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5 ANNOTATION
Sht r al Intsrcomnaction ik linguistic, reading and writing competences fornatiof elementary
school students, Doct or al ThGhsiiksi ni®nu ,p e2dCalgogy ,

Thesis structureThe paper consists of introduction, 3 chapters, general conclusions and
recommendations, annotation (in Romanian, Russian and English), abbreviatimbography @ 1 6
titles), 17 annexes. The volume of the thesis consistB3tftuhsic text pages tables 5 figures.

Publications on the thesisThe results of the research are reflected in 9 scientific papers, including:

3 articles in profile maganes, 4 papers at national and international conferences and 2 electronic
publications.

Key words: competence, linguistic competence, reading competence, writing competence,
competence development phases, interconnection, interconnection dimeteaomisig laws from the
perspective of the connectionist current, students of low school age.

The field of studyis the phenomenon of interconnection in the formation of linguistic, reading and
writing skills in students of low school age.

Research purposeconsists in conceptualizing, elaborating and experimentally approvinglte
Pedagogic Modeh i med at i nterwined f or matlinguistic, ;eadinggance me r
writing competences and, implicitly, thetervention Progamfocused on the simultaneous formation of
linguistic, reading and writing competences.

Research objectives establish the epistemological highlights of the concepts of competence,
linguistic, reading, and writing competences; substantiate thecamnection between linguistic, reading
and writing competences; justify and elaborate the HIVE Pedagogic Model for interwined formation of
linguistic, reading, and writing competences of elementary school students; elaborate and implement th
Intervertion Program (based on the HIVE Pedagogic Model) for facilitating the concurrent progress of
linguistic, reading, and writing competences; determine the formative impact of the Intervention Program
on linguistic, reading and writing competences; develgeneral conclusions and practical
recommendations.

Scientific novelty and originality consists in substantiating and elaborating the HIVE Pedagogical
Model of linguistic, reading, writing competences interwined formation of elementary schooltsfuden
lies in the validation of the Intervention Program focused on the simultaneous formation of linguistic,
reading and writing competences, elaborated on the basis of the HIVE Pedagogical Model, which directe
the pedagogical intervention towards the @pdsition of the competence formation stages to the laws of
learning from the perspective of the connectionist current, ensuring the interconnection between the
dimensions of teaching strategies proposed by the Israeli Ministry of Education in 2014.

The important scientific problem solved consists in in elucidating the significance of the
interwined formation of some values between which there are natural relations of interconditioning and
interrelation with significant similarities in their progragsevolution, as demonstrated by the validation
of the HIVE Pedagogical Model of of Linguistic, Reading and Writing competences interwined formation

The theoretical significance of the workis marked by the elucidation of scientific arguments
regading the importance of linguistic competence acquisition in mastering reading and writing
competences by thbe students of elementary school jafpe argumentation of the need to establish the
correlation between the stages of competence formation ardwis of learning from the perspective of
the connectionist current; the elaboration of the HIVE Pedagogical Model of linguistic, reading, writing
competence interwined formation of elementary school students.

The applicative value of the researchs justified by the implementation and validation of the
Intervention Program, which includes special teaching strategies derived from the HIVE Pedagogical
Model of Linguistic, Reading, Writing competences interwined formation of elementary school students
the validation of technologies aimed at implementing the "Power to the reader" and "Magic Key"
strategies for i nterconnex formati on of el e
writingcompetences, not only for Hebrew teaching, but for othegulages as well, including those
studied in the educational institutions of Republic of Moldova.

Implementation of scientific results.The scientific results were implemented in Israeli primary schools,
through the achievement of the Intervention Progracnded on the simultaneous formation of linguistic,
reading and writing skills, by using the "Power to the reader" and "Magic Key" strategies during 2012
2015.



LIST OF ACRONYMS

CEO- Chief executive officer

e.g.- Meaning

etc.- Et cetera

MANOVA - Multivariate analysis of variance or multiple analyses of variance
No- Number

SD-Standard Deviation

TV- Television

PDPR Neuropsychological modélPDP model of crossing channels
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INTRODUCTION

The research theme relevanceMother tongue mastery is essatifi determined by
linguistic, reading and writing competences, which have always been a special preoccupation fo
the educatiorof the developing personalitfthe formation of children's previously mentioned
competencegepresents a major resonance probléor modern education, as it addresses
phenomena that start and run continuously long before formal studies begin in[$dh@dd6,
213]. According to the unanimously accepted contemporary approach in the field, it is a
perpetual lifelearning processn which the teacher holds the key position, facilitating the
progress of the nominated process, providing the inevitable support in overcoming the critical
stages inevitable in its developmefthildren learn to read and write while simultaneously
improving their linguistic competence, or in the process of acquiring the written language,
children assimilate the letters, assimilate new words, formulate various types of sentences the
gradually become significant units which are ultimately applied to trarasrdigain consciously
receptive messages [3,4p. 507511]. Inthe context of dealing with the problem of forming the
reading and writing competencies, the term literacy is now used, a concept which is taken fromn
the AngloSaxon pedagogical literature pesially from the North American one. Also, in most
educational systems around the world, there is an idea that the first time students learn to ree
and write, and then read and write to ledmfact, these are two concurrent and mutually
supportive proesses: as students read better, they are better able to learn from what they reax
As they learn from what they read, they naturally enrich their knowledge, vocabulary, and apply
reading skills to a wider variety of writtematerials [20, p.7]. The literacy level is currently
considered an indicator of a country's international competitiveness. International comparative
studies of pupil reading skills, such as PISA (The International Student Assessment Program
and PIRLS (Progress in International Readinggracy Studies) are taken into account with
considerate seriousness by governments. Mayor of the Republic of Moldéyd 8and Israel
[213]. Description of the situation in the research field and identification of research problems.
The issue of appaching the standardization process of reading and writing skilsdingthe
written language which is based on the development of cognitive mechanisms wdich ar
responsible for language processing has been researched by: J.R Hayers, L.Blgwe2{Hd U
Frith [76, p.1-33], RT Kellogg [97, p.1-26] C. Bereiter, M.Scardamalia [I3p.142175] M.
Norel [33, p.11] N. Silistraru45, p.5%#60]. The problem of coping with the integrative learning
of lecture through the incorporation of all key componeutscoding, diacritical reading,
precision in word recognition and reading, readilugncy, writing encouragement, language

cultivation, and objective anthology was studied by: F.SmithO,[ p.21] D. Poulsen, E.
11



Kintsch, W. Kintsch, D.Premack 127, p.379403], V. Molan [®, p.143 30 p.162] C.
Munteanu, E. Munteanu E. Guid&l] p.259], I. Gantea Marin M2]L, p.7385]. The problem of
linguistic characteristics that change according to genres defining the circumstances of writter
communication has beerusgied by D.S.McNamara, S.A. Crossley, P.M. McCartt@] p.5%
86]. The issues related to enriching the lexicon and the simultaneous learning of written languag:
have been investigated by E. Shatil, D. I.Share, |. Leidd,[p.21] V. Botnari, D. Stahifl, p.
58-65]. Theholistic approacin the formation of competence is attested irBwtnari's works 3,
p.4-8,4, p.18719, 5, p.97100]. The problem of continuity in the formation of linguistic skills of
preschool and elementary children was elucidatethéyollowing researcherd/. Botnari [L0,
p.667 2 ] V. M6, §.15B].hehproblem?2of the interconnected formation of various
categories of goals is addressed in the works of the scholding é&®epublic of Moldova: L.
Cuzne 6§ p\B13], D. Patascu B6; 37, p.1:8 4] V-:-P6enBxpl4d, V. Andri S
T. Callo [2], A.Potang,V. Botnari [40, p.134;41; 42] , N . [23,9.200]tinethe Republic of
Moldova [14] the prerequisites for the formation of the reading and writing competence are
being formed in the context of preschool institutions, starting with 2008, the specific goals of the
competencies, have being transposed into the curricular area of Language and communicatic
development. This argues the perspective of the ability toameadvrite in interconnection with
language. Nevertheless, the methodical support for such an intention remains to be modest. |
the Israeli educational system, the acquisition of reading competence takes place in the
kindergarten 108 p57-86, 211] while the processes of acquiring the writing are formally made
in the first clas4182, p.164165, 213]. Children are interested in writing and experiencing it
before it reaches a formal study setting, preparing for writing by starting out in the kindergarten
[184,p.7-28] Therefore, this tendency must be constantly cultivated by creating contexts that
facilitate to practicahe hand and eye for writing. Initially, the writing process in children does
not refer to agreed standard writing but reflects initiatiothe skill of "knowing how to do", a
knowledge that is monitored for the purpose of continuous progress. The analysis of the
educational practice of training pupils in reading and writing skills attests to the observance of
certain interdependencies tineir formation, but not in the formation of linguistic competence,
which contradicts the rationale for interconditioning the progress of the three nominated
competences. These premises and contradictions have led to the formulatenresearch
problem: How does the interconnection between linguistic, reading and writing competences
show up praxiollogically, in elementargchool pupils?

The research purpose consists in conceptualizing, elaborating and experimentally

approving theHIVE Pedago® Model aimed at interwined formation of elementary school

12



student so l i ngui sti c, readi ng IntarmedtionAProgram n g
focused on the simultaneous formation of linguistic, reading and writing competences.

The research objectives 1. Establish the epistemological highlights of the concepts of
competence, linguistic, agling, and writing competence®; Substantiate the interconnection
between linguistic, @ading and writing competence8; Justify and elaborateh¢ HIVE
Pedagogic Model for intertwined formation of linguistic, reading, and writing competefces
elementary school students; Elaborate and implement the Intervention Program (based on the
HIVE Pedagogic Model) for facilitating the concurrent progred linguistic, rading, and
writing competencesb. Determine the formative impact of the Intervention Program on
linguistic, reading and writing competence8; Develop general conclusions and practical
recommendations

Scientific research methdology consists of:1. Theoreticainethods: analysis, synthesis,
comparison, generalization, classification, systematization. 2. Empirical methods: observation,
conversation, questioning, testing. 3. Methaasl toolsof data processing and interpretation:
mathematical and statistical methedslpha Cronbach test (Cronbach’'S)ANOVA, T-Student
test for independent samples;Student test for one sample, analysis of variance indicators,
Pearson Tesgtc.

Scientific novelty and originality consgsts in substantiating and elaborating the HIVE
Pedagogic Model for interwined formation of linguistic, reading, and writing competences of
elementary school students; lies in the validation of the Intervention Program focused on the
simultaneous formatio of linguistic, reading and writing competences, elaborated on the basis
of the HIVE Pedagogical Model, which directed the pedagogical intervention towards the
juxtaposition of the competence formation stages to the laws offlgdrom the perspectivef o
the connectionist current, ensuring the interconnection between the dimensions of the teachin
strategies proposed by the Isiadinistry of Education in 2014213].

The important scientific problem solved in the field consists in determining ¢h
peculiarities of interconnection in the formation of linguistic, reading and writing competences;
in the elaboration and validation of the Intervention Program (based on the HIVE Pedagogical
Model), consisting of different strategies of linguistic corepee formation in interdependence
with the formation of reading and writing competences, contributing to reading comprehension
by the students of elementary school age.

The theoretical significance of the workis marked by the elucidation of scigiut
arguments regarding the importance of linguistic competence acquisition in mastering reading

and writing competences by the students of elementary school age; the argumentation of th
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need to establish the correlation between the stages of compé&iemedion and the laws of
learning from the perspective of the connectionist current; the elaboration of the HIVE
Pedagogic Model for interwined formation of linguistic, reading, and writing competences of
elementary school students

The applicative valueof the research is justified by the implementation and validation of
the Intervention Program, which includes special teaching strategies derived from the HIVE
Pedagogic Model for interwined formation of linguistreading, and writing competencef
elementary school students; the validation of technologies aimed at implementing the "Power tc
the reader" andMagic Key'1196, p.122 161, p.1-12] strategies for interwined formation of
el ementary school st ud e n tcampderncesnngtwnlysforiHebrew r e
teaching, but for other languages as well, including those studied in the educational institutions
of the Republic of Moldova.

Main scientific results offered for defense:l. The interconnection in the formation of
elememt ary school studentsdé | inguistic, read:i
progress of reading and writing competences is more significant if their formation takes place
simultaneously with the foration of linguistic competenc@. Writing competence formation,
aimed at rendering the graphic model of the word, reaches high levels in terms of form and
content if it is achieved in accordance with the evocation of reading competence, that facilitates
the comprehension offered by the linguistienpetence, in its turn ensuring the phonetic, lexical
and grammatical expectations, and as a result, thectoere gets meaningandvalie. Chi | d
acquaintance with new linguistic phenomena, in case of text activity, creates contexts that
facilitate the simultaneous practice of linguisticeading and writing competence$. The
conceptualization of strategies at the theoretical and applicative levels derived from the
connectionist current that presents a relevant support for interwined formatiamgwstic,
reading and writing competences through the functionality of the HIVE Pedagogical aatle
the Intervention Program.

Approval of scientific results. The scientific results were implemented in Israeli primary
schools, through the achievent of the Intervention Program focused on the simultaneous
formation of linguistic, reading and writing competences, by using the "Power to the reader" and
"Magic Key" strategies during 2012015. The scientific results were approvedthin the
meetings b the Department of Psychopedagogy and-$e&teool Education of Tiraspol State
University and within the Teachers' Councils of the educational institutions where the
experiment was carried out. Also, the scientific value of the research results was abinfithee

national and international scientific conferences: "Reconceptualizing initial and continuous
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education”. Chisinau: iflaspol State University, 2017Conference with International
Participation "Reconceptualizing initial and continuous training of teachers from the perspective
of the interconnection of modern and university modern education”. Chisinau: Tiraspol State
University, 2017; Scientific and MetHological Conference "Psgniversity and university
prerogatives in the context of a knowledggsed society”. Chisinau: Tiraspol State University,
2014; International Conference "Education from Values Perspectives: Ideas, Concepts, Models.
Alba-lulia: "1 December 1918" University, 2013; International Scientific Conference "Education
for Sustainable Development: Innovation, Competitiveness, Efficiency." Chisinau: Institute of
Education Sciences, 201Bublications on the research topiche results of theesearch are
reflected in 8 scientific papers, including: 3 articles in profile magazines, 4 papers that are
materials of national and international conferences and 1 electronic publication.

Volume and structure of the thesisThe paper consists aftroduction, 3 chapters, general
conclusions and recommendations, annotation (in Romanian, Russian, English), abbreviations
bibliography (216 titles)17 annexesThe volume of the thesmonsists of 31 basic tex pagesd
tables 5 figures.

Key words: competence, linguistic competence, reading, writing competence phases,
interconnection, interconnection dimensions, learning laws from the perspective of the
connednist current, children of elementary school age.

Abbreviations list: HIVE, CEO [L73, p.1-62] - Chief executive officer, e.d. Meaning, etc.

- Et cetera, MANOVA- Multivariate analysis of variance or multiple analyses of variance, No
Number, SD- Standard Deviation, TV Television, PDP Neuropsychological moddal PDP

model ofcrossing channels.
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Acta et commentati ones. -7.7.iShtal NeParalldl deveBpment a "Hi
o f | anguage skill s component s t o el ement
componentel or compet enHei l i ngvistice a el
artistict, Revistt de <tTaohabt& Shizak M. bBotmapitV., K i
Efectele strategiilor ac™ onale de formare
scriere “"n contextul respect tofiSchooi Psycleologyo n e
2017, p182-189. Content of the thesis: The Introduction presents the actuality and importance

of the problem addressed, the problem that generated the investigation, the purpose and tt
objectives of the research, the scientific novelty and originality of the work, the tkabreti
significance and the applicative value of the research, the methods of research results approv
and the summary of the thesis compartments.

Chapter 1: Theoretical framework of the interconnection in linguistic, reading and
writing competencesformation of elementary school studentsrepresents an overview of the
concepts of interconnection, competence, linguistic competence, reading and writing
competences, the relationship between linguistic, reading and writing competences, as well a
recipracal effects in case of their intertwined formation. Interconnection aims at connecting the
numerous elements that act as a whole, involve interdependence and similarity between objec
or ideas. The concept of connection introduces, in its current ugaamit nuance, referring to
structural and / or functional relationships that connect two or more concrete objects or abstrac
entities, being used within cognitive sciences to designate the relationships between the elemen
of a treatment system; it liest the origin of conexionism, a name given to research currents
which aim to model the cognitive systems that play a significant role in the connectivity between
the elements of a network and its efficiepieration[19, p.167]. In the context of the Eyoean
Qualifications Framework, this competence is described from the perspective of responsibility
and autonomy. Competencies have cognitive/intellectual, affeatitede and psychomotor
components; they use, integrate and mobilize knowledge, cogm#s@urces, as well as
affective and contextual contexts in order to successfully deal with a situation, without being
confused with these resourced,[p. 78].We join the ideas of the researchers V. Botnari and V.
Milsitchi in whose view the linguisticanpetence has two perspectives of interpretation: one
general and another one special. From a general perspective, linguistic competence represents
immanent integrity of the phonetic, lexical and grammatical system of the language, which calls
for the notivated mobilization of a structured set of knowledge, capacities and attitudes that are
in a relationship of interdependence and manifestedugh mutual influences.while the

personality aims to achieve the purpose of communicaf®np.87]The paperpresents the
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researchers' definitions of the meaning of the concepts of reading and writing competencies
According to the praxiological dictionary of pedagogy, reading pmienceis a type of
competence that involves the development of mental processegiving meaning and
interpreting the written word. Reading is the intellectual ability that implies the correct, clear and
expressive presentation of words, simultaneously with the decoding of their meaning; is based o
graphfonem conscious correlatiorld, p.204]. M. Norel argues that readirwriting is the
complex process of decoding and graphic renderingritfen text, which involves knowing the
sounds and letters of the language: correct pronunciation, correlation of sound with the letter
group of letters, understanding the meaning of the read M¥iting formation requires a
complex process that is much more difficult than reading. The difficulty lies in the fact that
writing does not reduce the recognition of phonemes and graphs, but systliesiz®mplex
combinations of graphic signs and their correct and aesthetic reproduction. Based on the fact th:
writing is a complex cognitive process, the scholars express their views on various perspective
of the writing, especially opinions referririg the scriptural system and the written discourse
system, such as structures and genres, vocabulary and syntax, spelling and punictuatien.

for pupils to choose logically and consciously the written content, the way they are organized,
the vocabuley and the linguistic register appropriate for the purpose for which they write and for
their recipients, much writing experience is needed in different contexts. subjects and genres. |
most educational systems around the world, there is an idea tHasthene students learn to

read and write, and then read and write to lebrriact, these are wconcurrent and mutually
supportive processes: as students read better, they are better able to learn from what they re:
As they learn from what they réathey naturally enrich their knowledge, vocabulary, and apply
reading skills to a wider variety of written materials92p.7]. Inconclusion, we should mention

that the results attested in previous theoretical studies demonstrate the presenceasfesiynult
and recursiveness which are present in the comprehensive reading and correct writing and whic
refer to the linguistic performance of the young pupil involved in acquiring the aforementioned
complex linguistic processes. In this context, the relieasn of the current research in this field
would be to develop and validate relevant pedagogical models that would illustrate the
praxiological achievement of the interconex training of linguistic, reading and writing skills,
which we propose to achieve relation to young elementary pupils.This intention calls for the
achievement of the objectives focused on: the epistemological approach of the namec
phenomena, the foundation of the interconnection between the linguistic competence and th
reading and wting competences, the elaboration and validation of a Pedagogical Model and

implicitly of the Specific Practical Program focused on the interconectional formation of the
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linguistic competence beside the reading and the writing competences to elementary
schoolchildren. These are, in fact, the main directions of action, which lead to the solution of the
problem of interdependent training of linguistic, reading and writing competences.

Chapter 2: Study of contexts and values acquired by elementargchool students for
linguistic, reading and writing competences includes an analysis of teachers' experiences
focused on el ementary school s tetedcesnThis daptei n g
presentsthe results of the ascertaining expegith concerning the initial level of linguistic,
reading and writing competencesthe subjects from the experimental and control groups which
is based on recent research approaches adoyptid National Reading Panehd researcher S.
Cemortan,in the Republic of Moldova [B, p.5359] "The preparation of children for reading
and writing processes starts in q@@hool institutions, when the prerequisites for reading and
writing are formed. In this respect, children are familiarized with the componerggeeth
(word, sentence, text), with the structure of the word. They find and understand that each worc
sounds its way, the word has its structure, it isposed of parts (syllables) efd3, p.5359]. In
order to be able to produce a written discoursdl,whildren must understand the spoken
language and the written form of their language with mediation, involvement and guidance
which are very important to the learning process. The more you read the greater is advanceme
in writing, and the more you e, the greater is advance in reading and in linguistic
competenceslp6, p.271293 141, p.1-21]. The tests evaluating the level of reading and writing
competence of -t grade students has been approved by the Shomron Committee, whose
pedagogical missiois to promote reform in reading and writing. National standards have been
formulated to assess these competerddgthin the present study, there have been analyzed the
results of the students who studied following the intervention program and thes refsthie
students who studied in parallel, through accepted learning strategies but outside the interventio
program (a total of 200 pupils, by 100 students in a strategy, four groups of 50 students pe
learning strategy).The study was approved by the &tific Director of the Ministry of
Education in |srael for execution and was
The survey provided data confidentiality as well as anonymity of participants. The second
chapter of the study paper discuses research literature on Relationship and contribution of
linguistic, reading and writing competences. This chapter has ledhetoFourth research
hypothesis.

Chapter 3: The intertwined process of linguistic, reading and writing competences
formation of elementary school studentsGeneralconclusions and recommendatioihe

linguistic development of any child, regardless of where they take place, whether in Israel,
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Moldova or elsewhere, is a single holistic interactive unit, because all thensions of
language are interdependent and develop in the same way and at the same time. Although tt
abovementioned universal reality is unanimously accepted and has become a predominan
educational principle because the spoken and written languageejzatable, not enough
attention has yet been paid to our knowledge in our field of study to the practical training of
language skills, reading and writing ofiilren in elementary school3he current research
therefore comes up against the lack of cleaotetical and practical references that can be used
in the linguistic acquisition process from the intennective perspective among the children of
elementary Israeli schools. Because, to our knowledge, the existing strategies attested in tf
theory andpractice of language skills, reading and writing skills have not yet received sufficient
emphasis on the interconnected teaching of the nominated competencies, we mention the need
conceptualize an innovative program to provide a concrete opporturtitg implementation of

the linguistic holisticperspective. Our research is in line with the most dominant contemporary
educational approach in the field of research that states that: "Fluency helps to understan
information by releasing the cognitive resoes available to the student and possibly allocating
them to the interpretation of the text," as confirmed by the findings of the National Reading
Conference in the USwhen the student develops his / her mechanisms of automatic approach to
the elementy levels of the linguistic acquisition process, his / her attention will increasingly
focus on the understanding of the texts he / she crossesr present research, the following
prerogatives have served as a starting point in focusing on the creatmamentation and
validation of the HIVE modeaindbased on the results of the diagnostic phase, an intervention
program for the development of linguistic, reading and writing skills to improve pupils'
performance was implemented, focusing on threectimes for solving the problem of
interconnected linguistic, reading and writing skills. Improvement of the continuous
professional training system for teacheB Monitoring students' results throughout the
experiment 3. The HIVE pedagogical model deloped in the current study validates the
methodology of interconnected language, reading and writing.sKits methods for solving the
complex problems of interconnection of competences are as folljlRespecting thetages of
competence buildin@) Respecting the laws of learning from the perspective of the current
connection the law of preparation, the law of exercise, the law of belonging, the law of. effect
3) The results of the experimental experiment conducted in the current resesaaiethe
functionality of the HIVE pedagogical model within the intervention progidanconclusion 1)

Such oversight should be based on the principles of research and should have objectiv
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parameters2) The use of this tool should be done with care to minirtiizenegative effects on

the selfimage of weak students and schools in disadvantaged &)e@saching methods in
reading should be teaching of alphabetical codes and the formation of correetvntiomgl

skills. The above premises lead us to conclu@e tihe solution to the scientific research problem
lies in the correct implementation of the newly designed program that was created and validate
in the current research intervention phase on the base of the HIVE pedagogicalBase@lon

the researchesults we use the following specific recommendatiéios:the Policy Makers /the
Ministry of Education There is urgent need to provide coping taaldinguistic competace
formation from the holistiperspective of its inteconnection ,considering th@ninuation of

reading and writingompetenceformation
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1. THEORETICAL FRAMEWORK OF THE INTERCONNECTION IN LINGUISTIC,
READING AND WRITING COMPETENCES FORMATION OF ELEMENTARY SCHOOL
STUDENTS
1.1The interconnection between the linguistic, reading ashwriting competences formation
Different theoretical models attempt to explain the process of reading comprehension, anc
most of them agree that the process of comprehension is an active one, where the read
constructs amental representationf @he world described in the text and combines different
strategies in order to produce a meanit®, p.22%247, 113, p.3423564. The different models
give a significant importance to encoding, decoding and reading fluency competences, and agre
that thebasic condition for reading comprehension of a written text is fluent, automatic and
effortless reading, so that attention is aimed at the understanding of th&&éxp.p11239].
Reading skills in alphabetical systems in general and in Hebrew ircipartiare based upon
linguistic processes and comprise an inherent part in reading comprehension process. Alongsic
the universal processes that characterize reading acquisition in various languages, there a
unique reading processes preserved for Helaed outlined by the unique character of this
language %0, p.553581].

The procesag of written wordss hereby illustrated by the "Mental Lexicon Model'33,
p.21%236].Accepted by the majority of reading research&csording to this model, tme are
diverse apparatuses for identifying written words, relating to the manner in which sound and
semantic information are extracted from them. The following are the three important factors of
this model: a) Both the beginner and the proficient readeaysl break the word down to its
components, according to the charasteund translation laws. b. Recognition of written words
which is the foundation of reading includes orthographic decoding which is based upon a
familiarity with the sounds of letters @rthe matching of graphemes and phonemes and also
upon phonological knowledge of sounds of a wofg, [p.250287]. c. Comprehension of the
wordds semantic significance is also a re
structure of the spokenord and its spellingl]29, p.459485]. This interaction makes it possible
for the reader to discern differences in meaning even if the spelling of two words is identical or if
they have the same sounld The following are ate reading models, constructecebearchers of
reading, describing the text comprehension process in reference to the elements shared by tl
models and principlest. The generation (chronological order) reading model according to A.
Wohl, 1976 2. The linear hierarchical process modektording to A.R. Harris and M.S. Smith
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1978. 3. The cognitive process model according to D.E. Rumelhart,.198Ihe stages the
model of reading development by J.S. Chall, 183 he interactivebehavioral process model
according to G.G. Duffy, 198%&. The componential model of W. Kintsch, 1988.The text
processing reading model according to R. Nir, 1989The ecological models The Rand
research group headed by C.E. Snow, 2002 generation (chronological order) reading model

A. Wohl [204, p.11-19] classified the definitions of the reading process according to their
devel opment throughout the generations. Th
Gaon, defined reading as an accumulative process of significance, from the smakest un
characters, to the largest unit he t ext . This thepoy i$ khaw
aut hor of the text determines the meaning ¢
a uniform understanding of itlf7, p.184115]. Te second generati on
represented by78HK1-4&] psycwlmglistia apprsach[which determines that
the reading process consists of assumpti on
knowledge of the world and leged to concepts, vocabulary, syntax and semantic clues. This
theory refers to a process known as “tlgovn". The new element it introduces is that
significance is determined by the reader os
interpretéions of an identical text. The "reading without a reader" method (see below) is based
on this approach. The third generation (t
introduced by D.E. Rumelhart 34, p.335359]. It states that reading is apess of structuring
significance by means of the reciprocal relations between the reader and the text. M.J. Adam
[48, p.339374] claims that reading fluency is an important index in examining the reading level.
It is a prerequisite for the productiofimeaning from a written textA relation between reading
fluency aad comprehension has been foumkading fluency is related to several literacy
competences: phonological awareness, letters familiarity and considerable competence c
recognition of writterwords [124, p.510519].The hierarchicdinear reading model according

to A.R. Harris and M.S. Smitl88, p.441448. In 1978, A.R. Harris and M.S. Smith developed

a reading model of the communicative process between the reader and the writer, wherein th
reader performs certain thinking activities designed to help himpcore hend t he
intention. The reading process is a hierarchiwa¢ar process, where each stage is based on the

preceding one, and progress at each stage is possible only whheadéehas acquired the skills

required to master the previous stage. Thi
skills is based on B.S Blumbés taxononm303 for
p.1360].
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Tablel.1A comparisonbt ween B. S Bl umés taxonomy and M

Stages according to B.S Blum Stages according to Smith

Mlemory Serbal understanding of the

kmowledge skills Message

Translation

Interpretation Interpretation of the message in

Comprehension intrinsic terms in extra-textual

Implementation COTIEXIS

Amnalysis Critical and creative reading
Swynthesis

Ewaluation

A. R. Harris and M. S. Smith developed serie
levels, within each reading stage, falows: The thinking and skills included in B.SIBu mo s
levels: Level A1 Verbal Comprehension (knowledge)) Development of a vocabulary. 2)
Identification of a main idea (declared in the teX) Finding and memorizing details. 4)
Compehension of text organization. Fjollowing instructions.Level B T Interpretation
(Comprehension)l) Word interpretations. Ainding the main ideawhen it is not declared in

the text) 3) Creation of analogies: a) Drawing conclusions. b) Forecast of events. c)
l denti ficati on o4f) Camplation wfr dateng, redy.s intekprietation of the
protagoni stdés emoti ons kenedCidmplerhentationsEvauatiorg i f f
1) Problem solving. 2Lritical reading.a) Assessment of the precision levie).Discrimination
between views and facts) Identifying propaganda.

In 1986, with the progress made in reading research, A.R. Harris and M.S. Smith added twc
component§ memory and languageas affecting the reading process, and more predistly

linear process of significance production, enaplprogress from one stage amother 84,

p.164. In 1990, in light of additional developments in reading research, A.R Harris and M.S.
Smithchanged their model for the third timedaadded another two components: Affectivity

i the impact of emotionastands on the reading processThg purpose of readirigadaptation

of reading behaviors (scan, perusakdepth) to different textsln conclusion: the reading
process is undergoing dynamic changes. The hierardhicah e ar mo d e | olbeent h e
replaced by the interactive model which includes eight graded elementary skills which affect
each other. These skills are based on memory, language, the purpose of reading and stands fre
the reader6s emotional wo r | hd text Byeneah® of previous k e
experience and knowledge, check these assumption and change them according to need, and t

helpst hem gr asp t he Readingtaza Cognitive Rrocésshe Soheme Theory
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[134, p.335359]. The scheme theory exjphs how we store knowledge in our memory, use it
and acquire new information. The term "scheme" refers to the information structure in the humar
mind. According to this theory, the information stored in the memory is organized in the form of
“information packages"”, in mental representations known as "schemes". J.A. Pi2gjep.f12

27] regarded the scheme as a spiritual structure organizing previous experience. Schenses save
the need to interpret events or activities over and over. They guide our etatigors and
expandwhen new information is addedhe characteristics of the schena The scheme
variables are a species of scenarios stored in the memory, enabling us to understand concej
such as "going shopping” or "baking a cake". Such scenartbadivities can include figures,
objects,goals and logical instructions. Bchemes can be coordinated among themselves, and
connected one inside the other; they can also includeschdmes, such as "paying the bill",
which belongs to the scheme of "siping”. c. The schemes can be representedseveral
abstraction levels. dThe schemes represent extensive aspects of knowledge and not only
definitions. A person could have incomplete schemes consisting of several aspects of the worls
For example; in orer to understand the shopping scheme we need not only a definition of the
term shopping, but also familiarity with the interactions between sellers and buyers. We develor
a universal understanding whose source is information about a vafisglling andbuying
processes. éctivation of the scheme is an active process which tests incoming information, in
an attempt to determine integration of this information with the egisicheme, or create a new
one. The scheme activation procesge activate the $me by means of identification and
application. The schemes make it possible to makevarifly assumptions which constitute a
bridge between the new information and the existimgwledge 203, p.1360]. Identification of

a scheme is a process of reeaitl it is assessed in relation to new informat®chemes and the
readingprocess t he schemes created by the readers
gathered. This knowledge will guide them in interpreting the written tE34, [p.1-39]. J.A

Langer claims that previous information has an effect on the following: a. Organization and
storage of new information. b. The decision what kind of information to recall when reading a
certain text. c¢. Our r eser bwaryandathéir lirgsistiolevel.a t i
Throughout the years the model of cognitive process has been criticized regarding additiona
cognitive components not being mentioned in the model and have been found to be influencing
the writing process, such as theiaetmemory, explicit metaognitive knowledge regarding the
writing process and addressee's awarenBgs [§.193218]. Different additions have been
proposed for the model that relates only to cognitive components, such as the effects of cultura

social,emotional andnotivational components on the writing process. Similarly to the concept
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presented b)RAND group [L52, p.18%regardingreading comprehension, the writing process is

a communication act as well, and therefore it takesepia a sociatultural context.n addition,
emotional and motivational components affect the task environment, as well as the writing
process and its components, thus it is importamdiode these as well in the writing mods¥]
p.193218]. Interpersonal differences Imguistic skills and innepersonal gaps have been
found to be affecting the writing process as w80, [p.1-19].The stages the model of reading
development by J.S. Chab4, p.617626]. Present an approach of reading development stages,
according to wich the pupil first learns the founding blocks of decoding ("learns how to read"),
and with the stabilization of basic skills he develops further skills of comprehension,
interpretation and criticism ("reads in order to learn”). The InteraB@laviord Reading
Process Model: Several principles regarding the definition of reading from theopeieiv of

the behaviors of skilled readers were determined at the Center for Reading Research, Universi
of lllinois, U.S. [71, p.34%368]. a Proficient reades extract information from a given text by
means of an analysis based on knowledge of different language components: graphemic
morphemic, semantic, syntactic, pragmatic, schematic and interprétivReading is a
constructive process. The meaning of tiwet does not stem from the words and the syntax, but
from the readersdé6 interpretation, construc
information about the subject, the writer and the specific type of text they are reading. This
previousk nowl edge, in addition to the readersao
goals, prepares the readers for their contest with the text before them and for the construction ¢
their personal interpretation. c. Reading is a strategic procésscdmponential model of W.
Kintsch, P8, p.3362], describes the interaction taking place between the linguistic factors,
cognitive processes amnge of prior knowledge, in the process of production of a meaning out of
a text. Reading comprehension, adwog to this model, occurs on two levels: the decoding of
words, their literal understanding, semantic analysis for determining their meaning and relations
between them (macrostructure), occurs on the text level (text base); on the second level, a mo
global understanding of a text takes place (situation model). In this stage, integration is
performed between the information received out of the text and prior knowledge of the reader.
The construction of a mental model is not limited to words, and the rnadetpresent the text
meaning by visual similes and emotio®SA. Perfetti N. Landi and J. Oakhi[ll22, p.227247]

also view the reading comprehension process as construction of a mental representation of tt
text on levels of word, sentence and atirertext. Relating one sentence to the next unites the
text on a local level, and the integration of different events, actions and ideas unites the text on

global level. The reader activates processes of concluding while integrating knowledge that is
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produced out of the text with general knowledge brought along by the reader, and constructs .
representation of the world depictedthre text [1L7, p.174 163, p.134. According tothese
approaches, in the process of comprehension, the reader bases opi&mgwiedge, reaches
conclusions, exposes structural and semantic ambiguity and performs integration of many
linguistic and cognitive skills with prioknowledge and cultural knowledgeOH, p.1-43]. In
summary: the wide perspective of reading comprebengirocesses of the componential
approach is supported by many studies that show that additional linguistic and literacy
components, such as: naming, reading fluency, various indexes of production of spoken languag
and writing skills are responsible forxmanation of the observed variance in reading
comprehension amongst pupiB2[ p.339361]. The readingmodel astext processing 15, p.5
11]. Mo d el A of text pr oces s 8npl-47), slefining thee d =
reading process as a "gameassumptions” between the reader and the text. According to this
definition, the readers perform five text processing activities: a) Samplifiggering on
significant clues. b) Forecabtmaking assumptions regarding the meaning. c¢) Chetelsting

the assumptions against information from the text. d) Verification/Refutation of previous
assumptions. e) Correction f i n a l structuring of the text
processingi DeBouger andés Li ne alds pMald: dhis mbdel cdrprisesNi r
seven cognitive activities which take place simultaneously and automatically, each on the
following levels: graphic, verbal, semantic, syntactic, textual and pragrhgcseven aotities

of text processing are: &jiscriminaton between major anskecondary. by ocation of "blocks"

and intervals. c) Bference to previous sectiond) Reference to forthcoming sections. e)
Observation of emphases.Sution of double meanings. @)ddition of details with a common
denominator for the purpose of geaeation Model C of text processing the strategies
model The strategies leading to text comprehension can be classified into four groups of
strategies assisg text processing: d&ptrategies in the linguistic field this includes various
levels ofinterpretation, identification of written symbols, identification of dictionary units and
the syntax structure of a sentence. A correlation has been found beétweeompetence to
employ strategies in the linguistic field and tegtmprehensioni[15, p.511]. b) Strategies in the
conceptuapragmatic field, which include retrieval of information acquired from three fields: 1)
Knowledge of the world, organized in schemes. 2) Current and circumstantial information
(contextdependent). 3) Knowledge related ttee type of text (genreelated conventions) c)
Textual strategies the competence to organize the text logically, turning it from a collection of
items into a significant unit. d) Formative stratedgiesrganization of the text and its technical

division into blocs and paragraphklp, p.511].
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Ecological models are characterized in their wide relation to emotional, social, environmental
and cultural factors, in addition to linguistic and cognitive factors and their reciprocal relations.
The Rand research group headed by Sw[151, p.165189]. appointedoy the US Ministry
of Education in order to conduct a research on literacy amongst children and adolescents and 1
propose ways of promoting it, defined reading comprehension a®tagsr of extraction and
construction of meaning out of a written text that takes place in a wide social and cultural context
in an integration between the reader, the text and the practice of reading". In regards to th
reader's role, linguisticompetenceand basic cognitive competences are of importance. High
thinking processes and a collection of social, emotional and psychological factors influence the
reading process as well. These factors are complex for measurement and evaluation and the
include sub variables as social concepts of regdamd concepts about self prior knowledge,
reading motivation[40, p.134 41, p.152 42, p.269 166, p.403427. In summary The
theoretical models presented above represent the theories explaining the procbesskase of
understanding a written text. Most of those who practice in this field agree that an understanding
process is an active process by which the reader constructs a mental representation of the wor
described in the text and combines various sifasein order to produce a meaning: ardogvn
strategy, from recognition of the smallest units comprising the text and up to a creative decodinc
of the text as a whole; and also andgwn strategy, from constructing assumed supeanings
and up to provig or disproving them lated$8, p.312, 149. The different models give high
significance to encoding, decoding and reading fluency competences, and agree that a bas
condition for the understanding of a written text is effective readifegt, accurat, automatic
and effortless reading, so that the attention is entirely devoted to understanding the text
Following this, the process of reading acquisition will be presented, while stressing the linguistic
processes that are in the base of reading atiguisihe sequence between decoding and reading
fluency and between reading comprehension, and the involvement of context in these processes
Review of approaches in their relation to writing and linguistic competence.
There are several reading methoeimployed in different sectors and under diverse learning
conditions. The following is a short survey of the reading methods and their classification
according to the joint characteristics of each method.
1. The sacalled "Synthetic" Methods
The "Heder" or'charactemaming”methods:The reading instruction methods in all three were
similar; the common ground is that somebody who learns to read must realize how the graphit

system works and how it represents the spoken language by symbols. They consisted c

27



deliberate and guided teaching of all the components of the writing system. According to this
method, the child had to first be given principles and rules and later he was to cope with them ot
his own L35, p.1:3 3] . "The teacher 0s piltwihsthke toalsa requitedto p r
learn the orthography and the manner in which it is translated into the sounds of the words an
their meaning” [8, p.339374]. According to the comparative research conducted by Spector,
Katz and Yakov 199, p.73, this method attained significant achievements in reading fluency at
the end of the first grade. There are no findings about text comprehension. The method wa
taught by means of precise vocal reading and was accompanied by pressure; a child who refus
to cooperatevas punished. This approach was supported by the parents and accepted as a norm
means to enforce reading instructid89, p.296368]. In most "Heders", reading began with
getting to know the letters of the alphabet. 2. Phonetic" or "Vocal" Methodsac@éastics-
Learning the enunciation of the consonant, the vowel and the syllable sepat@elp.p23

228 169, p.215219]. Vocal ABC method: enunciation of a letter and a vowel, or naming them.
The phonomimic method: learning how to enunciate alvacaowel by copying the position of

the speech organs (of a teacher or a picture). The "phonetic” method of learning the characte
according to a phonetic division: all the guttural vocals, all the vocals relating to the teeth, etc.
[105, p.6477]. Effective phonemic awareness instruction teaches children to notice, think about,
and manipulate sounds in spoken language. Phoneme blending and phoneme segmentation
two important components of this instruction. D. Elkonin, a Russian psychologist, explored
students' competence to manipulate phonemes by asking them to place counters ii3oxes [
p.551579]. Additionally, recent research on "best practices" by the National Reading Panel
indicate that many effective reading programs use this technique n&wdeo use D. Elkonin
boxes are able to hear sounds in words, segment words and demonstrate an undeo$tanding
lettersound correspondenc@. The "syllable" methods. Characteristics: The unit learned is the
syllable, namely the combination of characed vowel (into words) before all the characters
and vowels are studied. Learning the syllables according to the order of dibtlaeters with a
specific vowelin turn. Learning several syllables and their combinations into significant words,
so the syhble acquires meaning (e.g. "flalfawing of a flower). The word has to represent
something real, so the teaclwan illustrate it by a picturélhe synthesis begins immediately
following the first two syllables learned (flwer, drawer) 4. "Clustered"methods or "real”
methods Characeristics: Learning a character, vowel and sylltdfom a whole enunciated
word. Learning a character, vowel and sylle from a whole written wordA whole syllable: fa

= part of face An initial character: ca = part afr.5. The "normal voices" or "natural voices" or

"the live character'methods.Characteristics Learning a character, vowel and syllable in a
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"natural” voice, motivatinghe child to learnFor exanple: bee = zzz, cow = moo, etearning

the syllablesaccording to the alphabetach with its respective vowebyllables and characters

are learnt according to the requirements of the main subjeGiobal" methods or the methods

of "The sentence", The story", "Dakruli", "Associative”, "American” and "agling without a
reader". Darin 194, p.456473 stated that the method is based on two main concepts: 1.
Providing opportunities to develop as a n
interventionwill be based on the study of morphemes, namaealyhe significant language parts

and the rules of syntad®4, p.456473.Acqui si ti on of reading and
interest out of the will to know how to read and wrif®4, p.456473. Being exposed to a
linguistic environment, the didiren are aware of the function of the printed letter and the
graphephonemic, syntactic and pragmatic system. Moreover, children understand that the
written language represents spoken language and that it is based on certain alphabetic principl
[78, p.47, 85, p.105131]. The supporters of the natural approach claim that the most important
issue is the understanding the meaning of the written langiuage understanding acquired
naturally, in authentic situations, and it develops from past experiendecama@ttempts to use
written language. [A0, p.889, 156, p.458481, 159, p.234, Characteristics- the pointof-
departure of this method is words, either in a sentence or in a story shared by all the pupils
There is no instruction intended to separatevtbeds into syllables until the children discover

this by them. The child studies without any pressures of achievemeviethods: "Analytical”,
"functionality”, "synthetic analytical";balanced approachCharacteristics Learning of whole
words, theircomparison, division into syllables (characters) and composition into new words.
CharacteristicsFollowing are the key principles of the balanced approach as published by
Legislation Committees in the W@ed States in the past decad&gressing of phonotpcal
awareness, direct teaching of the alphabetical code, direct teaching of correct spelling and fas
recognition of words as a basis for development of reading fluency and reading comprehensior
Developing of reading preparedness as early as in kindengdut teaching of reading only in

first grade. Direct teaching of reading is not recommended in kindergarten, rather than an
instilling of readiness that would open the spoken language and the knowledge of the world of
children alongside with casual @gation with written letters and development of phonological
awarenessDevelopment of the spoken and written language while using suitable literature and
rich and diverse literacy environment in terms of subjects and types ofltestsmmary,each
method belongs to a separate category, but in fact, not every category is significantly different
from another. Moreover, there are pedagogic interaction and mutual influence among the

categories. There is, however, a definite line of development from theyseperiod of the
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different synthetic angdocal methods178, p.1-35, 168, p.3154] to more holistic methods like

the balanced methodlhe "natural voice" and the "cluster" methods are very close to the
"synthetic analytical" methods and they were follawley the "global and analytical" and
"balanced approach” methods. In time, different solutions were proposed in the reading metho
field.

There are sevetain writing models which can illustrate the most relevanbcesses of
thinking in writing A literate person is one that presents a mastery of a richer repertoire of a
given language and competence to move in skill and flexibility throughout the different fashions
(spoken and written), diverse discourse types (narrative, scientific, journaletidiverse
register use (daily, formalliterary) and different communicationdlnctions (interactive,
referential) L30, p.417447]. Transition to a "literacy languagfl31, p.7%92], occurs during
school years and is realized through a diversityystesns operating in an acquisition interface
between themFor acquiring a "literacy language" years of cognitive and linguistic maturation
are required, as well as much diverse experience in literate, academic and social aétivities
written language sees as a general supmodel for explicit thinking and for representation of a
spoken and written language, and constitutes a necessary platformgéositeon of literacy
language.The cognitive process model presented by J.R Hayers and L. Fl8G,ep368
relatesto the processes of thinking in writing; a writer has targets and fleash&éve them in
his writing. Key ingredients of the model: task environment and writing processes. The subject
and the target audience affect the text structure, wits i cont ents and th
development. The writing processes are: planning, control, reading anew, transcription. The ke
perception focuses on mental aspects of a writer. In planning: the writer begins with an idea
organizes the material and s&sgets of writing. The writer translates the ideas into a written
product through graphimotoric and linguistic means. Thaodel describes a writer as one
writing according to known strategies and making decisions. The writer supplies control by
repeatng reading, so that the targets would be optimally achieved. The writer enacts these
procedures facing two types of information: 1. Task physical and social environment variables of
the writer7 type of writing task, purpose of writing, subject of writimgho is the target
audience, what has been written so far. 2. Memory in thetkmng memory of the writeir the
prior knowledge of the writer regarding th
standards of writing a text. These two procesm® performed in parallel in the writing process,
this model is called "simultaneousness and reclusiveness model”, the writer plans, produces te:
parts, edits them gives supervision and reads them and continues to read, change and edit. T

cognitive ativities are applied throughout the process on segmetite text [86, p.368.
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Table 1.2 Developmental model of U. Frith, 1986, [p.1-33]

Stages of proper development in
witing and spelling

Characteristics of improper
development in reading and spelling
Difficutties in rapid decoding of words,
orthographic speling errors which are

mainly morphological.

Stages

Rapid recognition of phonetic
and morphological units in reading.

Encoding of patterns of words
according to morphological structure:
(fast and accurate decoding of word
and proper speling representations

Accurate but slow decoding o Orthographic stag

words.

Full or partial phonetic writing.

Learning the letter-sound
relations.

Acquiring an ability of graphic

representation of sound patterns of
words.

Difficutties in rapid and accurate decod
of words and a fast drawing of
interpretation of the graphic symbol intc
sound.

Phonetic speling errors and partial
phonetic speling. Dificuties with
familiarity of letter-name, letter-sound a
vowel-sound relations.
Difficulties in graphic representation of
sound patterns of words.

Alphabetic stage

Recognition of common words

. : Non-familiarity with letters and pattern:
the environment, not according to

) : : of common words.
comprehension of letter-sound relatio Logographic stag
Speling on a random-letter ot Speling on a writing-like or doodiing
partial phonetic level. level.

Stage oné logographicAt this stage, the reader arrives at a meaning out of titiervstimulus

(the written word) through a visual (logo) hint that signifies the word for him. At this stage the
reader is assisted by a visual hint (the outlines of a written word) that leans on the pragmatic
(useful) context, on visual perception andnesmbering and on metamguistic awareness

regarding the context that exists between a spoken and a written language.
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Stage twd alphabeticln order to arrive at an exact decoding of a word, a reader must reach the
realization of alphabetic principle; @aning, that behind the graphic symbols there are spoken
sounds. At the alphabetic stage, a segmentation strategy is ehactidision of whole words

into the units that comprise them. This stage obligates areaess of phonological structusé

a word up to the phonemic level (phonological awareneStgage threé orthographic At this

stage, the skill of word decoding is developed into a high level. The reader "attacks" the
complete and accurate spelling pattern of a word: in terms of compositiettest and the
sequence in which they are organized in a wohils achievemerit of established orthographic
knowledge, requires a combination of multiple exposure and experiences in written language
alongside with linguistic knowledgeModel of interative processors of Marion M.Adam @8,
p.339374]. This model deals both in processes of perception of words (lexical accessibility) and
in process of production of meaning. The process of production of meaning in reading occurs
parallel to several infonation processing mechanisms: phonological, orthographic, and semantic
and syntax. The starting point changes according to cleasdts of a pupil and a e
Neuropsychological modélPDP model of crossing channel§, p.1-56].

The mental lexicon i® reservoir of words stored in the lehge r m me mor vy, ove
lifetime. A person is born with a competence to perceive and strengthen spoken language as
result of designated mechanisms (language centers). Evolution of vocabulary depends upon tw
variables. One is functional brain (language centers fit to receive and create a spoken )Janguage
The second is a speaking and communicating environment that awards a person witt
opportunities to execute, from theory to practice, the generic potenpabdoice and receive a
language. When a person is about in the environment, the two conditions meet, and as a result
such an encounter, the vocabulary of a person gets richer and the linguistic schemes expand
the private mental lexicon of a person. &dha child arrives to the formal educational system, he
arrived equipped with rich and extensive mental lexicon of spoken words. The responsibility of
the educational system is to teach a pupil the rules and principles through which spoken word
are tobe connected to written words.

The neuropsychological model plots the course of reading in form of use and draws two
channels or two courses which a reader employs in order to decode the written word and produc
linguistic meaning from itThe directchannel is déd also the lexical channél a reader
operates this channel when the word is familiar to him, meaning that he has seen it before and i
orthographic sequence has been imprinted in his memory, meaning, its orthographic
identification has aused designated neural networks and the process of accessibility of the

lexicon is done rapidly. This course is a fast and effective one and consumes less attentivene:
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resources (cognitive energy) from tbentral attentiveness systeRDP crossing charel model

from the book of Prof. SBentin [L72, p.184202. Later modelg[65, p.80-98, 96, p.5%71]
related to the planning process as a reflective proces$ witludes putting forward ofleas,a
process of problems resolution, decision making and dgawbnclusions. Translation is a
process of production of a written language with social and physical task scheme (the audience
partners, teaching context, a developing text and its formati@aoynitive processes are
processes that translaideas into wrds in the "inner speectl{96, p.5%71]. The ideas are
translated into spoken language and transcribed into written lanfge8098, 135, p.1-33].

The knowledge modgll37, p.142175, 97, p.1-26] - the assumption in this model is that there
are thre cognitive processes in the writing process, the ideas of a writer, the text and the
interpretation of the writer of the written text.

A young reader translates the idea into a written text, but he hardly goes through the
processes of editing amdviews[134, p.335359]. And, indeed, studies show that young writers
have a hard time to understand the message of a text they have written and with advance in a
come the competence to supply control and interpretation to abigxh.p19238 137, pl42
175] .This model sees the development of writing in the cognitive maturation but at the same
time R.T Kellogg 96, p.5%71] stateghat the development of writing is conditional to linguistic
maturation, studying, instruction and directed practiceriting tasks.

The relationship between the linguistic, reading and writing competences formation

Writing competence, with significant linguistic resources are acquired in school years, a period
characterized by intensive linguistic and literacy depelent, termed "latent” as opposed to
"early" language acquisition that takes placéhmfirst years of life§5 p.9-34]. In school years,

a wide and diverse lexicon is acquired, that includes advance and specific dictionary items fron
a high and formalinguistic register from various fields of knowledge (such as conductivity,
probcompetence)p, p.3552], use of lexical items in a high abstract level appears (challenge,
courage) and abstract and metaphorical meanings are added to existing wordy (thpesae,

the key to success)

In parallel, school children are exposed to long and complex forms of words based on
obscure and less canonical morphological structures, such as rasytiplde and multiple
morphemicwords (childish, becomingngs the complex and abstract morplexical units
constitute the foundation for development of complex and long syntax and discourse structure:
[104, p.144.
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On a syntax aspect, it leads to a spoken and written discourse that is diversified in
information, is informative andffective [L55, p.4568], in which children show an appropriate
knowledge of the relation between level of compressibility of information in clauses to the
character of formal or informal communicative contexa9, p.201217).

The extensive experience in communication situations, leads to improvement of pragmatic
skills and is known in competence to raise a subject for conversation and preserving it in &
relevant, clear and informative manner and in a discursive litdrdlog knowledge of how to
decode and produce a discourse while employing linguistic forms that are compatible with the
genre and methods88, p.164. Acquisition in the various linguistic dimensions advances
alongside with establishment of méitaguistic thinking that allows a speaker to manipulate the
units of language and consciously criticize his own linguistic knowlgbif® p.2350, 58, p.13
32). Latent acquisition takes place, then, in every linguistic laxdl characterized in integration
of linguistic knowledge with all its types. From representation of isolated structures, linguistic
knowledge turns into a complex, compressed and accessible network that connects between tl
different linguistic systems and allows for creation of rich and comlplexistic schemes, as
well as explicit metdinguistic competence regarding lingual structyds9, p.417447].

Latent linguistic acquisition and consolidation of writing competence move in circle of
acquisition alongside with one anothiethe prolonged school exposure to a wide variety of
written styles in various fields of contents promotes exposure and encourages use of advance
vocabulary, figurative meanings and complex morsyictax structures1B9, p.296368]
Oppositely, the competence®® master up rich language resources allows for a creative
production of diverse contents, while a quality control of writing and adjusting it to
communicational circumstances it is intended for and to its recipiEsisg.4568].

A comprehensivestudy of D.S. McNamara, S.A. Crossley and P.M. McCarll®g,[p.57
86] has revealed that the three most powerful indexes that predict the high quality of connectior
at the age of college are syntax complexity, lexical variance and use of uncommon werds. T
linguistic characteristics involved in a writing process change depending upon the various study
genres, that define the communicational circumstances of writing and differ from one another in
the linguistic and cognitive challenge they set before seman the way of production thereof
In conclusion, we may sum up that the provision of the -cweditioned laws of the
connectionist current that attest to the fact that the evolution of the linguistic, reading and writing
competences, allow us to p&ainterconnection at a status of a principle of value vaohs to

direct pedagogical actions to ensur@multaneous progress of the nominated competences.
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1.2. Peculiarities of linguistic, reading and writing competences manifestation of
elementary s@ool students

Scientific studies conducted by research
concerning continuity formation of linguistic competendearticularinterest for our research
presents scientific studies conducted by researctmrsR.Mo| dova V. Botnar.i 1
concerning continuity formation of linguistic competences at the children of preschool and
primary school ages by elaborating of a technology for implementation of a Pedagogical Model
directed for realization of thprinciples which ensure the continuity of linguistic competence
training, compliance of pedagogical efficiency continuity in training of children linguistic
competences, objectives achievement, content evaluation, implementation of didactic
technologies dr formation of linguiic competences at the children, compliance of general
forming phases of competences and specific stages to acquire linguistic compéi@nzes7].
Implementation of the Pedagogical Model concerniogntinuity training of linguitc
competence at the childrezlaborated byhese scientists, covered the principal objective to form
linguistic competence and the frame objective have been to train grammatical correctness c
speech, and the reference objective has consisted in fommdtcompetence to use gramroati
forms of a noun 10, p.70]. V.Botnari, V.Maslitchi consider thakearning of grammatical
language aspect by the children of preschool and elementary school involved the development ¢
logical operations (analysis, synie generalization, comparing etc.) that contributed to the
generalization and differentiation of grammatical forms by children. Also, the interdependence
between three aspects of the language (phonetic, lexical, grammatical) forced to exercise voc:
organ of speech in order to clear pronouncement of the words, to develop of phonemic hearing
to develop vocabulary, to activate and improve oral expression [0, p.70] The same
scientists remark that it is necessary to respect the following phases atidorraf linguistic
competences at the children: cognitive phase, analytical learning phase, systematization an
synthesis phase, phase of competence automation and improvemneni4{79]. For the
effectiveness of the formation of linguistic competence ot nar i a nfdundMt. Ma s
necessary to take into account the individual particularities of each child and focused on the
implementation of the strategy of centering on the child: the active involvement of preschool and
primary school children in thinsight process of speech grammatical correctness, monitoring of
their learning opportunities and responsibilities to achieve the purpose of communication.
V.Botnari examing the learning competences mentiones that competence as a general conce
includes in itself defenitive elements (knowledges, capacities, atitudes) and dimesiones

(originality, effectiveness and integratjobut each of them can be with specific content which
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depend fromcompetence domair8| p.48]. The other study fulfilled by V.Botari concerning
professional competences was devised as conceptual reflection on professional competenc
from the perspective of modern demands. This research aims at changing the traditiona
paradigm of professional competence perception. The sciefféistuated a complex analysis of
the specialistbdés activity which had | eaded
outcome of holistic functionalityV.Botnari came to the conclusion that the holistic paradigm
presented a referential frame gdate for the conceptualization of professional competence.
Also this author focused on and described a series of characteristics and facilitating conditions o
the professional Self which exe approached from the perspective of national and European
educdion policy framework.In this contextV. Botnari, claimsthat teachinganybody to learn

and develop his / her own learning practice, engages the adoptxertain methodology and

the training of versatile practices. Among them, along with the melibgglof counseling (how

to do), a place of interest tends to occupy the metacognitive methodology. In this context, the
training methodology of the learning competence should focus on valorizing the subject's
resourceq1l, p.5865. Which consist of: knowedge, skills, abilities ("to do") and attitudes,
values ("to be", "to become") in a concrete situation in which the subject puts this potential into
practice B, p.6]. The other study realized by V.Botnari, M.lanioglo reveals an analysis of the
main schéarly contributions to such phenomena as assertiveness, assertive communications an
competence. The authors used many arguments and interpretations of different scientists with tt
purpose to ultimately shape the concept of assertive communication coogpdtem the
perspectiveof a holistic paradigm. They fulfilled a synthesis of different definitions given to the
concept of competence by KChomsky, U.Schiopu, D. Salade, S. Moscovidi, Jinga, V.
Serikov, I.A.Zimneaia, A.Hutorscoi, D.lvanov, VI. Gutu, VI. Paslaru, TCalo, V.Botnari, and
affirmed that competence presentedesult of knowledge, capacities, attitudes, abilities and
characterologicalemperamental features of personality and permanent behavioral flexibility in
relationship with othepersons leadintp performance in different situations, [p.53]. In order

to shape the concept of linguistic competence in the present work we have examined the articl
elaborated by V.Botnari and V.Maslitchi addressed to linguistic competence from
psyclolinguistic and psychopedagogical perspectives. Examination of the definition of linguistic
competence was made from a general and a specific perspective, its conceptualization beir
derived from the holistic paradigm. Based on the analysis of childrenidigrities of noun
grammati cal f or ms acquisition, from the S
evolutionary manifestations reveale8l p.8699]. Represent&n overview of the concepts of

interconnection, competence, linguistic competencegimgaand writing competences, the
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relationship between linguistic, reading and writing competersewell as reciprocal effects in
case of their interwined formatiointerconnection aims at connecting the numerous elements
that act as a whole, involveterdependence and similarity between objects or ideas. The concept
of connection introduces, in its current use, a dynamic nuance, referring to structural and / ol
functional relationships that connect two or more concrete objects or abstract entigsisee

within cognitive sciences to designate the relationships between the elements of a treatmer
system; lies at the origin of conexionism, name given to research currents which aim to mode
the cognitive systems that play a significant role in theneotivity between the elements of a
network and its efficient operatio. Noveanu an@. Potolea define the term competence as a
set of potential behaviors (affective, cognitive and psychomotor) available to an individual to
carry out anactivity [34]. In the context of the European Qualifications Framework, the term
competence is described from the perspective of responsibility and autonomy. Competence is a
individual or collective feature to effectively select, mobilize, combine and use an integgated

of knowledge, skills and attitudes. As integrated sets of knowledge, skills and attitudes of
application, operation and transfer of acquisitions, competences allow the successful pursuit o
an activity, the efficient solution of a problem or a clasproblems / situations. Competences
have cognitive / intellectual, affectiadtitude and psychomotor components; they use, integrate
and mobilize knowledge, cognitive resources, and also pertinent affective and contextual
resourcesTo be competent regeis "to act" qualitatively, efficiently and promptly in a category

/| class ofsimilar or atypical situationsDue to the mastered competences, a person can act
expediently and effectively, can critically think, choose quickly, make pertinent decisioms, sele
analyze and synthesize information, judge, argue, identify and solve problems, knowingly
improvise, can deal with various situations, etc. "While projecting the competence standards,it is
recommended to proceed out of the complex structure of the medercational standards
which indicate besides the pumgformational components also the practical aspect of what
should be done by school pupils at a certain 24&][A competence is the result of a dynamic
process that is specific to a situation and b® adapted to other situations that are almost
isomorphic to the current situation and belong to the same family of situations. "A competence is
defined, therefore, by: 1. a context; 2. a person or group of persons; 3. a situational framework:
situation and its family of situations; 4. a sphere of experience formerly experienced by a person
or group of people in situations almost isomorphic to the situation undergoing processing; 5. &
framework of action: categories of actions including a certain nupftestions made by one or
more persons in this situation; 6. a resource framework: resources used to develop a competenc

7. an assessment framework: the results obtained, the changes observed in the situation and
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the persons concerned and the citéhat make it possible to assert that the processing of the
situation is complete, successand sociallyacceptablé [7, p.4856, 23, p.148. Ph. Jonnaert,

M. Ettayebi, and R. Defis speak about three differentalfidulatedcompetence logicdogic of

action in situation, a curricular logic, aridgic of learning. Competence is an intrinsic,
unobservable feature that brings together dormant elements, while performance represents tt
observable manifestation, the effect of competence. Competencitbeneludes performance

and is inferred from performance, making it achievable at longer intervals. Additionally, based
on the performance it integrates, there can be made inferences about behaviors, visibl
manifestations, and performances of evalugieopk in the immediate future4, p.101. The
concept of competence has been given different meanings, without a unanimously accepte
definition. The created circumstance has generated the need to select and appreciate a valual
and appropriate concefir the research in question. In this context, it appears significant the
holistic approach of the competence concept proposed by Botnari V., in whose view the
competence represents the i mmanent compl et ¢
when he acceptand aims to reach a godal, [p.100]. Botnari V. In conceptualizes a holistic
paradigmasa methodtogical mile stone of aquirinjnguistic competenseMislitchi's approach

to the aspect of continuity achievement in the development procpsssehool and early school

age children language competences motivates an educational intervention for a flexible
juxtaposition of the general phases of competences form@suiting into a progressive
evolution of lingvistic competerc[26, p.55, Z, p.185191, 28, p.309320]. From the holistic
perspective approach, the competence requires a specific way of conceiving the personality ths
masters it or is about to acquire it. Such a person, from the point of view of its authentic
manifestation, would @sent a dynamic constellation of energetic, reactive, attitudinal
potentialities; would present availability as well as resilient and creative strategies, behaviors
expressed and symbolized by manifest, transient and virtual, dynamicaastbrmative rkes

[4, p190]. According to the New Encyclopaedic Dictionary of Language Sciences, "linguistic
competence is the individual's capacity to construct and recognize the infinity of correct phrases
to interpret the meaningful ones, and to identify the anduigiphrases[34, p.35].V . POs | a
adheres to the formula of X. Roegiers and defines the communiiatiuestic competence as

an "integrated set of linguistic and communicative knowledge, of capacities to explore the
language systems values and to eeghgm in various contexts of communication and attitudes
towards the phenomena of language, communication and communicated / received
spontaneously exercised messages, enabling the general and special conumastsiiy to

be accomplished"[35, p.37] T he same researcher, V. PO
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communicativelinguistic competence is #te same time a general competence, in relation to the
general classification of competences, which distinguishes between specific and genera
competences, ste it is indispensable to any human activity and communication specific
competenc¢35, p .36].We adhere to the ideas of the researchers V. Botnari and V. Mislitchi in
whose view the linguistic competence has two perspectives of interpretation: ond gadera
another one special. From the general perspective, the linguistic competence represents ¢
immanent integrity of the phonetic, lexical and grammatical system of the language, which calls
for the motivated mobilization of a structured set of knowledgeacities and attitudes that are

in a relationship of interdependence and manifest through mutual influences, since the
personality aims to achieve the purpose of communicakomm the special perspective, the
linguistic competence represents an imaranintegrity of specific acquisitions typical to a
concrete linguistic phenomenon selected by the subject (knowledge, abilities, attitudes) that ar:
in a relationship of interdependence and manifest in an unusual way, since the subject intends 1
encodeaccurately and preciselthe messagg9, p,7479]. The paper presents researchers'
definitions of the meaning of the concepts of reading and writing competences. According to the
Practical dictionary of pedagogyeading competence is a type of competeti@at involves
performing mental processes of giving meaning and interpreting the written word. Reading is ar
intellectual ability that implies the correct, clear and expressive presentation of words,
simultaneously with their meaning decoding; havingitat basis the graphemehoneme
consciouscorrelation.P. PoopesciNeveanu asserts that reading is "prior and complementary to
writing, reading is an activity conditionned by ver@dooustieoptical coordination, or by the
correspondence between the acauatid graphic patterns of words having meaning; consists of
graphic andverbal percefpon and understanding” 93 p.114]. M. Norel mentions that reading
writing is the complex process of decoding and graphic rendering of the written text, which
involves thke knowledge of language sounds and letters: correct pronunciation, correlation of
sound with the letter / group of letters, comprehension. In this respect, the author states: "Th
union of letters in syllables and the realization of a syllable readirdyjifedn important part of
reading literacy. Passing the threshold from syllables to words, setting the place of each word ir
a sentence or phrase, and understanding their meaning are extremely complex activities, but ve
important components of the reagliact. The activity of reading learning is achieved through
studentsdé personal effort, that must be st
control and selfegulation skills of the actions they achieve while learning to read amel" wri

[33, p.55]. The reading competence refers to the ability to understand, use, and reflect on the

forms that written language can take in order to achieve personal andfgifiiralent [9, p.74
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79, 211, p.35]. Nowadays in the context of dealingvith the issue of readingriting
competences formationt is used the term literacy, a concept taken from the ASgkon
pedagogical literature, especially from the North American one. Also, in most educational
systems around the world, there is the ide& fihgt students learn to read and write, and then
read and write in order to learn. In fact, these are two concurrent processes that support eac
other: as students read better, they are better able to learn from what they read. As they leal
from what trey read, theyaturally enrich their knowledge, vocabulary and apply reading skills
to a wider variety of written materials(®, p.7]. The literacy level is currently considered an
indicator of a country's international competitiveness. International axatiype studies of
student reading skills, such as PISA (The International Student Assessment Program) and PIRL
(Progress in International Reading Literacy Studies), are considered with seriousness b
governmentsEmerging literacy is a term taken fromhstars in the field of psycholinguistics,

who researched the processes that children go through while learning to read and write. Th
concept of emerging literacy differs from behavioral theories on reading, which consider that
reading can be broken dowmao separate skills and taught to children. Emerging literacy theory
considers that reading cannot be taught bitterly, but throughout a holistic approach that childrer
notice about readers around them and try to learn how to do the same. It differs froatioma

or readingreadinessconcepts because it does not consider that teachers have to wait until a
"magical moment" of child preparation is reached before they can teach a child to read.
Emerging literacy is a developmental approach, because it astwah=arning is influenced by

a combination of maturity and experiences. As children learn to read and write, they are
progressingalong predictable development paths and are encouraged by the guidance anc
teaching they benefit frorf210, p6]. For a lorg time, the exact mechanisms on whose basis
children learn to read and write have not been identified. There have been some famou
opposing theories in this respect. For the most part, these theories have argued that there is
prevalence of reading versusiting [38]. The first form of coherent exercise of implicit and
deep metacognitive skills (assaeid with already acquired oral language) is literacy (acquisition

of reading and writing capacities), an essentially "educated"” cultural feature, withizit tive
subsequent acquisition of a whole set of cognitive content and skills remains limited or
inaccessible As G.J. Whitehurst and C.J. Lonigan observe, the actual learning of written
language (generally, the result of formal learning) is precededdppr@ianeous and relatively
precocious interest of children (from literate societies) for written language. Responding to this
curiosity, interactive reading by parents, especially of text associated with pictures, is the first

step towards the formatior ceading and writing protoabilities. From child to child, towards the
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end of the preschool period, they can develop into real reading skills (and to a lesser extent in
writing), relatively independent2D, p.51]. A metaanalysis of neuroimaging studies drain

areas involved in the first steps of literacy, achieved by G. Jobard, F. Crivello and N. Tzourio
Mazoyer, indicated in the dominant (left, most common) hemisphere an oe@pifabral
passage area called the "visual area of the word form", metiype for the first graphical and
phonological conversions needed during reading. Having the cortical region in the center, the
formation of complicated functional networks (including cortical areas belonging to all the
cerebral lobes and subcortical aseand fibers between them), through Kasging and
sustained efforts under adult monitoring, will then refine, during the early school years, the
effective use of written languag®(, p.51]. The esearchers E. Ferreiro and L.Tolchinsky
Landsman haveonducted a series ofhvestigations into how children acquire reading and
writing and have established that the interaction between preschoolers and graphic sign
generates a number of assumptions in the minds of children. These mental understandings
written language are common to all children who learn to read and write. As a result of researclt
on groups of prachool children from different countries, it has been found that there are three
phases of psychogenetic developméhie first stage is charagized by the fact that at first, the
young child (34 years) does not differentiate the picture from the text. From this moment on, the
child tries to find a on¢o-one correspondence between graphics and sounds. The preschooler
assumes that there mustdideast three letters (principle of minimum quantity) that are different
(the principle of internal quality variations) for a text to be readable. It distinguishes in this way
between meaningful and meaningless texts. At the same time, to any scraecbrmaaper or

on another support the child assigns a certain meaning. What is important is the teacher
discussion with the child about this meaning and less the actual graphic training. Graphic
training only targets fine motor development. And this dgwelent can be better achieved
through modeling activities, for example. The outdated practices of educators who think they are
doing lessons by placing the children at desks and by makim systematically "write"
beginning with the small or middle grodenote a certain lack of professionalis3d,[p.107].In

the context of the second stage, it is identified that, in order to be able to explain the difference:
between two texts, the child continues to use both the qualitatthehe quantitative critexiin

his analysis. Through successive approximations and estimates, the child concludes that a wol
consisting of several letters refers to a larger object or a larger person; instead, a word made L
of fewer letters refers to a smaller object or evenila.cOn the other hand, the child observes
that changing the order of letters in a word implicitly changes its significancengpan By

making such comparisons, approximations, and estimates, the child goes through a more the
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necessary step in acquiringading and writing. In this respect, the authors C. Munteanu and E.
Munteanu state: "From ignorance, some teachers force reading and writing learning by
excessively using the analyal-phonetiesyntheticmethod[31, p.108].

In the third stagehe 67 year old child learns the easiest way to read and write starting from
his own name. At first, the child recognizes the first letter of his nantthemotes that there
is a correlation between sound groups and letter groups. It is advisableeta kge panel in
the class where the photos and names of all children are displayed. Each name has a certe
emotional load and a certain semantic resonance for children. These two attributes of the nam
(affective and semantic) allow the child to apario the word from a phonetic point of view.
Starting from the beginning of each name, children first learn the letters and then easily form
various syllables. By practicing these acquisitions, for example, using small tokens in large anc
small prints, thechild manages to know all the letters of the alphabet, while observing that
certain sounds correspond to certain letters. From this point on, the child is able to read, even
he still does not master spelling rules and all punctuation m&ksp[108] Research has
demonstrated the important role played by phonetics ("phonemes”), an element also called "grat
phonemic correspondence”, in teaching and learning reading. Phonetics training teaches studer
how "equivalence between letters and sounds (phas)ense made to form lettesound
correspondence and syllabus patterns, and how they can help them apply that knowledge whe
they read" It has been shown that systematic phoneme instruction has a positive impact when tt
student begins to identify written was and to syllabize, and provides an effective way of
interfering in improving or accelerating the progress in children with low literacy rates, bringing
them to the level reached byeir fellows P11, p.33]. The authors Molan V., Bizduna M. assert
that it is necessary to give "special attention to the formation of phonematic hearing without
which the child will not read and write correctly. If the child does not perceive all the sounds in a
word, he cannot form a proper reading in the sense that henmasoto the sounds he does not
perceive or adds others. If reading is not correct, it cannot be conscious, so the child will not
understand what he reads. If the pronunciation of words is not correct, the child will not correctly
write because, during wirtg, he dictates sound by soun@9[ p55]. Vocabularydevelopment
is another important aspect for the student who is learning to read. Students with a rich
vocabulary are expected to improve their reading and understanding skills, while those who dc
not have certain words in their oral vocabulary cannot understand those words when they appes
in printed texts they go through. The research findings also confirm the importance of
vocabulary and its connection to text understanding. For example, studeesh@avn that a

vocabulary developed in the kindergarten, accurately predicts that its owner will better
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understand th&exts in the early school yeatbe oral vocabulary that the child has at the end of
the first grade can significantly predict the stoitke ability to understand texts ten years later.
Vocabulary gaps grow faster in small classes, for example, the gap betweelassspupils

with limited vocabulary knowledge and their colleagues who initially had a richer vocabulary
deepens. These cdasions highlight the importance of implementing vocabulary development
programs in children since the early years of school. It should also be noted that the developmet
of vocabulary should be regarded as a continuous process, starting from the latk of a
knowledge of word meaning, continuing with its broad meaning understanding, followed by a
step of narrowing the scope of significance due to contextualization, to the end reaching to worc
meaning decontextualizationsensing its relationship with oth&rords and its use extension
through metaphor®11, p.35].The development of reading fluency is another important element
in the development of reading competences because without fluency, readers may have difficult
in understanding the text. Fluencyreading is described by Timothy V. Rasinskb], p.1-12]

as the ability to read the text fragments correctly, quickly, effortlessly and with the appropriate
expression ("prosody"). Nichols et al. expand this definition by emphasizing the role of speed in
fluent reading and specifying that it ensures the automatism of word recognition. Even student:
with reading difficulties can get to read without mistakes, but they will not be able to read
fluently because of the low speed they are reading. In genemdjng proceeds first by
developing the right reading skills, afterwards there can be introduced various elements that wil
increase reading speed, followed by elements related to spoken and written language, such .
grammar and punctuation. As studentsedep their mechanisms of automatic approach to the
elementary levels of the process, their attention will increasingly focus on understanding the
texts they are going through. This was confirmed by the findings of the US National Reading
Panel, which showthat "fluency helps to understand information by releasing cognitive
resources and allocating them for the interpretatibthe text"[211, p.34]. As pupils make
progress in reading, they have to cope with increasing demands that involve the need t«
undestand the read texts, which may be literary texts or informative texts from different
thematic areas. The emphasis therefore changes from the ability to decode words to the ability t
understand a message or an entire text. At this stage, the comprehankotured texts is
defined by Durkin as "an intentional process of thought, during which meaning is built up by
interactions between the reader and the text." Therefore, reading comprehension involves bot
linguistic and cognitive processes that inténe during the act of reading as the reader tries to
extract and create meaning from the writtext [211, p.35].In 1908, E.B. Huley defined reading

both as a process and operation of thinkB®y p.575586]. A. Miller [110, p.34], E. Melitz, Z.

4 3



Melitz [190, p.250 and G. Sarig 196, p.122 have shown that effective teaching is achieved
through the incorporation of learning strategies. A. Wohl anéiréon [203, p.1360] emphasize

that the key value of learning is the understanding of read contentheradbility to transfer

prior knowledge in the process of learning the new knowledge that appears in the text. An
experienced reader is characterized by the integrati@aireddy masterekinowledge and new
knowledge, the flexible use of strategies to npote, monitor, regulate and enhance
comprehension of the read. The processes of producing information meaning are affected b
word perception processes. The more "automatic" the decoding act, the more the reader |
exposed to an increasing amounteftsand the processes of meaning production and strategic
knowledge are strengthened. Additional variables that affect the process of reading
comprehensi on, the writing of a discourse
contents and terms, thex ume of words and syntactic stru
the genre and structure of a text, and other aspects influencireattiag level 122, p.227%247,

128, p.538555].

Fdlowing a critique of reading teaching methods, Bst€n and E. Cohefl92, p.1-58]
reviewed dozens of studies and surveys of the best specialistsls#hd hus, they focused on
reports, summaries of a selection of 100,000 studies that hadcheaged out between 1966
2001, 0n the decisions of the Listative Committees on the issue of reading, on behalf of the
American Congress. The Ministry of Education has published a CEO Cirdinar g.1-62],
which defined the basic components to be included as part of reading teaching in the first grade
In this respect, each method implemented for teaching reading in the educational system mus
include the components: a) decodifgmiliarity with the letters of the alphabet and the sounds
they represent, including their names; a direct teaching of the alglalq@inciple and its
mastery, the decoding of syllables, consonants and voselautomatic and fast decoding of a
word is a prerequisite for effective reading that allows attention resources focusing on readinc
understanding; b) diacritical readinghe use of diacriticals for reading purposes; understanding
the way diacritical signs represent vowels in Hebrew; c¢) accuracy in word recognition and
reading- the correct reading of a word that is not based on guessing it from a text context; d)
readingfluency - the correct reading of sentences and their understanding; €) encouragement o
writing - includes correct spelling, which illustrates the transparency issues that characterize the
Hebrew language, while it is understood that manipulation ofisggitorrection of mistakes)
does not impair the quality of teaching; f) language cultivation as a basis of reading teaching
vocabulary enrichment, understanding the structure of the Hebrew language that is structured o

roots and families of words ante understanding of the unique characteristics of the Hebrew
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spelling; g) objective anthologyeach teaching method must be objectively assessed and meet
the uniform criteria of supervision, control and measurement. Such supervision should be base
on theprinciples of research and should have objective parameters. The use of this tool should b
achieved with care toninimize the negative effects on the seilage of weak students and
schools from disadvantaged areas. It is also necessary to encouragenctal read books.
Reading teaching methods must be dirext explicitly centered on alphabetical code teaching
and formationof correct word spelling abilities [99, p.946953]. Reading and writing are
perceived as complex processes in which the reaxhstroicts a message that has been encoded
by the writer in graphical languad&7, p.505508]. In this definition, the graphical input and
exact identification of the components appearing on paper are partial, and the main point is
centered on the process gathering information and producing meaning from a text. The
progress of a child can bexpressed in leaps and occasionally in withdrawals attested in the
context of developmen®2 p.1-14]. For literacy development or other literacy activitgs in

any other learning process adult encouragement is important. In addition, mediation,
engagement and guidance are also significhé4,[p.159 182, p.166165 183, p.99111], for
theylead the child to tasks that are more difficult than his/her applaresitof development, and

thus pave the way for potential development level, that can be reached through the mediation c
an adult or a friend of high competendsl,[p.265282]. Writing skills forging stipulates the
progress of a complex process, much endifficult than reading. The difficulty lies in the fact

that writing does not reduce to phoneme and graph recognition, but synthesizes the comple
combinations of graphic signs and their correct and aesthetic reprodias®d on the fact that
writing is a complex cognitive procedbe scholars express their views on various perspectives
of writing, especially opinions referring to theeriptural system and the written discourse
system, such as: structures and genres, vocabulary and syntax, spellpmetuation. In order

for pupils to choose logically and consciously the written content, the way they are organized,
the vocabulary and the linguistic register appropriate for the purpose for which they write and for
their recipients, much writingxperence is needed in different contexts, subjects and genres. A.
Levin, P. Amsterder, E. Koratl§7, p.248289] distinguish five levels of the writing process
developmenta) unrepresentative scratdhat refers to the graphic characteristics of writiny;
writing; ¢) randomletters that can be identified even if the letter is misspell@dphonetic
writing - the writing consisting of capitalized letters which were partially chosen to represent the
phonetic composition of a woré) orthographic writing- some letters that represent the sounds
and the morphology of a language. Children of low school age are at different levels. The

transition between levels is gradual. In naturaispontaneous writing, a child can reveal
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several levels at the same timeit In structured attributions, it can be observed that a certain
level prevails[187, p.248289]. Another model of development is the model of U. A, p.1-
33] which refers to the relationship between written language and linguistic knowledge and
between correct reading and reading comprehension. This achievement of solid spelling requires
in addition to linguistic knowledge, the integration of exposure and prolonged experience written
language. The reader becomes aware of additional linguisticdsauch as: linguistic system,
meaning, and grammatical configurations of affixes and word rootdmdgr correctness to the
reading process.

The cognitive model presented by J.R. Hayers and Fl®&ep[368 65, p.8398], refersto
the peculiaties of thinking in the writing process, when the subject proposes certain goals that
he subsequently carries out in his writing. This model is called the "simultaneity and
recursiveness” model. The key components of the model are: the physical and socia
environment variables of the subject involved in the writing process, the writing task type, the
purpose of writing, the subject of writing, the target gram] thepreviously written contents.
In the last two decades, there have been a number ofalesean the field demonstrating that
the pace of <childrends individual devel opnm
Specialists in the field believe that understanding the spatial and temporal concepts influence
writing. Thus, there is a rdlanship between children's understanding of the words that refer to
spatial and temporal relations (up, down, after, between, etc.) and graphomotor developmer
(copying some forms or letters). Studies have shown that there are a number of precursors t
writing skills: internal factors and external factors. Among these factors that precede writing are:
cognitive skills related to attention, memory, perception, language (expressiveness, rapic
naming, image naming etc.); visual perceptions; oculomotor skiistor action planning;
manipulation of objects; manipulation of necessary utensils for writing; developing small hand
muscles; oculomotor coordination; recognition of letters; writing orientation; the dominant hand;
body posture; ability to copy figurestc. Children like to express themselves freely by drawing
and "writing", and educators aobliged to stimulate them without taking hold of this joy of
expression through egssive didacticism3[l, p.111].M. Norel argues: "Writing is a conscious
act andits transformation into action is achieved through exercises. Writing skills have several
distinct phases: aljhe orientatiorphase- in which rules are to be followed: correct handling of
the writing instrument; approaching the correct position of they bawaking writing; hand
movements for gesture formation; intuitive representation of graphical elements; execution of the
model by the teacher, accompanied by the necessary verbalization; the acquigitiaphec

elements by studentb) The analytical pase- takes place simultaneously with sound analysis
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and reproduction of sounds: graph recognition; phonem pronunciation until fluent reproduction;
achievement of two or three letters syntheses that are reproduced in writing; setting the technic:
and hygenic rules ofwriting; c) The synthetic phasein which letter writing becomes a means

of graphic expression of ideas, writitiggcomes automated, speed of graphics is accelerated,
without neglectig the aesthetic aspecB3[3.58]. The process of acquigrwriting takes several
stages: a) the stage of graphic elements b) the stage of letter creation c) the stage of tie
writing.Correct writing, in its graphic aspect, is achieved simultaneously with the concern for its
correctness and spelling, as well as dinderstanding the meaning of words; @ #tage of fast
writing [33, p58].

1.3 Conclusions of chapterl

The theoretical models presented above represent the theories explaining the processes in t
base of understanding a written text. Mosttloddse who practice in this field agree that an
understanding process is an active process by which the reader constructs a mental representat
of the world described in the text and combines various strategies in order to produce a meaning
an updown stategy, from recognition of the smallest units comprising the text and up to a
creative decoding othe text as a whole; and also an-dgwn strategy, from constructing
assumed supeneanings and up to proving or disproving them later 188,[ p.312, 152,

p.184. The different models give high significance to encoding, decoding and reading fluency
competences, and agree that a basic condition for the understanding of a written text is effectiv
readingi fast, accurate, automatnd effortless reading, sbat the attention is entirely devoted

to understanding the text. Following this, the process of reading acquisition will be presented,
while stressing the linguistic processes that are in the base of reading acquisition, the sequen:
between decoding andeading fluency and between reading comprehension, and the
involvementof context in these processds$e eightmodels of text comprehension have several
ideas in common, but theysa have unique poinsf-view. The shared premises are:Tae
reading pocess is a mental process accompanied by cognitive activities on various levels of
absorption, processing and assimilationThe reading process is a process wherein the readers
are active, contrary to the passive process of relaying an objective mésgageriters to
readers.c) The reading process is a complex procedure related to cognitive processing,
knowledge, language and emotional stands of the readers towards the text. The text does n
have an actual existence of its own. It is the readersondmte its meaning. Some regard this
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activity as a bridging between old and new knowledge, others deal with the various techniques
employed to extricate the meaning, or the presentation ahasisuns assisting this purpose.

The Ideas Unique to Ezh of the Models.The points of departure for the text
conmprehension process are diverstadel No. 1departs from the historical development of the
term "text comprehension” and the changes it has undergone under the influence of psycholog
sociology andanguageModel No. 2 and No.6 are based on the concept the hierarohécdhl
skills whichaccompany the reading proceltdel No. 3 emphasizes the information processes
which are accompanied by the construction of information schemes and theiraxtbtusiel
No. 4 and No.5 departs from the mental behavior of proficient readers before, during and afte
reading.Model No. 7 presents text processing as the organization of the text parts, based on th
semantic and syntactic language componeMizdel No. 8 Refers to the emotional, saki
environmental and culturdlhis work examines whether there is any connection between reading
i nstruction methods and the pupilsd achi e\
linguistic competence in referencettee principles presented by the models relating to general
knowledge, comprehension processes, application of language and the employment of learnin
and text comprehension skill$he premises and contradictions mentioned abewd Lo the
formulation ofthe research problem: The need for determining the epistemological elements
manifestation of interconnection in linguistic, reading and writing competences formation of
elementary school studenfBhe research purposmnsists in conceptualizing, elaborafiand
experimentally approving the HIVE Pedagogic Model aimed at intertwined formation of
el ementary school student séo Il i ngui stic, r
Intervention Program focused on the simultaneous formation of linguistkding and writing
competencedrom the main identified purposee derived severainter-connecteabjectives
As following: o establish ta epistemological highlights ofhe concepts of copetence,
linguistic, readingand writing competencgsubsantiate the interconnection between linguistic,
reading and writing competenc¢egustify and elaborate the HIVE Pedagogic Model for
interwined formation of linguistic, reading, and writing competences of elementary school
students elaborate and implementhe Intervention Program (based on the HIVE Pedagogic
Model) for facilitating the concurrent progress of linguistic, reading, and writing competences
determine the formative impact of the Intervention Program on linguistic, reading and writing
competacesand consequently develgeneral conclusions and practical recommendations.
the basis of the diagnostic phase results, in order to improve students' performance, it has be
implemented an intervention program for developing linguistic, readidgvaiting competences

that focusean three directions of action:
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1. Improving the system of continuous professional training of teachers,
22Monitoring studentsd outcomes throughout th
3. Rallyingtime to achieve performance at the students' own mnghlearning.
The HIVE Pedagogical Model developed by us certifies the methodololyyguistic, reading
and writing competences interwined formation.
Respecting the stages of competence formatidaconstruction, construction, reconstruction
ensuregshe progress of linguistic, reading and writing competences from the level of action and
situational competence to reflection and explanation, then to conceptualized and generalize
competence.
Respecting the learning laws from the connectionist currergpeetive preparation law,
exercise law, belongingness lawnd effectlaw- facilitates the interwined formation of
linguistic, reading and writing competences of elementary school students.
The results of the organized formative experiment denote thetidoality of the HIVE
Pedagogical Model within the Intervention Program focused on the implementation of the "
Magic Key " and "The pwer to the reader" strategies.
Consequentlyeach method implemented for teaching reading in the educational system must
include the components: a) decodiigmiliarity with the letters of the alphabet and the sounds
they represent, including their names; a direct teaching of the alphabetical principle and its
mastery, the decoding of syllables, consonants and vowels.
At the same time, an automatic and fast decoding of a word is a prerequisite for effective readin
that allows attention resources focusing on reading understanding; b) diacritical retding
use of diacriticals for reading purposes; understanding thediaasitical signs represent vowels
in Hebrew; c) accuracy in word recognition and readitige correct reading of a word that is
not based on guessing it from a text context; d) reading fluertbg correct reading of
sentences and their understandegencouragement of writingncludes correct spelling, which
illustrates the transparency issues that characterize the Hebrew language, while it is understoc
that manipulation of spelling (correction of mistakes) does not impair the quality of teaghing
language cultivation as a basis of reading teachwgcabulary enrichment, understanding the
structure of the Hebredanguage that is structured on roots and families of words and the
understanding of the unique characteristics of the Hebrew gpailirobjective anthologyeach
teaching method must be objectively assessed and meet the uniform criteria ofsguperv
control and measuremer8uch supervision should be based on the principles of resaadch

shouldhave objective parameters.
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The ue of this tool should be achieved with care to minimize the negative effects on the self
image of weak students and schools from disadvantaged areas. It is also necessary to encoure
children to read books. Reading teaching methods must be direct amdtlgxq@tntered on
alphabetical code teaching and formation of correct word spelling abilities.

In conclusion we note that the results attested in the theoretical studies demonstrate the
presence of simultaneity and recursiveness present ioothprehensive reading and correct
writing, which have as reference the linguistic performance of the subject involved in acquiring
the complex processes nominated. In this contéxt relevant ainof current research in this
field would be to develop andalidate relevant pedagogical models that would illustrate the
praxiological achievement of the interconex training of linguistic, reading and writing skills,
which we propose to achieve in current research in relation to students of small school age
This intention calls for the achievement tife objectivedocused on: the epistemological
approach of the named phenomena, the foundation of the interconnection between the linguisti
competence and the reading and writing competences, the elaboration idatiomalbf a
Pedagogical Model and implicitly of the Specific Practical Program focused on the
interconectional formation of linguistic competences reading, writing to schoolchildren. These
are, in fact,the main directions of actionwhich lead tothe soltion of the problenof

interdependent training of linguistic, reading and writing competences.
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2. STUDY OF CONTEXTS AND VALUES ACQUIRED BY ELEMENTARY SCHOOL
STUDENTS FOR LINGUISTIC, READING AND WRITING COMPETENCES

2.1 Analysis of didactic staff expemces focused on linguistic, reading and writing competences
formation of elementary school students

Reading comprehension constitutes a foundation for further studies, many occupational
competenceand satisfaction from life and it also enhances memateption. The following
processes influence reading comprehension: phonology, acquisition of gpaphetic
principle, morphologyand syntaxrelations between words that comprise a sentence, semantics,
contextual knowledge, vocabularynderstandingmotivation and worldly knowledg¢l22,
p.227%247,128, p.538555].

Researchers assume that verbal l' i nguiksti
cognitive development. Ericsson and Simdn®, p.123 discerntwo situations of verbal
linguistic mediation:

1. Talking aloudi a situation wherein the reader processes thought into verbal symbols, and
then in turn processes these symbols into sounds.

2. Thinking aloudi internal thought in verbal symbols.

This is a method for the structuring of meagsrusing strategies, by means of inspection and
control processes. It improves comprehension and leaoungetenceand reflects the meta
cognitive behaviors of the readers in the problem solution processes.

Verbal linguistic competencewhich accorpanies the metaognitive awareness process
refers to the termithinking aloud [179, p.131196, p.122. Until recent years, this method was
regarded a tool for learning how readers construct meaning. Today, psgistic and
cognitive researchers etog this method in order to learn how readers acquire knowledge,
create information and comprehend the sigaifice of the reading processésDewey [68]
states that the exposure of students to the thoughts arising in their minds by means of th
"thinking aloud technique improves their comprehension and learcmgpetenceG. Sarig
[196, p.122 refers to verbal linguisticompetenceas a knowledggenerating means which
helps solve learningroblems. Intermediate instruction, where the teacher focusethe
question of how we learn, think, read or write, has a decisive effeecloievements in these
fields. The acquisition of language during school yefrater Language Developmeénis
characterized by three main fields of development: acquisitiomefvaand extensive linguistic

variety of items, categories and syntax structures; development of new ways of connecting
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between items and systems in order to create more complex and richer language patterns; ai
acquisition of more effective and expliciteans of representation and thinking about the
languagq 131, p.7292]. Linguistic acquisition is performed with mutual support of one another
of its various componentbootstrappinyj so that the acquisition of each knowledge dimension
is affected by andaffects other knowledge dimensions, and the complex linguistic system
evolves on its owri125, p.1-63]. Pictorial teaching for the improvement of the Linguistic and
Cognitive CompetenceB. Zvi [208, p.1-30] statedthat small children whose environment
provided them with picture books and similar stimuli develop the competence to derive
significance from graphic signssince a picture is a graphic representation of the object in
reality. A baby who sees a picture of a cat and $ayad' proves that he hdgarned that a
picture of the cat symbolizes the cat walking outside in the yard. A baby who was given
sufficient opportunity to deal with drawn symbols will find it easier to interpret written symbols
when he begins reading. Looking at a picture can @ieyelop concepts and in the transfer from
the real to the abstract, the picture develops recognition of the link between the details of whict
it is made and the whole situation illustrated in the picture.
The attributes of a picture are:
1 Itarouses curioty.
1 It develops motivation for learning.
1 It can be used for seléarning.
1 It strengthens processes of observation, imagination and thought.

There are cleardmefitsto useinstruction bypictures Instruction by illustrations enriches
the vocabury and develops thoughi®4, p.196228, 153, p.325344]. It enhances verbal
expression when the child has the opportunity to participate in situations necessitating speect
and arouses associations of previous pleasant experience. From a very eahidaga,love to
look at pictures and react to them; pictures enable them to express their feelings. They als
provide the teacher with information about the child, his world and what occupies him; the child
may not want to speak about personal problemi$ib may be willing to attribute these problems
to the child in the picture. Pictorial instruction can develop verbal lingustigpetencevhich
constitute the basis for written expressjéf, p.1-52]. Development of verbal expression leads
to better eading and writing competenc¢$ll, p.1G14]. Some researchers maintain that
mastery of the spoken language constitutes an obligatory, but possibly not sufficient, condition
for text comprehensiofL76, p.339359.
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The contributionof language tdinguistic, reading and writingompetenceA rich language and
extensive vocabul ary havcoepetncdn eead anchdompreloehde i
Research shows a link between a rich vocabulary and¢oexprehensiof60, p.144-179. Many
studies point a& relation between vocabulary and reading sud&%s9.51-77], and show that
school children who have a rich and literate vocabulary present better reading and writing
competenceas compared to their siblings with a more limited knowledge of widta p.19

35]. The relation between vocabulary difficulty and verbal expression and between low
functioning and difficulties in reading comprehension have been explained by Nauon,
p.171-187] as stemming from a lack of semar&xical knowledge and lesffective semantic
processing and decoding processes. Those practicing in this field, agree that with the rise in ag
a limited dictionary knowledge comprises a potential difficulty in reading comprehdrigién
p.22Q, and define the relationship betwegaossession of vocabulary and reading comprehension
skills as being reciprocai a wide dictionary knowledge leads to a successful reading
comprehension, and extensive reading accompanied by good comprehension leads to a wid
vocabulary A child with a Imited verbal vocabulary will encounter more difficulties in text
comprehension than the child who was encouraged to use language freely and acquired a ric
verbal vocabulary [95, p.261-276. Culturally deprived children whose language has not
developed ufficiently are also apt to thinksmall'. The scant reservoir of words keeps the child
from understanding fine points and he cannot differentiate between words with similar meanings
Significant reading is related to the understanding of verbal conaepthear hidden meanings.
Since reading is mostly a process consisting of identification of familiar words, children with a
limited vocabulary will find it more difficult to understand a text including uncommon words
than children with a rich vocabulary. éulturally deprived reader who attempts to interpret
words whose meanings are unknown to him may feel as if he is reading a text in a foreign
language. Such a child may impose his own interpretations to the text he is reading. When .
child understands mb®f the words he usually understands those he does not know by their
context, the name of the text or an illustration, but when a large percentage of the words art
unfamiliar, the child cannot understand the text and it solikelsa foreign language toirh.

Pupils with a very limited vocabulary find it difficult to form clear ideas. The linguistic poverty
makes matters difficult for both pupil and teacher, since the pupil cannot repeat the information
he has learnt in other words and the teacher canoettas whether the student has understood
the subject matter or is merely repeatinfjike a parrot. Another difficulty is the time required

to explain a text, instead of devoting it to discussionb®ikubjectan evaluatiorof the material

being taight and a criticism of the tef94, p.1-65 132, p.6369]. Children with a poor
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vocabulary and children lacking these skills use imagery, picturesque symbols-eerbah
symbols as language substitutdsid Readingcomprehension is a process that eeshand
develops from linguistic understanding and language comprehef6®np144-179.The
contribution of language towriting. Writing is defined by its communication purpose and
circumstances of its production, which means, through a genre. The terenrgiates to the
linguistic patterns typical of a style of text according to its cultgadial designation and
according to its communicational purpdéd, p.330]. A wide variety of textual types belongs

to genres and supenres with different desigtion, suchas a story, theoretical text, scientific
text, contracts, recipesongs, riddles, jokes, personal letters and more. The various school
disciplines create discourse genres andgriires that are different from one another and at the
same timeshare similar characteristi¢sS3, p.183202 The discourse genres are different from
one another in the communicational purposes they $68/g.243263 and in various mental
structures they creatie that are expressed in contents, in principles ghwizing information

and thus, in the global structure, in syntax and grammatical structures, and in vocabulary
characterizing therfil30, p.417447]. The research literature is saturated with empiric evidences
relating to writing development in a narrati@ed theoretical genfie most common genres in a
written school discourse. The narrative genre exists in all cultures of the world since the
beginning of human history and represents a basic and universal text that is familiar to childrer
since infancy[193, p.261326. A story text describes the proceedings of events in a specific
context, characterized by orientagdents and in its center is a conflict between purposes or
heroes that motivates the plattil a solution Although a story indicates a seqaerof event$
opening, series of episod@dot) and closingi it's global organization if hierarchical, as it is
built on a foundation of searatonflict-solution that motivates the plot asdppliesa meaning

and path to it. The components of a story @lated to one another in relations of tighefore,

after, whil§ and in logical relationgbut, as, for thatthat lead from the point of opening of a
story to its end. The research reveals that in lower grades and in beginning of reading
acquisition,children are exposed mainly to texts saturated with narratives, such as stories of the
Bible, history orliterature and the narrative serves as the most significant platform for familiarity
with a written school languagé4, p.265282]. A theoretical texton the other hand, is mainly a
product of school learning and deals in issues and processes that have-@utacahicharacter

that logically are related to one anothi#83, p.261326]. The "heroe$ of a theoretical text are
ideas, concepts, argumsrdnd abstract subjedt®pic orientedl In difference from a story text,

the information in theoretical texts organized in a themaicsal sequence by means of

rhetorical units: motion unit that presents a new subject; expansion unit that develops anc
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explains a subject already presented; and a summating unit, that summates acquired informatio
Theoretical texts are common in all the studied subjects in a school, and variance of thei
appearance significantly rises in Junior High andhHighool yearsyhere discussion of ideas,
concepts and theories lies in the very center of educlid® p.3141]. The language of
theoretical text suits the abstract subjects and issues it deals in and carries an abstract, distant ¢
general character. The factohat distinguish between a narrative text and a theoretical text are
whatmakea theoretical text into more difficult for writing in communicational processes, to the
extent of exposure to genres and in cognitive processes required for production ofies€lisco
a logicscientific paradigm 61, p.3-30]. Writing is, therefore, genrdependent in each of its
aspects, and therefore, genre constitutes a central factor in evaluation of writing. The cross
linguistic dichotomy that is recognized in productionvafious genres at a young degstifies to
the fact that as early as at aghool age, children distinguish between a story and a theoretical
genre[70, p.131143. Story texts produced by young children include almost only specific and
extremely dynant events that are plotted in a past tense; and oppositely, theoretical texts are
very general, expressed in present tense or in timeless structures and userefenenas.A
comparison of production of various genres in primary school ages reveala thaittax
complexity in a theoreticatonvincing genre is higher in comparison to a narrative genre, and an
informative genre is characterized by the highest number of words in a clause, due to the
presence of more complex and longer noun combinafis8sp.183202]. Similarly, another
comparative study118, p.4565] reveals that scientific writing in"5grade is characterized by
greater use of content words and in extensiong way of noun phrases; a more diverse and
richer theoretical writing in a lésal aspect and is characterized by a higher register than the one
appears in narrative and scientific writings; whereas a narrative text has the ripest structure anc
lexically, more diverse than a scientific text. Researchers have concluded that iry Bohool
age, a lexical dimension predicts the quality of text in all tige@esA text describing events
of the past in order to interest, intrigue, entertain, make laugh or shock, all according to the cas
and the target audienc&tories can be défrent from one another in background materials
(reality or fiction), in structure, in function and the emphasized messggepense stories,
tragic, comic stories, efcand in many other characteristics. Stories can be different in the way
of telling them (by heart, in writing, in a book, in a movie, series of pictures or dancing

In order for them tadeserve they must describe exceptional, surprising and extraordinary
events, in some wafat least from the viewpoint of the author
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A typical story is usually comprised with a set pattern, the st@we thatincludes the
following component:

1 Opening which is the background to the story, that includes the presentation of characters
description of time and place of the occurrences.

1 The plotthat includes:

An initiating event aprimary condition which a problem emanates from.

Complicationi development of the problematic situation.

A peaki theclimax of the story.

Resolutioni description of the barriers on the way of resolving the prol@dadcheventually the
resolution of the problem.

Additional common elements:

1 Turning point (after description of the problenmthat determines the character of the
resolution, whether it is in a comic or tragic direction.

1 Secondary events.

1 Closing(codg thatconnects the story event to the present and occasionally includes a moral.
In order to mark the entrance to the story world there are formulas in the opening of thie story
once upon a ti meé, once there Wagmé&novawhd i n
happened to mé&;?'somethingncredible just happened!

In construction of the plot sequence, in connection between following events, there is use of pas
tensei he was wal king in the fieldsé, Tlawéntdte
toé thanks toé, becausfecl,| amidn g ft htatmée, rledtad
i n the meanti meé.

Narrativeness is expressed in the dramatic building, in creation of tension, curiosity and surprise
in the process of the story. A variety of meareseamployed:

1 A dramatic present in a past: he was walking on the way and suddenly a terrifying figure
appears in from of hi mé

1 Repetitions.

1 Deviations from the chronological order.

1 Presentation of event from various viewpoints.

In characterizing and develmyg of characters the following can appear:

1 Detailed descriptions of outer appearatadjectives.

1 Description of feelinggemotion and thinking verbs

1 Description of actions of the characters.

56



1 Dialogues between characters.

Presence of an author in tHery i the storyteller voicé would be expressed through evaluative
statements: | ook what the brat has done to
Story in a class in writing and verbally. Activities for familiarity with t&dntextq213

Teachers and pupils:

1 Reading stories and listening to stories of various types and distinguish between these
components: plot components and their unique expressions in each and every story. Differer
means for characterization of the characters, creatidrama, emphasizing points of climax.

1 Watching stories, movies and TV programs and distinguish between ways of  storytelling in

the media.

1 Talking about stories.

1 Telling stories by heart.

1 Meeting storytellers.

1 Recreating in writing and verbally, staithey have heard/read/watched.
1 Making stories in writing and verbally.

1 Recording stories of children and adults.

1 Making an anthology.

1 Meetings in which stories are told.

1 Producing stories for publication in school newspaper.

1 Sharing peers and teaching lwépecial experiences.

1 Studying various fields such as: mass media, society, citizemstuible

Two teaching methodm the studythose areapproved and customary in the educational
system in first grade, the "Magic Key" method and the "Pawéne Reader" method and their
contribution tadinguistic, reading and writingompetence.

"The power to reael” Methodi D. Snir [198, p.6%

A method characterized by matagnition. The main principle of this method is to teach the
logic behind tle code. For example: consonantsave no power, stop in the throat.

Vowelsi are the power that drives the consonants.

The analogical deduction is studied in an explicit manner.

Main principles of the method:

1. Distinction between "with power" and withoubwer"i meaning, a phonemic distinction

between a consonant with and without a vowel following it ("Le" and "L").
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2. Phonological memory supporters: consonants and the vowel "a" are tauginemrieiith no
power" and the phonemic distinction of no vowelrsated.

Then the vowel "o'(Holam in Hebrew) is being taught through this analogy. This is the
name of the power and it has the power to "transfer tbé power can transfer consonants into
sounds. The assignment of "do transfer to" is one of gbgiwal awareness of transferring
phonemes. The instilling emphasizes the phonological understanding and is support&d by it.
Snir uses it for handing of reading problems through the understanding of the child and self
correction of mistakes.

3. Clarifications: a sheet on which combinations appear in different color and size. A child has
to read the combinations quickly encoding and memorizing. A child clarifies for himself.
Additional l vy, medi ation is being pieAndveorkme d
IS being done on automation and metgnition.

4. Separation of the word into sounds with the help of fingers: finiéini/sh. This sound
division serves also for writing, the use of fingers allows for holding the representations in
workingmenory as the representations "are befo
representation at the time of writing.

5. Writing: the method includes manmyritings which purpose is: 1. Phonological awareness. 2.
Phonological encoding [reverse encodinmstead of symbesound relation (like in reading) in
writing a sounesymbol relation is being done. In writing, we begin with the phonological unit
and create a phonergeapheme conversion. If there is a block in the transition from a written
word to a pbnological unit, it can be released by use in the opposite directionrifing
teaches orthographic awareness in terms of pattern of the word and also in terms of correc
spelling. The rules of spelling are taught explicitly. For example after the peiveomes the
friend "y", when a child writes he needs to say what he is writing in order to reinforce the
phonological side, the encoding and the phonemic structure of a word.

In terms of language cultivatidnthe texts include very difficult wdss. In order to develop
reading fluency the text needs to have intensiveness of repetitions as well as rhythm, tone th:
allows for maintaining the fluency.

In additioni the field of phonological awareness was lacking and therefore in the new
booklets opemg sound and closing sound étad been added.

Advantages of the method:
- The code is apparent: the method harnessescogtative competence.
- Bases on phonological awareness and develops it.

- Very structured, systematic and thorough method.
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Thereis also systematic work on writing as well. There is learning of reading parallel to writing.
Shortcomings of the method:

- Children with low intelligence would have difficulties as the method is based onr meta
cognition.

- A child who has many difficulties wit phonological awareness would have difficulties in
acquisition of reading in this method.

- The method is structured and systematic and therefore requires mediation.

- A child with significant graph motor difficulties would have a hard time as there is much
work in writing.

- Boringi texts and pictures are boring.

- A systematianflexible method, must work in order.

Instilling of alphabetical code: the way of instilling is metagnitive, explicit, systematic.

Memory supporters: phonological (a picture of a wibiat represents the sound); metanitive

i the child has to remember 28 representations.

Phonological awareness: replacing a phoneme/ adding a phoneme / omitting a phoneme
sound separation; separation into phonemesvfiting) i vocal, graph mitwor, visual support;
opening/closing sound; emphasis on separation and merging which are mosdaminfor
reading acquisitionPhonological encoding: clarificatiorisin each booklet there is only one
page of clarifications and therefore, this methodaosfitting to a child who requires assimilation
and memorizing for the purpose of automation; reverse encodimgitimg. Extraction: the
method is neutral in terms of extracting: it is not based entirely on code words and on the othe
hand, memory suppters are based on extraction to some extent (if a child would not be able to
extract the word "comb” he would not belebo reach the sound of "co'\Working memory:
there is support of memory with the help of fingers, pictures, wording of anydmdgyriting T
use of written representations. There is much emphasis on this matter and the method is vet
suitable for children witldifficulties in working memoryOrthographic components: exposure to
writing in texts but not enough fluency and richness bythrm, stores are intensely
uninterestingOrthographical awareness:writing. Work on spelling: mucfhi throughwritings
and lawsReading comprehension: there is repetitiveness in the work of reading comprehension.
The method is suitable for childrentlvdifficulties in working memory (memory supporters).

- Children with mild to mediocre difficulties in phonological awareness.
- Adult children.
- Children who do not have mastery of the alphabetical code.

- Children with extraction and RASompetence.
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The methd is not suitable for children with difficulties in automation, those requiring

memorizing and repetitions:

1 Very young children

1 Significant reading problem production of meaning

{1 Those having difficulty on extraction from memory of a written word (forngdea the

son/sun test)ln this method it can be seen that an emphasis has been put on components c

organizing of teaching, feedback and observation following writing and writing opportunities,

out of recommendationsf the teaching program for implemetiva of targets of Hebrew (see

"Hive" modle componentdAppendix 16, butthere is no addressing of development of learning

environment and parentsdé inclusion in the p
The "Magic key" Method

The "magic key" is also based the balanced approach that integrates principles of the phonetic

method and of language as a whdlke "magic key" method is a contemporary program which

purpose is to instill the entirety of first grade pupils with basic reading and weitimgpetene.

The program emphasizes spoken discourse, teaching of the alphabetical principle, reinforcemet

of reading fluency and reading comprehension. The program integrates the principles of phoneti

method and of a language as a whole, and offers a uniquenapleé srethod of teaching and

learning.As part of the program there are texts integrated which pupils can read by themselves

and texts intended for listening comprehension. The program is based on the Ministry of

Educationstudy [L70, p.1-14] program The purpose of the program is to instill the entirety of

first grade pupils with basic reading and writiggmpetenceto confront them with basic

structures of a language while usingality texts of various genreS.he program cultivates

literacy discourse thile at the same time teaching the alphabetic principle and reinforcement of

reading fluency, and it promotes reading comprehension through the emphasizing of meaning

and cultivating of vocabulary.he program employs texts which include coigerom theworld

of childrenand that are written in a natural, communicatareguagg 89, p.54Q. The principles

of the teaching methodReading acquisition in three phasethe teaching method developed in

the program is logical, simple and easy bimthteachingand for learningPhase 1 in the first

booklet, one vowel and somersmnants (letters) are studidthase 2 in the second booklet,

one additional vowel and the rest of the consonants are stirhiade 3 in the third booklet,

the rest of the vowelsre studied, with integration with all the consonants.
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Components of the method:
1 3 pupils' booklet$ in which there is a gradual teaching towards reading and writing as well

as acquisition of basic linguistic structures of the language.
1 3 guidedo a teacher the guides include the pupils' booklets and evaluation sheets.
1 Pupils' accessories: letter cards integrated in the pupils' booklet.
1 Class accessories (teacher):
Large cards with all the letters.
Ruler of vowels, designed according to thdewrof the studied letters.
Drawings card$ each letter in the alphabet has 4 drawings cards witidsmMoeeginning with
same letter.Website i intended fo pupils, teachers and parenfShe website includes
reinforcenent activities for pupils withitficul ties and enrichment activities for advanced [supi
In this method, it can be seen that an emphasis is being put on the components of learnin
environments and organizing of teaching, out of recommendations of the teaching program fol
implementation of tayets of Hebrew (Fig. 2.1), but it is not clear how much time, if any, is
devoted in the teaching processes for components of feedback and observation following writing
production of written text and writing opportunities.

As the director of th&€enterof Professional Development of Pedagogical Stafffad the
opportunity to have conversations with various teachers who formed linguistic, reading and
writing skills in the primary classes, finding that although most of them manage to integrate the
three skills in the teaching process and even implement those two strategies recommended by t
Ministry of Education, they are still not sufficiently aware of the need to interconnect these
competences. Also, there are currently no special interventiogrgms proposed by the
Ministry of Education in Israel for the interdependent training of nominative skills

In Summaryjn every method of implementation of teaching of reading in the system, all the
following components must be preseDecodingi familiarity with letters of the alphabet and
the sounds they represent, including their naming; a direct teaching of the alphabetical principle
and mastering it, decoding of syllables and decoding of consonants and vowels. An automatit
and fast decoding od word is a necessary condition for effective reading that allows for
directing attention resources to reading comprehension. Diacritical réadsegof diacritics for
the purpose of reading; understanding of how diacritical signs represents vovelsHalrew
language. Accuracy in recognition and reading of wordscurate reading of a word that is not
based on guessing out of a text. Reading fluen@gcurate reading of whole sentences and

comprehension thereof. Writing encouragemiemncludes prper spelling, that illustrates the
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problems of transparency that characterize the Hebrew language, while understanding the
handing of spelling (correction of mistakes) does not damage the quality of te&ahlitngation
of language as a supportive basisteaching of reading enriching vocabulary, understanding
the structure of the Hebrew language that is structured in roots and families of words anc
understanding the unique characteristics of the Hebrew spelibigctive anthologyi every
teaching nethod must be able to be evaluated objectively and meet uniform criteria of
supervision, control, anagneasurementSuch a supervision should be based on research
principles and have objective parameters. The tests of pupils should allow for compassior
between pupils, classes and approaches. Notwithstanding, the use of this tool should be carefu
in order to minimize its damages to the image of weak pupils and schools in distress areas (se
this subject in thesection of anthology as wellAll study materals that serve a particular
method would undergo examination as to their suit competence to thesples of teaching of
reading,also encouragement of reading of books.this method it can be seen that an emphasis
has been put on components of oigengy of teaching, feedback and observation following
writing and writing opportunities, out of recommendations of the teaching program for
implementation of targets ¢debrew Appendix15), but there is no addressing of development
of learning environmenand parentsd inclusion in tnhe
conclusion, the relevant literature does not attribute suffiegiepbrtance to interpretation, but
one must keep in mind that without interpretation there is no reading and that diSignltie
interpretation can lead to difficulties in text comprehension, whether due to lack of awareness o
comprehension or because of a disruption of the reading pace and the sequence of thought. (
the other hand, fast interpretation is not an obligatonglitimn for text comprehension.

Different competences demand different application of emphasis

In reading and listening heed should be paid to the identification of plot components and
characterization of the characters; attention shoulden do cause and effect of certain events
and messages of the story; the text design means should be distingbheshede characters are
being described, how important events are being emphasinddfill the gapsn it. In writing
you need to make seito use different types of delivering of conversafibf#, p.243245].
T direct speech, as compared to indirect spéeahd presenting the differences of the types in
writing (quotation mark, colon, statement verbsare should be given to clarity andder in
presentation of the events and identification of the heroes; correct use should be made of time ¢
verbs in the story in writing and by heart and correct spelling; attention should be paid to the way

of creating gaps in the story and the fillittgereof by the reader&€hanges in style should be
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noticed that apply in a transition frospokerto written language, to choosing of the connection
and vocabulary.

In summary,Effective readers use strategies for production of meaning in thengead
process; they distinguish a text structure and the way it is organized, identify a central idea, rais
hypotheses regarding the content of the text and examine those hypotheses throughout tt
reading, summarize the text for themselves, integrate kmimwledge with new knowledge they
read, draw conclusions in the process of reading and use visual similes.

Improved verbal linguisticompetence with a rich vocabulary sometimes enhamesgal
competences such as: memory, the drawing of concluammhgroblem solving. Understanding
i's based on | anguage. The mor ethnkimgifldsp.283ne | e

The role of an adequatupportivelearning environment decisive.The duty of a teacher
in instruction and traing is oriented by assignments of reading, reading comprehension and
writing. The study ofE. Ise, L. Blomert, D. Bertrand, L. Faisca, A. Puolakangd®) p.228245]
have compared between two schools in different European countries. The findings ofdye stu
have indicated the fact that there have been less pupils that had reading and writing difficulties i
school that teachers have specialized and received current instruction from an expert. Thi
researchers have concluded that supplying of training irfieke of teaching of reading and
writing to the teachersé team according t
comprehension and writingompetence®f pupils. Presently, for several years, educational
studies emphasize the central positiorteaichers in the teachifgarning process. The studies
consider an intelligent and independent planning of teaching as a link between a formal
obligating study program and between the professional knowledge of a teacher that becomes ar
structured by expeencing in teaching.

According to this approach, the study program should therefore have association to the
planning processes of an independent teacher, and allowing him to derive the class stud
program from it. The personal work of planningi@®ching might instill additional meaning to a
teacherdés wor k, r acompetenbeind alse ® rerwiethe @verallpbedy efo n a
knowledge out of sensitivity stemming from proximity to the field of teac[iiSd, p.4-6].

The approach oL.S. Vygotsky that considers the learning process as a sudialral
process, in which interaction between a child and an adult develops the cognitive skills of a
child, has constituted the theoretical foundation of integration of discourse, classidiscinss
the school learning process. A class discussion means a discourse between pupils, in the proce
of which pupils express their opinions regarding the text. In the process of class discussion

pupils are required to critical thinking and reachingaosions based on their exposure to a
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competitive viewpoint proposed by their classmates, a conflict between these viewpoints and al
attempt to resolve the contradictions between them. A class discourse allows for a pupil to reac
conclusions and insighthat he might have not reached in an individual independent work, but
beyond the high thinkingompetencesvolved in the process of participation in the discussion,
there are additional advantages to this way of learning: encouragement of activemevalaad
interest in studies and the possibility pipils with language impairment to study the material
through listening and fully participating in a cld4€3, p.320337]. Studies indicate a positive
correlationbetween discussion in class and betwagnevements in reading compresen and
expression in writingJ.A. Langer[102, p.837#88( has reviewed 21 Junior High and High
schools in the United Stated and found that in schools with high achievements in standard test:
11% of the teachers havatiated opportunities for discussion and mutual work during lessons,
while in schools that are average in achievements, learning has been individual and has nc
integrated exchanging of ideas between pupils. A wide study conducted ByN. Applebee,
J.A. Langer,M. Nystrand andA. Gamoran49, p.68573( hasexamined the extent to which a
dialogue takes place in class, length of class discussion, extent of diversity in strategies used L
the teacher in the teaching process and the extent to whiclchertdwas related between the
materials studied in various subjects. From the findings, encompassing 2322 pupils from 13
classes, the findings have revealed that a discubsised teaching method has impact on
expression in writingompetenceMany intervation programs use the discussion technique as a
means to promote reading comprehension, while a discussion can be a class activity with .
teacherdéds guidance or activity i n s naghglof gr «
involvement in a tetx Nonetheless, researchers indicate that not every discussion promotes
reading comprehension, but only one that indeed opetatgsorder thinking, drawing
conclusions and critical thinking. Additionally, a greater impact of class discussion upon reading
comprehension has been found in the population of readers with difficulties.

One of the recommendations in the educational literature is allowing teacheke tanta
active and creative pa®ne of the recommendations that appear in the edunabtiterature is
to allow teachers to take an active and creative part in the planning of studies andacurr
activity [171, p.13], indeed one of the primary target audiences of the study program,
presently, in a teacher. Therefore, an attempt has ieele, lately, to make sure that the study
programs would be clear in terms of opinions, basic assumptions and ways of evaluation tha
presently comprise an inseparable part of teaching itself. Additionally, there is a desire not tc
"close' the program to much, in order to allow a teacher for flexibility in thag and the

planning thereofThe writing of parents with their children constitutes a natural alternative
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interaction that has been researched very little, and it might be that the understanding
processes that take place in this activity might shed additional light on the duty of parents in
development of emergent literacy of their childf@40, p.96116. Young children experience

with their parents a variety of literacy experiences that trpgbmotethe level of their emergent
literacy: reading books to children; mutual writing of greetings, notes and lists; family
conversations; watching TV programs; mutual reading of environment print; rhyming games and
letters games. All these are liteyaexperiences that take place naturally in the daily life of many
families. Literacy activities with children take place at home and outside of {mntle street,

in the supermarket, the library, gt@and parents choose and adjust their literacy aetviio

fields of interest of the children and to their skillSC.E SnowandG.E Jordan[93, p.524544
describethe relation between a paresttild discourse and development of literacy skills. She
clarifies that rich lingual interaction with a pargmedicts a higher lingualompetenceA higher
language level is expressed in a rich vocabulary, assists children to pronounce words correctl
and identify more difficult words in the reading process. Vocabulary testifies to a wider world
familiarity, andthat connects to understanding of language and reading comprehension. In
addition, an effective linguaompetencethecompetenceo tell about events or express ideas in

an organized way, is related to planning, organizing of information and the anla¢ysisf, that
constitute centralkdlls for succeeding in studiesObservations conducted in home activity of
young children reveal that children turn to their parents and ask them how to write a note, &
message or a particular word. Children show thanents the products of their childish writing

and ask'what did | write? The parents respond to their children and mediate for them in the
field of writing and occasionally even initiate writing. Parents use the writing conditions in order
to deliver tleir children a messagelating to connection of sounds to letters, names of letters
and the graphic form of lettef$60, p.173206, 162, p.252281].

In summary,severalcase studies described natural writing of young children with fsaren
teaches or adult siblingsThese descriptions related to the writing tasks of daily life such as
making a |ist of friendsd names, not & ettod sa
pretend, doing homework, writing of stories, letters, etc. The &egclusions that researchers
conclude from these case studies are that children practice writing with adults. In these activities
young children accumulate experience, and upon getting older, their knowledge of written
language gets richer and consolidgatend becomes more conventional up to a starnwatidg
[81, p.1:58]. I. Serdean highlights the role of phonetic analysis and synthesis exercises,
supported by the raculated expression of words‘This operation is a good means of

simultaneous practicn the visual analyzer with the verpmotor one; it is a particularly
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effective tool of seklcontrol for each student during the reading practice. That is why the
articulated expression of word sound units (sounds, syllables) must accompany any readin
activity, word-writing with the mobile or writing alphabet. The articulated expression must be
introduced into the work system of each student, not only when asked by the teacher, but also i
his independent work assalf-control tool "[47, p.94].In recent ars, special support has been
given to explicit teaching of text comprehension strategies throughout the whole schooling
period. The idea behind this approach, as formulated by the National Reading Panel (NICHHD.
2000), is that reading comprehension barenhanced by teaching approaches that help students
use specific cognitive strategies or strategically ratiocinate when they meet baifriers
comprehension as they reathere have been identified strategies with impact on improving
students' reading cgmetences: monitoring comprehension, in which students learn to monitor
the extent to which they understand what they are reading; learning-apecation where
students learn reading strategies and discuss together the teaching materials used at readi
hours; the use of graphs and semantic organizational elements (including the storytelling plan)
where students develop graphic representations of teaching materials and use them to bett
understand and memorize; providing questions and answers, wheentstughswer the
guestions asked by the teacher and receive immediate comments; generating questions in whi
students learn to ask questions to themselves and answer them based on logical deductions; f
presentation of the story structure, in which etid learn to use the structure of a story as an
instrument that will allow them to recall the subject and answer questions about the text they
have gone through; drawing up the summary, in wiiclilents are taught to extract the main
ideas and synthesizatarting from the information of the textl2 p.37]. Readingwriting
simultaneously call for cognitive, volitional, affective and psychomotor processes, which make
reading and writing tasks difficult for children, and require a careful choice of teachi
strategiesAs noted by the researcher S. Cemortan, in the Republic of Mold8ya.B359],

"the preparation of children for reading and writing processes starts-stipoel insitutions,

when the prerequisites for reading and writing are formedthis respect, children are
familiarized with the components of speech (word, sentence, text), with the structure of the
word. They find and understand that each word sounds its way, the word has its structure, it i
conposed of parts (syllables) etdhrough various didactic (verbal) games and specially
organized activities, children learn to observe elementary linguistic phenomena. The children ar
explained that: the text can be divided into sentences, the sentences are divided into words, tl
words aredivided into syllables (parts), the syllables are made up of sounds, the sounds can be

"written" in letters. To form these competences in children, teachers use various methods, suc
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as the didactic play modelinGhildren are offered to: "inscribéhe sentence by cards (or lines);
to formulate the word pattern (so the child "sees" in the model more easily the word); to count
chips to tell the number of sounds in a word; to identify the order of sounds; to determine where
a sound is placed and what is thkace of each sound in a certain word; to elucidate the
connection between words in a sentence, the relationship between sentences in a text, etc. Thi
the systematic activity of teachers with children contributes to their curiosity and interest upkeep
in linguistic phenomena, sounds of speech, wordssantences" [3, p.5359].

Regarding the acquisition of writing skills, in the Romanian space educational institutions,
there are two types of practices. Teachers formed in a postmodern pedagagidajrp focus
on the semantic component of writing. Instead, most of the over twea#pld teachers, whose
initial training was made in the paradigm of Soviet pedagogy, emphasize the calligraphic
composition of writing. In their view, children have tarpcipate in as many graphical or even
letter writing activities as possible. However, small child development experts declare
unanimously that massriting activities are not at all recommended, as they have a negative
impact on child development. The af being a good educati® not to systematically imposa
children what and how to write. On the contrary, it consists in creating and capitalizing on
individual learning opportunities, so that each child could enjoy writing when he feels the need.
Int his context, not the hardness, but the ¢
competenced]. The authorsC. Munteanu and E. Munteanu present some of the curriculum
practices they have used to acquire readingvariithg for children aged G:- every day, the
educator should read the children at least a bedtime story, which had a decisive role ir
motivating children to learn to readtwo to three times a week, within psehool games, pre
school children made words based on pictur@nd fasticprinted letters; periodically, the
educator used the video projector and various educational software packages specially design
for acquiring reading and writing by preschoolers; these programs were interactive and very
attractive to children; ahe same time, computer keyboard in the classroom was an important
means of leaiing large print letters;once a week childremade a story based on pictures;
every week the children borrowed by a hardcover colored book, with pictures and text from the
group's library; after a while the children recommended different books to each other and
discussed with each other their content; a special moment was when thendhaéldre sign on
the loan cardsome of the thematic projects made in group have "éditeaks with children
(Domestic Animals, Wild Animals Volume I, Wild Animals- Volume Il, Wild Animals-
Volume IIl); in these "books," the children attached pictures and wrote underneath, in large print

letters, the names of animals; for the preparatiothese activities, children selected pictures at
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home, together with their parents, by involving them permanently in kindergarten activities;
books were subsequently used by both the preparatory group children and the children of th:
next series (smatjroup) at the Children's Library| created with the children a "pictorial with
images", which they themselves callé@t's learn the alphabgetvhere for each letter had been
allocated more pages for pictures, under each picture the children wroteg@rptant letters),

with different colors, the words they called the pictures; the books allowed all children to get
familiar with the concepts ofover, author, publishing house, first page, contents, content,
price; the books were then also used as wwgktools in reading the pictures, in making
sentences based on pictures ethe presence of children in the group was individually achieved
by each child, moving his / her own photograph fridbsentto Presenton arrival andPresento
Absentat deparire; between the worddbsentand Presentwas a column with children's
surnames and names written with large and small [@itgrs B1, p.109].. k er dean spe
the relation between language specificity and learning reading and writing, specifjinthn
reading and writing acts involve language facts. That is why, it is necessary, when we take car:
of students' initiation in reading and writing, to take into account the language components,
given that language implies, together with a number afigjoa set of rules, whose application
leads to communication, while their violation is the source of mistakes. Without being aware of
all these rules, reading and writing learning is determined by the extent to which students have
mastered some of the l@sanguage rules, even if it is done only intuitively and practically. If
for students such intuitively learnt elementary rules are sufficient, than for the teacher, the
processof acquainting students with reading and writing supposes its foundatiangomstic

data" [4, p.58] The specific features of a language, in particular of its orthography determine, to
a great extent, the choice of the most appropriate learning methods used in the process ¢
initiating students in reading and writing. Sufficeadtrecall that some languages are based on
etymological spelling and some others are phonetically based. Etymological spelling marks the
words not as they are today, but as they were pronounced in an earlier phase of the languag
possibly in a languagedm which they were borrowed, in this case value presents the global
method. In the Romanian language, as well as in other languages having a phonetic spelling, it
suitable the phonetic or analytiesynthetic methodThe researcher MaeGologan C. degibes

the algorithm of phonetic, analytieaynthetic method used in forming reading and writing
competences as a process targeting various steps. Thus, dunime-aghabetical / pregraphic
period, the initial (partial) analytical phonetic analysisnaiat: separating the sentence from the
speech taking a sentence by decoding the illustration; graphical representation of the sentence

dividing the sentence into words; graphical representation of words belonging to the sentence
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separating the wordbat contain the new sound; graphic representation of the words that contain
the new sound; separating the syllables from the words that contain the new sound; schematizir
the syllable containing the new sourithe final phonetic analysis views: new sows&paring;

new sound position determination in the syllable (beginning / inner / final); new sound graphic
representation, use of different symbols for vowels and consoriimes synthetic phonetic
analysis refers to: recompose syllables from the words dbiain the new sound; graphic
representation of the syllable containing the new sound; rewriting words that contain the new
sound; schematization of words containing the new sound; recomposition of sentence fromr
words; schematization of words belongigthhe sentencén the alphabet / graphematic period,

the initial (partial) analytical phonetic analysis refers to: separation of the sentence from speech
sentence division into words; separating the words that contain the new sound; separating th
syllabes from the words that contain the new sound; The final analysis refers to the new sounc
separation/study, determination of the new sound position in the syllable. Synthetic phonetic
analysis: study/recognize print letters and associate them with thepappe sound; writing
handwriting elements / handwriting letter; composing syllables using alphabet letters; writing
handwritten syllablestying handwriting letters; composition of words and their reading; writing
words with handwriting letters syllable tying; reading sentences; writing sentences with
handwriting letters noticing the blankbetween words, capitalization at the beginning of the
sentence, dgilacement at the end92p.25]. The pedagogical experiment was made up of three
classic partsl) the initial diagnostic stage of linguistieading and writing competences of low
school age pupils; 2) the formative stage which was based on the application of the key forma
strategies of "Magic Key" and "Power to the reader" supported bifl¥ie Pedagogic Model

the innovative intervention program highlighting the writing teaching compor@&ntke final
diagnosis of students' acquisitions in the two grodpthe control group vi§-vis the
experimental groupin order to identify the methotlmy of building up the linguistic, reading

and writing competences within the context of teachers training in Israel and the Republic of
Moldova, individual and group conversations had been maintained. As a result, it was found tha
Israel's teachers dactually apply the apply the apply the nominated competences of the
training apply apply the key principles of thater conex methodology, as described in the
author's workB. Zvi, M. Shani, Y. CohenZ08], R.A. Berman54, 56], E. Shatil, D.L. Shee, I.

Levin [141], N. Shtral[146]. The didactic technologies of pedagogues in the Republic of
Moldova, used in the formation of linguistic, reading and writing competences, refer to the
theoretical and met hodol ogi4dlal Mwo[F8Bk ¥.&Mwldn t h
[29, p.27, C. Munteanu, E. Munteari@1], C. Macri-Gologan[25], M. Buruiana, S. Cotelea, A.
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Ermicioi[12], S. Cemortaji3], V. Botnari, V. Milsitch[10Q], etc. In the initial stage of the
diagnostic approach of reading, writing and linguistic competences, thei@paded 200 first

grade students aged 6 to 7. All subjects come from families with medium economic
backgrounds, are physically healthy and have proper behaviors, are Israeli natives whose paren
are Israeli natives or immigrants who immigrated at le@stehars ago. All students study in state
religious schools. Each class has been assigned an equal number of girls and boys. All th
students in the experimental sample were exposed to the same diagnostic methods. Studer
were divided into four study grogap50 students who studied in their school throughPibweer

to the readerstrategy, within the intervention program highlighting the writing teaching
components, and 50 students with the same learning strategy studied outside the interventic
program. Otker 50 students studied through thkagic Key strategy, within the intervention
program highlighting the writing teaching components, and 50 students with the same strateg
studied outside the intervention program. The Test for Reading evaluation insthgrdde
(Appendix 1) was developed by the Reading Committed][@dd the Coordination Committee

for Reform in Teaching Reading and Literacy Education. This is a national standardized test for
evaluating reading and reading comprehension at all firsegradeveloped by the First Science
Room of the Ministry of Education in Israel in cooperation with the National Examination and
Evaluation CenterThe Writing Competence Assessment Test (Appendixdyded dictation

and subsequent examination of the bemof words spoken by children and their correct
spelling. The linguistic competence assessment tegpp@ndix 2) was taken from a set of
existing tests in previous studigs’6, p.339356].The story analysis was achieved following the
criteria offered g R.A. Bermar54, p.265282,184, p.7-28, P, p.1-12]. The analysis of the test
refering to retelling based on the order of pictures was done according to the model proposed b
D. Poulsen, E. Kintsch, W. Kintsch and D. Premack/7[¥2379403]. The testsvaluating the

level of reading and writing competence oftlgrade students has been approved by the
Shomron Committee, whose pedagogical mission is to promote reform in reading and writing.
National standards have been formulated to assess these eénoegéVithin the present study,
there have been analyzed the results of the students who studied following the interventior
program and the results of the students who studied in parallel, through accepted learnin
strategies but outside the interventiprogram (a total of 200 pupils, by 100 students in a

strategy, four groups of 50 students per learning strategy).
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2.2 ldentification of the initial level of linguistic, reading and writing competences of

subjectsbetween the experimental group and the cdrol group

In the preliminary experiment an attempt was made to implement the intervention program in the
teaching of writing on 2@upils from first gradeof a mediurdhigh socioeconomic condition
similarly to pupils who have participated in the msindy, half boys and half girls who studied

in a reading method approved by the Ministry of Educafit80, p.10]1. The Ministry of
Education conducts tests that examine the level of reading and reading comprehension of firs
graders. However, these tests du test the level of writing and linguistic competences but
focus only on the component of reading comprehension. As a result of the above facts an
within the framework of my present position as a regional director of elementary school
teachers trainig, | have been asked by the Chief Scientist of Israel asked to conduct the current
research. This research was intendedtdatain afocused intervention program for writing
developmentThe programhad been operateth a careful manner while increasingetimitial

basic instruction system for teachers, supplying edéyah of intervention expanding the
duration of the intervention program for a period of amnth andespecially addressing the

class teachers. The addressing of teachers of the wriasgttwoughout the entire school day,
and in every subject. Considering tigovementionedobjectives, the teachers initiated different
writing opportunities, while giving attention to reading, correct writing, and enrichment of
linguistic competence in vi@us forms, in groups, individually and in class. The teachers made
sure to talk to pupils after they have written, and give feedbacks to every pupil, for correct
writing and writing that enriches linguistic competence. A very relevant component of the
interventional program constituted parents participation which added an element of direct
involvement to the whole research projéattually parents were active partners to the writing
process. Prior to beginning of the program, the pupils were givenes g tests examining
linguistic competence, reading competence, and writing competence.tégirbattery identical

to that which served the main study had been applied as a pilot at the stage of the preliminar
research. At the end of the interventignogram, a second petsst test battery was given to the
pupils. After that, the rate of change of pupils in various research indexes was examined and th

findings are reported
The researckindingsaren furtherly presenteRate of change in readingropetence

Reading competence is examined by 6 tasks.
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For examination of change, a dependsarnples Ttest was performed, and the findings are

presented imppendix 3

= Control group

70.00- . Ig(pp%ementation group

70

60.00-
50.00
40.00-
30.00-
20.00-

10.00-

0.00-

Assignment JAssignment 2Assignment 3Assignment 4Assignment BAssignment 6

Fig 2.1 Percentage of students who succeed in task®iaxperimental and control groups

The findings inappendix 3ndicate a significant rise in all indexes in reading competence and
in some of the indexes, it can be seen that after intervention, standard deviations are reduce
which indicated an incese in homogeneity in reading competence amongst pupils following the
intervention. These findings of the applied research study, confirm the first research hypothesi:

of main study.

Rate of change in writing competende examine the differences in thest between the
experimental group and the control group. The T test was conducted for independent groups

and the differences wereaificant,

t (98) =3.60, p<0.00.

100%
58% 20%
60%
28% 40%
-:_ .
T - 0%
Implementation group control group

Figure2.2 The rate of the students that sustan the writing tesin experimet of control
group
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According to the findings, it can be seen that standard deviation after intervention is also
reduced, which indicates homogeneity in writing competence after intervenlimnfinding in

the applied research study confirthe second research hypothesis of main study.

Rate of change in linguistic competenti@guistic competencef pupils was measured by 5

indexes: opening, body, closing, causality and tenses, in a series of defsamdplets Ttest,
and are presented appendix4

100%
sU% 76% 749% 0 sU7% zg: ® Implementation group

70% m control group
60%

449 50%
40%
30%
20%
10%
0%

Opening Body Ending Causality Use of

tenses

Fig 23: Percentsuccessful missiotinguistic competence ithe experimental anthe control
groups

From Appendix 4, it can be seen that theompetence®f pupils in indexes of linguistic
competencef writing an opening, body and closingue significantly improved, it can also be
seen that standard deviation in the measurement after is even more reduced, which indicate
homogeneity in thelinguistic competence. Although no significant differences were found in
indexes of causality and usé tenses, it can be seen that in these indexes, there was as well a
trend of rise in competence and decrease in standard deviation, but, as stated above, 1
significant indexes were found. These findings in applied practical part of the study confirm als

the third research hypothesis of main study.
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Table2.1: Pre Test Results of the reading competence

Reading Control | Experimental F (7,92)
Competence Group Group
fests Pre | Pre | Pre | Pre

Test| Test| Test | Test

M SD M SD
1 23.27| 4.33 2457 3.90 | 5.39*
2 23.58| 4.09 | 24.32| 3.85 6.34*
3 41.30| 5.41 | 43.23| 4.33 | 16.18***
4 15.12| 4.41 |16.53| 3.87 | 4.12*
5 18.16| 2.73 | 18.90| 2.43 | 20.98***
6 62.25/ 16.06| 64.30| 13.68| 3.58*

The Pre Test indi¢as similarweak resultsn reading competence within all subjects

Table 2.2: Pre Test Results of the writing competence

Writing Control | Experiment| F(3,196)
Competenc/ Group al
e Group

Pre | Pre | Pre | Pre
Test | Test| Test | Test
M SD M SD

10.21| 3.14|11.30| 2.83| 3.03*
The Pre Test indi¢as similarweak resultsn writinging conpetence within all subjects
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Table2.3: Pre Test Results of the lingustic competence

Lingvistic Control | Experime| F (7,92)
Competence Group ntal
/Test Group

Pre | Pre | Pre | Pre
Test| Test| Test| Test
M | SD| M | SD
1. Opening 3.64|1.45/4.32|1.11| 5.15**

2. Body 3.27| 1.24| 3.92| 1.15| 5.52***

3. Ending 3.02|1.61]4.25] 1.09| 4.36**

4. Causality 1.04| 1.00|1.36/0.94| 1.85

5. Use of tenseq 1.74|0.68| 1.74| 0.67| 0.10

The Pre Test indi¢as similarweakinitial resultsin lingustic competence within all subjec

The results of the study have shoam it had been initially expecteldat the Intervention
Program focused on the interwined formation of linguistic, reading and writing competences has
facilitated the successful formation of the given compege in elementary school children. The
research has clarified and confirmed that there is a significant positive correlation between the
formation of linguistic, reading and writing competences, and the children progressively show
characteristics specifido experienced readers manifested through speed, reading ease,
comprehension and meaning elucidiatof read and written conterd. McCutchen, B. Logan
[107, p.334349, a youngreader interprets an idea into a written text, but he practically does not
undergo editing and repeating controlling processes and indeed, studies show that young writel
have difficulties to understand a message of a text they have written and with advance in ag
comes the competence tontrol and interpret a tex€C. Bereiter ad M. Scardamalia 137,
p.142175 and C. R Bea[52, p.219238] show the process of developing writing competence
as a cognitive maturation process, but at the same time R.T. KeB@gp.l-26] states that
although the development of writing is condiited by linguistic maturity, it develops along with
the study and encounter with texts, training, and practice monitored during the process o
achieving various writing tasks. Thus, writing competence is enhanced when the process I

integrated with vocabaly enrichment, deep and meaningful familiarization with the word when
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it is relevant, grammatical correctness achieved through many rehearsals in various forms an
contexts, associated with reading competence, in particutaughout reading comprehensio

The experimental results showed that the students of the groups involved within the Interventior
Program, based on the HIVE Pedagogical Model, achieved better results in different variables o
linguistic and reading competences unlike the students withed through other programs.
This experimental study has found that implementing effective strategies and teaching means i
the process of teaching reading and writing, providing enough time for writing and reading,
providing a variety of reading and ing practical opportunities, facilitating the contexts for
acquiring spelling rules, capitalizing on the educational partnership with parents are key to

optimizing the literacy process improvemenelamentary school studen2, p.200Q

2.3 Conclusiors of chapter2

Study of contexts and values acquired by elementary school students for linguistic, readi

and writing competences

Study of contexts and values acquired by elementary school students for linguistic, reading an
writing competencesncludes an analysis of teachers' experiences focused on elementary school
studentsoé | ingui st ipetences. @hasdchapter presetite resuits of then g
ascertaining experiment concerning the initial level of linguistic, reading and writing
competences in the subjects from the experimental and control groups which is based on recer
research approaches adopted by the National Reading Panel. The preparation of children fc
reading and writing processes starts ingrkool institutions, when thegrequisites for reading

and writing are formed. In this respect, children are familiarized with the components of speech
(word, sentence, text), with the structure of the word. They find and understand that each worc
sounds its way, the word has its sture, it is composed of parts (syllables) dierough various
didactic (verbal)games and specially organized activities. Thus, the systematic activity of
teachers with children contributes to their curiosity and interest upkeep in linguistic phenomena,
sounds of speech, words and sentenbesrder to be able to produce a written discourse well,
children must understand the spoken language and the written form of their language with
mediation, involvement and guidance which are very important to theilgaprocess. The

more you read the greater is advancement in writing, and the more you write, the greater i
advance in reading and in linguistic competences. The tests evaluating the level of reading an

writing competence of-$t grade students has besproved by the Shomron Committee, whose
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pedagogical mission is to promote reform in reading and writing. National standards have beer
formulated to assess these competengathin the present study, there have been analyzed the
results of the studentshw studied following the intervention program and the results of the
students who studied in parallel, through accepted learning strategies but outside the interventio
program (a total of 200 pupils, by 100 students in a strategy, four groups of 50tstpeen
learning strategy). The study was approved by the Scientific Director of the Ministry of
Education in Israel for execution and was achieved after receiving the parents '‘consent forms
The analysis of the training contexts of linguistic, reading aniting competencies within
elementaryschool pupils, as well as the level of initial ownership of the nominated competences,
highlights the real defacto situation in the field. After maintaining the individual and group
conversations with elementary scih teachers, it was found that those pupils who had been
involved in the preliminary experiment had practically mastered the methodology of the
reading, writing and linguistic competences, as these have been largely deoivedhe
researchers' workis the case of teachers from Isga@l Zvi, M. Shani, Y. Coher208], R.A.
Berman[56], E. Shatil, D.L. Share, I. Levifi41], N . Shtral[146, 148] and researchers such

as: Lk er d[47p M. P e n[88k V. Molan [30], C. Munteanu, EMunteanu[31], C. Macrt
Gologan[25], M. Burui ant, S [12], SoQeradrtajs3], V. Rotnariga], M. c i o
Milsitchi [26], in the case of teachers from the Romanian space. At the same time, the geners
algorithm of action of teachers in Israel and the Repuflidoldova is being developed, which
attests to the formation of reading and writing skills in the initial stages in an isolated way, then
in contextual training contexts, while the formation of the linguistic competence is not usually
affiliated with thepractice of reading and writing skills. This fact, as well as the rationale of the
current research, based on the theoretician's opinion, highlights the need to develop
pedagogical model that would elucidate the praxeology of the interconectional ibormét
linguistic, reading and writing competences within pupils of elementary school through a

possible experimental program.

The survey provided data confidentiality as well as anonymity of participEmits.chapter has
led to the Fourth research hypesis.
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3. THE INTERTWINED PROCESS OF LINGUISTIC, READING AND WRITING
COMPETENCES FORMATION OF ELEMENTARY SCHOOL STUDENTS

3.1Characteristics of the HIVE Pedagogical Modebnd Implementation approval.

In the teaching program of implementation afjets of Hebrew itirst gradeof the Ministry
of Education[213], componentare recommended that should be addressed while teaching of
writing in the primary grades. These recommendations can be presented by means of followin
model, which can be termed'Hive" model. SeeAppendix16: The HIVE Pedagogic formation
interconnections linguistic competences, reading and writing to stuafesthool age
According to recommendations, since writing is a complex cognitive process, the writers
express their kowledgeof subjectghey write about, their understanding in the circumstances of
the communication, and thdinguistic knowledgeof the script system and the written discourse
system, such as: structures and genres, vocabulary and syntax in the oaswa&gpelling and
punctuations. In order for pupils to be able to choose logically and consciously the writing
contents, the way they are organized, the vocabulary andintpgstic register suitable to
purposed they are writing for and for their addezs, much experience in writing is required in
various contexts, various subjects and different genres. This experiencing occurs with
accompaniment of explicit teaching of writicgmpetenceand strategies. Ifirst gradegrades,
most pupils have not yebmpleted the acquisition of required skills in the process of transition
from speech to writing, and although they are aware of the differences between a spoken an
written language, they still are not able to create texts that fully express the alsachchie
written language. In this stage of development pupils tend to create texts that are close i
characteristics to spoken texts. The texts they spontaneously create mostly lack planning, th
contents are organized associatively, not always logicadigt, pupils still do not tend to use, on
their own initiative, control and rewriting processes. The process of growing of linguistic
competencesn a written discourse takes time, multiplicity of experiences in the fashions of
writing, understanding of thealue of communicative planned and accurate writing towards the
addressees, and receiving a rewarding feedback for the products of writing from the addressee
from the teacher and with inclusion of parents. All these can be achieved by planning of an
appopriate learning environment and planned and explicit teachimgse variables affect the
way the participants relate to the various events taking place in a(clas#aining a proper
lesson, meeting schedules and upholding the sotmdd [143, p.507511, 213. In fig.3.1,
practical instructions for teachers are detailed, as to how they should work with pupils, according

to the recommendations of the teaching program for implementation of targets of Hebrsiwv in
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gradegrades of the Ministryf Educdion [213]. It can be seefrom Appendix 16, that the
practical instructions fateachers include cooperationgrents in the development of writing in

a child, while explaining the importance of writing, their inclusion in the encouragement and
reinforcement of their child for writing and publishing materials and instructions recommend to
teachers to develop learning environments with communication aspects such as: bulletin boarc
writing of greetings for birthdays, lost and found board and allocatigtace for publishing of
products. Importance for organization of teaching for effective and consistent learning; the
teacher would allocate a set time at in a day for writing and supplying of directed activities for
proper writing. The teacher would irdte writing opportunities and various activities that are
relevant for a child that invite writing, such as: writing of experiences from trips, impressions
from a play, stories, invitations, etc. The teacher would encourage a pupil to produce a writter
text, while guiding of organization and planning the editing of a text, the teacher would initiate
collaborative learning around a text and supply a feedback following writing. The teachers
would talk to pupils about the text and strengthen good points, radidaie points from
promotion of the product, and plan a new product accordingly. The teacher would present anc
hold a discussion following a text in the general assembly for purpose of experiential learning.
The findings in the applied researShtral[146, p.197205], 148, p.6979] indicatedthe fact

that the intervention program for writing development, on a teaching method has the following
characteristics: increasing the instruction system for a teacher, depth of intervention and conduc
within the ntervention program, indeed improve the competence ofitigwompetenceand
competencesf reading and writing in parallel.

Thefirst grade, and to some extent, also seeondgrade, represent a unique period in
context of production of witten texts. In this age period, pupils produce rather evolved spoken
texts’i telling stories, describe processes and more, but due to the great effort entailed in the
production of spelling and scrifthat leaves limited resources for creation of a)tthey have
difficulties, at this stage, to produce such texts in writing. As in this period, there is a gap
between the texts pupils can regeikts for seHreading, easy and simple that correspond mainly
the code acquisition stagand between the textgead aloud, that they can understgntbre
complex texts cognitively and linguisticallyThus, a gap is created also between the texts a
pupil can write(short and laconic textual units, presented mainly by production of spelling and
scrip) and betweetexts he can produce in the channel of speech.

Cultivation ofcompetencéo produce written texts in this period leans mainly on production
of spoken texts, and therefore, it is recommended to create a learning environment an

assignments that ena@age spoketexts asa foundation for production of a written tg2113].

79



Shtral's researcfl43, p.50%#511, 215] has shown that attention to the learning of the reading
principle and the interpretation of charactarsl words enables the pupil to achieignificant
learning and expand the different learning horizons. Therefore, the teacher should at first teac
the characters, vowels and consonants and during the next stagecise reading and focus on
interpretation and comprehension of the writterssage and the learning of text comprehension
skills, whil e develcommpetence whitheshowed therd i$aconnactiom u |
between comprehension and vocabulary

It is important to inform and explain parents that at the first stagesitrfig pupils do not
master fully the conventions of writing and the conventions of spelling, and therefore, the
"mistake$ are not to be considered as mistakes, but to see in them a starting point for further
processes of their experiencing and learning
It is recommended to describe to parents the processes of learning of writing in class and prese
to them the products of writing of pupils, for example: through presenting of an anthology of
writing of their children, publication and distribution obsges that pupils write, etc. This way,
the process of advancement of their children is presented, from unskilled writers to skilled ones.
It is important to enlist the parents to the process of supporting the efforts of their children to
experience in wting, to offer parent to read the products of writing of their children and respond
on them in a positive and strengthening manner.

The purposes in inclusion of parent in the cultivation of writing, is a way that encourages
them to be active partreerin construction of their new knowledge. The characteristics of
interaction and inclusion, which are part of the cognitive changing thaoeyp serve this
purposeTwo common mediation principles defined Bys Klein [181, p.557(], are regulation
of behavior and mediation oEompetenceemotions. It is worth mentioning that quality
interactions that support the organizing of knowledge and studying of learning strategies in
children are what flows and integrates between the principles of mediationvAibhtguides a
parent upon an actual interaction is a learning child, his intentions, emotions and the care of hov
to expand his knowledge.

Following are the definitions of mediation and several examples of applications out of
interaction which pyose is the cultivation of writing amongst children on the part of their
parents.

Regulation of behavior: is intended to make the learner adjust his actions to requirements o
the task, and following this, to plan his acticm$iead [/5, p.292313]. P.SKlein gives an
operative definition to regulation of behavior: every behavior on the part of an adult that

demonstrates or proposes a child verbally how to regulate his behavior according to requirement
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of the task. For example, a parent might paina written word and ask the child to rewrite the
written word. Another example: a parent might demonstrate the child how to write a world and
the child would copy it. Furthermore, the child might ask or propose to regulate the behavior by
asking a parertb write for him the name of his sister. Quality mediation is what encourages the
learner to study from his own experiences.
Sense otompetenceR. Feuerstein an&. Feuersteir[75, p.292313 propose that we are
alert to the distinction betweaompetences an objective characteristic of functioning and the
sense otompetencehat relates to the subjective evaluation of an individual of his abilities. The
sense otompetenceelates to ways in which the mediator gives a sense of trust in higeabi
and insistence to continue dealing with the tasks, even if these pose challenges before him.
Examples: Giving verbal reinforcement¢'good’, "great, "correct) out of a focused
relation to the behavior of a child, or repeating the answea ohild as an expression of
agreement with it. A reinforcement that is accompanied with an explanation to the reason of
satisfaction of a parent for example, when a parent says to a 'shdtl:done for thinking of
sharing with us the writing of the exjpence from the annual school ttip
One can distinguish between reinforcements focused on the product, between reinforcement
focused on the process and between rewgiments focused on the childhus, it is of
importance to encourage children regardingir coping and persistence that they reveal while
attempts of decoding and writing, and not only encouraging {f@@mot mainly encouraging
them) regarding their products. A parent is to give encouragement to his child for his initiatives,
origind ideas, while writing stories.

Pupils arrive to théirst grade from kindergartens with rich learning environments that
cultivate reading(according to the study program in a kinderggitewhere they have
accumulated initial experiences in wrginin order to create a study sequence that allows pupils
to continue developing their writingompetencg it is recommended to prepare a learning
environment that assists and empowers the communication aspects of writing, such as areas
which there aréirthdates board of class pupils that invites a reason to write greetings; a lost
andfound board and more. Additionally, it is recommended to préssaimory supportefsin
the environment, such as posters with letters, vowels and words studied, desiafiavarious
kinds as well as writing accessories: paints, pencils, color paper, notepads, notes, etc. It i
important to allocate a place in the learning environment for publishing of the writing products
of pupils, as publishing is one of the vgafo encourage pupils to writelhere is a linkage

between the reciprocal activities taking place in a class and the many environmental variable:
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(physical environment, teaching methods, study subjects, etc.). These variables affect the wa
the participants rake to the various events taking place otaass[145, p.5655].

The eaching organizings of great importaencdupils infirst gradegrades, undergo a
gradient process in which they turn from unskilled writers into skilled ones. In thenbegyiof
the process in thigrst grade, theicompetencéo use the script system is limited, and therefore it
should be considered as to whether, if indeed, to hold processes of drafting and rewriting o
written texts they produce. Any success of pugmlsvrite according to the developmental stage
they are in, is to be encouraged and empowered, alongside with development of thei
competencego make stories and spoken event descriptions. With the advancement and contro
of the script system they acquiderring thefirst and 2% grades, focused and distinguishable
processed of drafting and rewriting can be begun with. Therefore, it is important in the teaching
processes to invite and plan these components: writing time for pupils every single dayd directe
and explicit actions of teaching that promote the writing processes; learning environment most
suitable for promotion of production of texts: groups of similar l¢heimogeneous groups
interest groupgheterogeneoys general assembly or individual gieng. The knowledge of
group pupils regarding production of texts is to be considered, as well pssgibility of group
composition to create peer learning instead of dependenay oh e a ¢ h e r GSarig l96,s t r L
p.127 refersto verbal linguisticcompetence as a knowledgenerating means which helps
solve learning problems. Intermediate instruction, where the teacher focuses on the question c
how we learn, think, read or write, has a decisive effect on achievements in these fields.

It is important to encourage pupils starting from day orfesifgrade, in free writing with
no relation to the developmental stage they are in, and creating a supporting environment the
accepts the products of pupils, despite the fact that these areitben wr a customary manner.
Tasks and proposals of writing can stem from various school contexts or those related to the life
of children outside school, such as writing of stories, experiences from trips or visits in
educational sites, greetings and tations to birthdays, etc. Writing can be initiated by a teacher
or by pupils.V.Botnari, V.Maslitchi consider that efficient formation in preschool period of
competence to use a grammatical forms of nouns, as a special linguistic competence, will ensut
future pupils in effective learning and understanding about substantive grammatical concepts an
will help to automate and improve tihneentioned competend&0, p. 70. With the advance in
stages of script system acquisition, the assignments become maati@tal and related to
subjects and texts that are being studies both in the Hebrew lessons and in other fields c
knowledge, such as questions following reading of a text, writing of inform&lmwing an

observation, etc.
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Cultivation of compeenceof producing written texts, especially in tfiest grade, leans
mainly on production of spokentex¥$Bot nar i and V. Masl i Schi f o
account the individual particularities of each child and focused on the implementation of the
strategy of centering on the child: the active involvement of preschool and primary school
children in theinsight process of speech grammatical correctmassjtoring of their learning
opportunities and responsibilities to acl@ehe purpose of communicatif® p.74-79].

Therefore, it is recommended to propose assignments that encourage the produgiokerof s
texts that direct pupils towards organizing and creation of a continuous text, such as: productiot
of story for various teasers such as a pictures or pictures in sequence and subject or event tt
hold interest to pupils A situation can be simuladle of wr i ting through
himself to a recorder or a computer through dictating to a teacher of a story or a stbaario
teacher would write the story as told by the pugihe more pupils have control of the script
system, this it isrecommended to allow them to experience in writing, through mediating
activities towards writing: it is important to arouse prior knowledge of pupils on the proposed
subject of writing, to propose ideas and relevant contents and also, to choose the suitabl
vocabulary for production of a text. Planning of a text as part of a group of a general assembly
allows for crosdertilizations andnclusion processes in learninf.is recommended to propose

to skilled pupils ways of organizing the ideas their haveposed through various graphic
representations that fit the age of the learners such as a table; alféty etclt is importantto

allow pupils to transcribe the sequence of ideas that would appear in the text that they are abot
to produce. Creatioof a text that is planned in their mind, would assist them in a transition from
speech to writing, and would allow them to be supported with inner speech in the process o
writing. It is recommended to present pupils with an example of an optimal &xtasua story

they have already learned and indicate in the text the various aspects and their impact on tf
matter and the curiosity created in readers, such as: opening, interesting descriptions, dialogL
between characters, etc. It is recommended tateractivities that would emphasize the logical
relation between parts of the text and the editing considerations. For example: the teacher woul
present clipped parts of operating t€gtages of preparation, materials, gtand the pupils
would discus@nd organize the parts of the text in proper sequeWr#ing of a group product

i pupil write collaboratively. In this process they verbalfagiting verbally), conduct a peer
dialogue and offer alternativés words and syntax structures.

Feedack and observatiomust be suppliedollowing the writing In first grade, young

pupils who are in the first stages of acquisition of script system invest much effort in translation
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of sound into a written symbol, in production of letters and in attémpkpress what has been
meant.

They are supposed to muster up many types of knowledge in order to succeed in the writing
assignment. Therefore, in the first experiences of writing, it is importantin&e¢dback would
be acceptingreinforcingand rewarding, both in the emotional aspect and in the communicative
aspect.R. Feuerstein emphasizes the importance of mediation of criteria according to which
learners can evaluate themselves and #airevementslhe criteria are given to the childras
a consistent explanation that accompanies the giving of reinforcements. Accompaniment of the
reinforcement by an explanation assists the child to focus on processes that have led to succe
and on actions of thinking preceding it. In fact, the explanaand the substantiation that
accompany the reinforcements are a kind of transcendence mediation.

In some more advanced stages, channels that direct towards improvement of writing can b
appealed and to assist pupils to advance to an intelligehtf@acused observation of their
products of writing. Following are some examples: in a stage when pupils still do not write with
customary writing, mainly in the beginning ffst grade, a gap can be created between a text a
child intended to write and beeen the writterrepresentationsTherefore, it is recommended
that a teacher would read with the pupil tleildish' text the pupil has written and the teacher
would document and write the story as told by the pupil. Writing of a teacher as told by the
pupil, allows a pupil to see a customary representation of his text. This is also an opportunity tc
talk to the pupil about his writing and make changes for improving the text.

In first grade, it is recommended to append the original text of a pupil withseomary
transcription and present them side by sittes recommended that a teacher would indicate for
himself the point for promoting in the product of a pupil. In processes of planning a new product,
a teacher would focus the attention of a pupiaspects he recognized in the previous product.
Pupils in these early stages occasionally would manage to plan anew, a better new product the
promoting an existing productA text written by one of the pupils can be chosen and presented
in the general ssembly after the pupil has agreed. It is important to exercise judgment in
choosing a text in which maintaining of processes of intervention and promotion is intended.
One of the considerations can be a certain aspect in writing, in which a teacheohagzesl as
constituting a class, group or personal difficulty. Another consideration, which is as important, is
examining the emotional willingness of a pupil to experience this process. If a teacher has
chosen for promotion, an aspect related to thessyistem(Suchas spelling errojs the text is

to be presented to pupils as written by the pupil. If other aspects are chosen for promotion, thi

texts should be transcribed, meaning to type the text and write in a customary writing. In any
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case, concurrg intervention in several aspects in one writing product is to be avdiued.
young age, it is important that the actions that contribute to the promotion of required knowledge
for reading are conducted in a way that does not hurt the pleasure oérchbdt promotes it.

Thus for example, the narrow aspects of recognitions of the signs of writing (such as letters)
should not be dealt with, in a way that is separated from the immediate needs and purposes
children (for example, an enforced filling @i work booklet and memorizing), as it would harm
children's wish to succeed in dealing with written texts. The social power of children groups can
be utilized in order to encourage reading: it is possible to establish a library in the school, to lenc
books to children, and encourage them to tell their friends about the books they have borrowed
Thus a norm of reviewing books would be set as well as a discussion about them. This activity
would promote the pleasure from reading as wellemith the languagofchildren[155, p.45

68]. A discussion can be held in the general assembly and through it, the points of strength of :
text and point for promotion are identified, and as well, practical suggestions are being offerec
for improvement of the text. A sitar proceeding can be organized in small groups and to make
sure that each pupil has a copy of the discussed text. It is recommended that the text is typed
that pupils would not have difficulties is reading it. It is important to make sure to askitée wr

for his opinion, and which of the suggestions of his friends are acceptable by him.

After an experience described above, pupils can get back to their personal writing products an
try to think what they can improve in their writing, and that they waexkperience in it in
actuality. It is recommended to hold a discussion in a small group in which the pupils are asked
to indicate changes they have made in their texts, and explain what they have changed and why
The choosing of products for publishing the learning environment can be discussed. The
discussions would allow for an observation anew of the writing products, and also develop the
competenceto explain their choiceln first grade a reinforcing and rewarding anthology
contributes to the expience of success, and it encourages pupils to continue experiencing in
writing for di ver se pur poses. The fact of
contribute to the sense of sghilue and understanding that this publishing reflects suckess.
choosing of products to be published, it is important to consult the pupils as well, and thus ta
slowly construct the ingredients for the anthology.

In later stages of acquisition of the script system, navigators can be designed for antholog
of writing in collaboration with pupils. It is important to make sure that the navigators are
phrased in a friendly language that fits to linguistic level of pupils and to allow for a diverse
use of these navigators. For example: using a navigator prdlcess of writing or at its end in

order to observe the text with peers or with a teacher.
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Creating an anthologiyit is recommended to maintain a set and routine activity in class, in
which pupils examine once is a period of tit(between a weeind a montj) a writing product
that would be included in the anthology. The product can be one that has undergone a process
promotion or a writing product that has not undergone any process of promotion. The writing
products would be diverse, thoseitten in study contexts and for diverse purposes or in an
initiated and free manner by the pupils. A teacher can give an advance notice on a writing
assignment that he would ask all pupils to add into their anthology. The pupils should be
informed on theime of feedback for the anthology of each pupil. The feedback can be by means
of a verbal discussion. As part of the feedback, one can ask: why a pupil has chosen to include
certain text in the anthology, what is the difference between a draft and &tmpnoduct, and
questions that invite a child to a reflective thinking about the development of his writing.

In summary,
Reading with the cultivation of emphasizing of components of writing in an intervention
program would promote the achievensendf pupils in reading, writing andinguistic
competence The intervention program obligates a quality interaction with children in first grade
that includes trusting thecompetenceslistening to their feelings and instilling with contents
that encouagewriting.

Several bservationhave beerronducted duringlasslessonsVisits in the experiment
classes and in conversations with teachers. It appears that the teachers receive every day me
products of writing of their pupils, whichely are supposed to address. The teachers react gladly
and with enthusiasm. They complement the children in front of the whole class, read aloud wha
they have written, or ask the children to read by themselves. They show the products of writing
to other clidren, and even include thgarents(Appendix B). This positive attention spurs and
encourages the children to continue writing, and naturally els@nand from the teacher to
continue and give attent i dimeinio Any imtervedtioneof 6 s
teachers in writing of children depends upon circumstances of writing, the children themselves.
the atmosphere and character of a teacher. Thus, every intervention will be different from one
another and addresses the event itself. The tesatihd it appropriate to intervene in the writing
of children when they carefully examine what the child has written. The teachers know that
children write in different ways and in different questions such™akat is written in the
section?, "what haveyou written?, "how did you write?

These questions arouse his awareness regarding the questions on what he has written and w

writing is, and even encourage him to continue writing.
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Teaching of writing in class included demonstrated writingdepiwriting and free writing,
and it was done through drawing papers. The pupils write and draw a drawing that fits the story
paste colorful pictures. The writing has been done by observing memory words relevant to the
subject of the lesson, put on thali\beside the board. The children have been assisted by them
for writing of stories, and then, read the story to the teacher, while the teacher gives a feedbac
on the product of the writingThis way writing has constituted inseparable part of reading.
The further examples illustrate the way children cope with writing assignnte@siplel: See
Appenrddi x
Shira is 6 yearand two months old. She wrote about an experience that happened to her, about
cat she has lost. Shira wrotence | had a catna it disappeared. We looked and looked for it
and couldndét find it ." Shirad famiianaith thg sowme valtieoofi n d
letters, she gives careful attention to writing forms of letters, she has written an opening, content
and endindor the story. After Shira finished writing the experience, she read to the teacher what
she has written. And even read it to the class children. The teacher praised Shira in front of al
the pupils, and after listening to other children, she approachsl &t talked to her about her
writing, that it is better to separate the words in order for it to be clearer and stated on what coul
be the right way of writing of a word, and which emotions Shira had when theasdbst and
when it was foundThis example illustrates the effectiveness in writing an experience in class
while an active addressing and proper guidance of a teacher for correct writing, and using «
diversified vocabulary, and that is when the teacher encourages children to write, shatheads
them what they have written and talks to them about their writing. She allows the children to
expresghemselves, each one according todoisipetenceand she promotes them accordingly.
Example 2 SeeA p p e i This is an example of pupil Shiratef 27 days. Shira writes more
confidently, adds emotions to hariting. She maintains the rules of correct writing, keeps
spaces between words. The teacher says that Shira has had a writing block. She feared of doi
mistakes. But when she received lats reinforcements and much encouragement from the
children and parents, sieo u |l dn 6t  Desoriptionnof cortversatgns with teachers, their
pedagogical perceptions, purposes in lessons, and evaluations of the learning processes taki
place in the classes

In a personal conversation with teachers, the researcher has put forward several question
which focusedhe conversation, and these af¢hat is the extent of the effect of response of a
teacher on behavior of dtren according to herpinion? Do remarksof a teacher have any
meaningoes encouragement of a teacher improves and promotes writing of children or mainly

supportsthem from an emotional asped@h the other hand, should a teacher respond only
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following an appeal of a child,ras it called for that even on her own initiative, and out of an
intentional planning, would she see how a child egiitand respond on his writin@des every
product of writing of children d&&rve a response of impressida?here a need to addressleac
and every producthat children write, equallyPlow can a conversation with the children be
extended on what they have writtef®llowing is the addressing oédchers to the questions
asked:Teacher:"in order to know how to relate to the activity ofchild in general and his
activity in a written language in particular, | must be familiar with the development of each child
in class in the field of written language. Only this way | knew where | must direct the children
and even knew how to respond amavito evaluate the products of writing of the children
Teacher:"a teacher must be alert to the writing of a pupil. When a child writes the same thing
over and over and not advancing in his writing, and when a child builds another layer in the
process ohis familiarity with the written language and in a way that he is acquainted with the
use of the writing system, and there is no doubt that it strengthens feddiagher:"a teacher
should know when a child writes in a beginner and early manner, aed kd writes in an
advanced and mature wayleacher:"a teacher should know what a child knows about the
various genres of texts, and which use he makes of this knowledge and eniiciguissic
competencdor him". Teacher!"My basic assumption was thavery pupil can succeed, if he is
given the guidance and directing assistance that fits his need. And what a pupil does not know,
teacher should complete for his missing knowledge, by a conversation, demonstration at time o
writing and in a feedbacktar writing". Teacher:!'the content is more important than the form. It
was important for me to encourage the child to experience in repeating experiences in order the
a child gains confidence in writing and only them to address the spelling mistakes
Teacher:"the more pupils coped with the understanding of saygtem;they understood the
relation between writing and reading

In summary,
The products of writing of children conceal
their thoughts, desires and personal and developmental competence in writing, reading anc
linguistic competence They can assist a teacher and parents to examine the inner world of
children, their way of thinking and to be one of the central tools of expressi@hifdren. A
profound observation of theggoducts(Appendix B) andconversation about them between a
writing child and the teacher, might advance a child in processes of writing, linguistic

competencand even reading.
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3.2 Experimental validation of the HIVE Pedagogical Model

In oral story clarity and order in presenting the plot and the heroes should be maintained as we
as use of means of emphasis and illustration; peer stories should be listened to, in a mutual ar
active listening. In indting linguistic and textual knowledge the various means of delivering of
speech would be stressed, and structural components of a narrative text, and also the use
adjectives, emotion and thinking verbs would be emphasized, in various connectiom® and t
time form of the verb.

Effective readers use strategies for production of meaning in the reading process; they
distinguish a text structure and the way it is organized, identify a central idea, raise hypothese
regarding the content of the textdarexamine those hypotheses throughout the reading,
summarize the text for themselves, integrate prior knowledge with new knowledge they read,
draw conclusions in the process of reading and use visual similes.

Improved verbal linguisticompetence with a rich vocabulary sometimes enhance mental
competences such as: memory, the drawing of conclusions and problem.ddhaiegstanding
Is based on language. The more wordsonetea , t he mor e p[i74 p.293.e on
One of the recommendatis that appear in the educational literature is to allow teachers to take
an active and creative part in the planning of studies and curricular activity jp.131 206,

p.35(J Indeed, one of the primary target audiences of the study program, preseattgacher.
Therefore, an attempt has been made, lately, to make sure that the study programs would be cle
in terms of opinions, basic assumptions and ways of evaluation that presently comprise ar
inseparable part of teaching itself. Additionally, thés a desire not to "close" the program too
much, in order to allow a teacher for flexibility in teaching and the planning thereof.

The writing of parents with their children constitutes a natural alternative interaction that has
been researchecdeny little, and it might be that the understanding of processes that take place in
this activity might shed additional light on the duty of parents in development of emergent
literacy of their childreri140, p.9611q.

Young children experience wittheir parents a variety of literacy experiences that might
promote the level of their emergent literacy: reading books to children; mutual writing of
greetings, notes and lists; family conversations; watching programs; mutual reading of
environment gnt; rhyming games and letters games. All these are literacy experiences that take
place naturally in the daily life of many families. Literacy activities with children take place at
home and outside of home (on the street, in the supermarket, the ldicarynd parents choose

and adjust their literacy activities to fields of interest ofrtlekildren and to their skillsC.E
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Snow andG.E Jordan 93, p524-546 describethe relation between a paresttild discourse and
development of literacy skillShe clarifies that rich lingual interaction with a parent predicts a
higher lingual competence. A higher language level is expressed in a rich vocabulary, assist
children to pronounce words correctly and identify more difficult words in the reading proces
Vocabulary testifies to a wider world familiarity, and that connects to understanding of language
and reading comprehension. In addition, an effective lingual competence, the competence to te
about events or express ideas in an organized way, i®detat planning, organizing of
information and the analysis thereof, that constitute central skills for succeeding in studies.
Observations conducted in home activity of young children reveal that children turn to their
parents and ask them how to write @a) a message or a particular word. Children show their
parents the products of their childish writing and ask: "what did | write?" The parents respond to
their children and mediate for them in the field of writing and occasionally even initiate writing.
Parents use the writing conditions in order to deliver their children a message relating to
connection okounds to letters, names of lettarsl the graphic form of letter$160, p.173206,

162, p.25228]]. Several case studies described natural writihgoung children with parents,
teachers or aduliblings. These descriptions related to the writing tasks of daily life such as
making a |ist of friendsd names, note to a
pretend”, doing homework, vimg of stories, letters, etc. The key conclusions that researchers
conclude from these case studies are that children practice writing with adults. In these activities
young children accumulate experience, and upon getting older, their knowledge eh writt
language gets richer and consolidates, and becomes more conventional up to a standard writir
[81, p.1-58]. Reading with the cultivation of emphasizing of components of writing in an
intervention program would promote the achievements of pupildinguistic, reading and
writing competencesThe intervention program obligates a quality interaction with children in
first grade that includes trusting themmpetencedistening to their feelings and instilling with
contents that encourage writing. The gwots of writing of children conceal a whole world
within them of chil drenbés personality, t he
competence in writing, reading and linguistmmpetenceThey can assist a teacher and parents

to examine thénner world of children, their way of thinking and to be one of the central tools of
expression for children. A profound observation of these prod(&ppendix 1) and
conversation about them between a writing child and the teacher, might advance ia child

processes of writing, linguistmompetencand even reading.
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The research purposeonsists in conceptualizing, elaborating and experimentally
approving theHIVE Pedagogic Modehimed at interwined formation of elementary school
st u d éinguissic) reading and writing competences and, implicitly,|ttervention Program
focused on the simultaneous formation of linguistic, reading and writing competences.

The research objectiveshich stem from the forementioned purpose are as following:

1. Establish the epistemological highlights of the concepts of competence, linguistic, reading,
and writing competences;

2. Substantiate the interconnection between linguistic, reading and writing competences;

3. Justify and elaborate the HIVE Pedagollodel for intertwined formation of linguistic,
reading, and writing competences of elementary school students;

4. Elaborate and implement the Intervention Program (based on the HIVE Pedagogic Model) fol
facilitating the concurrent progress of linguisteading, and writing competences;

5. Determine the formative impact of the Intervention Program on linguistic, reading and writing
competences;

6. Develop general conclusions and practical recommendations.

The research problenHow does the interconaon between linguistic, reading and writing
competences show up praxiollogically, in elementachool pupils?

Consequentlyve identified the following research hypotheses:

1. Pupils that would study in the teaching method with an intervention progetnmthgrates
writing development would improve their readicgmpetence, as compared to pupils that would
study by a similar teaching method without emphasizing of writing development.

2. Pupils that would study in the teaching method with an interventiogram that integrates
writing development would improve their writimpmpetence, as compared to pupils that would
study by a similar teaching method without emphasizing of writing development.

3. Pupils that would study in the teaching method with an intgime program that integrates
writing development would improve their linguistic competence as compared to pupils that
would study by a similar teaching method without emphasizing of writing development.

4. The progress of reading amditing competencewill increase if their formation takes place

in parallel with linguistic competence formation.

Independent variablef teaching method that includes four comparison groups: two teaching
methods that are approved and customary in the educational systest gnade the "Magic
Key" method and théPower to the Reademethod and two comparison groups that would
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study in parallel, by the two mentioned methods, but with integration, in each one of them, of an
intervention program for development of writing.

Dependent variablesreading competence, writing competence and linguistic competence.

200 first grade pipils of a mediummhigh socieeconomic conditionwithout any known
learningdifficulties (without known diagnosegprticipate in the study, all of them werdsraeli
natives whose parents are Israeli natives as well or immigrants, who immigrated at least 10 yeat
ago. All the pupils have been studying in a statgious school. The pupils have participated in
four study groups. 50 pupils that halveen chosen for the study have been studying in their
school by"power to the readérmethod, with the intervention program for emphasizing of
components for teaching of writinghile 50 additionalpupils who were taughtvith the same
method have been styidg without interventionAnother group 060 pupils have been studying
by the"magic key method withthe intervention program for emphasizitige componentf
writing teaching while 50 additional pupilsvho studiedby the same methodad not been
expased to thentervention

The Research Toolare presented below:ethiling of components of the independent
variable:

1. "Magic key method approved by the Ministry oEducation[170, p.1-14]. The method is
based on the balanced approach that integatnciples of the phonetic method and language as
a whole. Thé'magic key method is an updated program which purpose is to instill the entirety
of first grade pupils with basic reading and writiogmpetence The program emphasizes a
spoken discourseeaching of the alphabetical principle, reinforcing reading fluency and reading
comprehension. The program combines principles of the phonetic method and of language as
whole, and offers a unique and simple method for teaching and learning. Textapimicpn

read on theiown are integrated in the program as well as texts that are intended for listening
comprehension. The program is based on a study program of the Ministry of Education.

The purpose of the method is to instill the entiretyirst rade pupils with basic reading and
writing competence and encounter them with basic structures of the language while using
guality texts in various genres.

The program nurtures literate spoken discourse alongside with teaching of the atphabeti
principle and reinforcing of reading fluency, and it promotes reading comprehension through
stressing of meaning and nurturing of vocabulary. The program employs texts that include
contents taken from the world of children and that are written inw@aland communicative

language.
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2. "The power to reddmethod,approved by the Ministry diducation[198, p.63. This as well

is a method of instilling of reading in the balanced approach. The emphasis is on structure o
words and their meaning, while gng maximal attention to the combination of sounds. The
instilling is done gradually according to vowé€®owet' in Hebrew is also a name for vowgels

The method is based on processes of analysis and synthesis, acquisition of consonants a
vowels, combin@on of words and construction of new words. The instilling is of a combination:
consonant + vowel when the vowel is defined as a Power. It supplies the consonant with powel
Phonetic writing according to the sounds that are sounded when the phonolsgiss¢iehbling

is according to combinatiorisbanana, ele-phant. As part of the teaching, 6 booklets are being
employed, one for each vowel.

Tests for evaluation of reading for first grad@ppendix J T the tests have been written by
the Readingreaching Committeand the Steering Committee for the Reform in Teaching of
Reading and theiteracy Educatiorj214]. This is a national, standard test, for the evaluation of
reading and reading comprehension in all first grades, and it has been cornutiedChief
Scientist Chamber in the Ministry of Education, in cooperation with the National Center for
Examinations and Evaluation.

Writing competencetest (Appendix J). The test would include two components. A
component ofwriting that would be examined by the number of words written in correct
spelling. A component dfnguistic [191, p.47%74], (Appendix 3. Thetest was taken from a set
of tests which served iprevious studief207, p.6985]. The analysis of the story has been done
according ¢ criteria chosen from the works BEA Berman[54, p.2 6-5 8],2.. Kozminskiand
A. Kozminski[184, p.7-28], The analysis of the picture sequence test has been done according to
the model oD. Poulsen,E. Kintsch,W. Kintsch andD. Premacl{127, p.379403.

Indexes of linguisticompetenceesti a story in sequential pictures
The analysis of a sequential story test was carried out according to the mbdétooisen,E.
Kintsch, W. KintschandD. Premack][127, p.379403. This model describes veabexpression
competenceaand conversation styles, according to five quality levels. These levels move from
poor expressiveeompetencewhich provides a fragmented and partial description of single
objects to an extensive and comprehensive description aftseve the story. The indexes
suggested b¥p. Poulsen[127, p.379403. Which were tested in this research are: opening and

ending of the story, discovery of motive and use of tenses.
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The research literature often indicates gender diftem®nThe variance of performing verbal
tasks and of processes of verbal processing between mewoameh is in favo of women [74,
p.171-187]. A good verbalcompetencecan be expressed in various verbal skills, such as
academic skills, like reading and #pg. H. Wagemake[165, p.1-32] has found that in the
group of examined subjects at ages of 9 to 15, a pattern has been found of consister
performance of female supremacy in comparison with male performance in reading skills.
Researcher§&. Norrelgen,F. Lacerda andH. Forssberq 116, p.359369 have not found any
significant differences in performance of girls in tasks of phonologracessing from
performance of boys, although higher performance of girls have been received, but same
differences betwen the averages of performance have not been found to be significant. In
currents study, no significant gender differences have been found.

Therefore,appendix Spresents the distribution of pupils accordioggender in each study
group.From datgpresented imppendix 5it can be seen that the distribution of pupils according
to gender in all four study groups is similar, and tifieinces are not significant.

The research literature states that there might be differences in readipgtencend reading
comprehension between filsbrns and those who are not fikgirn [87, p.1-23]. Therefore,
differences have been examined between four study groups in order of birth to avoid a
confounding variableAppendix 6presents the distributh accordig to order of birthlt can be

seen fromeppendix 6.thatin all four study groups, the rate of filsbrn pupils is relatively low
(269%-32%), as opposed to rate of pupils who are not-fisin (68% 74%). The differences
between the groups in thvariabé are not significant.

In addition to differences according to gender and order of birth, the differences have beer
examined, as well, in ages of children to avoid a confounding variable. It is known fhat in
grade, children can be in arange of ages abou't a year os differe
children have been calculated, in the four research groups, according to months of life and thi
differences between the groups in average of ages have been examined by meatsagf one
variance analysis.

Appendix 7presentghe averages and standard deviations in age of pupils in months of life, in a
compaison between the study groups.

A variance analysis conducted, did not indicate significant age differences between the fout
teaching methods: (3,1%6) =0.04, p>0.05

According to data presented above, it can be deduced that there is no difference between the fo

research groups in distribution of gender, order of birth and age of pupils.
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The main esearch toolgnclude atest for evaluation oevel of readingcompetenceand of
writing competencef pupils(Appendix 1)

The test for evaluation of level of reading, reading comprehersid writing infirst grades
has been designed by a team of researchers headgd, IBhani and Cohe[208, p.1-30] and
following a recommendation of the committee for teaching of reading and of a steering
committee for reform in readinp R. Shapiracommittee[214]. The test has been intended to
evaluate the achievements fokt grade pupils after severaionths of studying ifirst grade.

For examination of skills, national standards have been formulated for execution of assignments

The test includesevenassignmentghat examine different aspects of skills of reading,
writing:

First assignmerit reading names of letters

Second assignmentreading sounds of letters

Third assignmernit reading combinations of consonants and vowels
Fourth assignmetitreading of meaningless words with diacritics
Fifth assignmenit reading of words

Sixth assignmerit reading aloud of a text

Sevenassignment writing

The test Kit includes: pupil 6s personal k
are written. I n the assignmentsd delivery
responsesand sums up the results of each assignment in summary tables appended to th
booklet.

"Reading and writing test fdirst gradé includessevenassignmentshat examine, as stated
above, various aspects of skills of reading, writing and reading retrpsion. Two first
assignments examine familiarity with names of alphabet letters and the sounds thereof, the tw
next assignments examine mastery of the alphabetical pringitaological decoding two
additional assignments examine reading functiand two final assignments examine reading
comprehension and spelling, accordingly.

Following is a detailed description of the assignments included in the test, the rationale eacl
one is based on and indexes of performance that have served t@tievabf each assignment.

First assignmerit reading names of letters. Thassignmenexamines the familiarity opupils
with alphabet letters; instruction guidegpilsto say the names of letters in order. The rationale
of this assignmens based on &velopmental models according to which familiarity with names
of the alphabet letterat a kindergagn age predicts language acquisitjd8, p.339374,141,
p.1-21, 76, p.1-33, 185, p.271293.
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The assignment includes 27 letters: 22 alphabet detiad 5 last letters. The letters are
presented in lines, 3 letters in each I{@&vid 36 fon} and in each page four to five lines of
letters. The alphabet letters appear on the list in random order without diacritics. The indexes o
score of this assignent are time of performance and accuracy in perform@noeber of letters
which names have been said corréctly

Second assignmeilit reading sounds of letters. This assignment examines familiarity of a
pupil with the sound that fits each letter thie alphabet. The instructions guidepupil to
pronounce the sound of each letter, meaning, pronouncing the sound of a letter as a consona
without a vowelphonemég The rationale lying in the basis of this assignment is detailed in first
assignment. Tér assignment includes 26 letters: 22 letters of the alphabet, the letted the
letters, 1, ,which sounds changes when they bear a diacritic dot inside the letter. The letters are
presented in lines. In each line, 4 letters are presébDeedd 36 fon}, and in each page there are
three to four lines of letters. The afifet letters appear in the assignment in random order,
without diacritics except for the dot inside the letter. Letters with graphic simi(akigy! *,”),
are presented in proximity in order to emphasize the difference between them. All the letters are
presented on printed lines as in a notebook. The indexes of score in this assignment are time
performance and the accuracy in performamcenber if letters whiclsoundshas been properly
pronouncejl

Third assignment reading combinations ofoosonants and vowels. This assignment
examines basic phonological decoding by means of examination of quality of reading
combinations of vowels and consonants. Instructions guide a pupil to pronounce the sound that i
suitable for each combination. The ioatale of this assignment is based on a perception
according to which, phonological decoding represents besiopetenceof decoding the
alphabeticabystem.The key tasks for the evaluation of tleiesmpetencexamine the decoding
of single combinationgvarious combinations of consonants and voelsd reading of
meaningless wordgsee fourth assignmenfAppendix 1)that requires decoding of several
combinations of consonants and vowels. The combinations are usually built according to
morphicphonologicalprinciples that exist in spoken language; their decoding is not performed
on basis of employing a syntax context of meaning, but requires an accurate decoding accordin
to consonants and vowels that participate in creation of the meppbiwlogical strature.
Difficulties in the alphabetical stagein graphiephonemic code acquisitions, are expressed in
various mistakes in reading of meaningless words such as vowel mistakes. It should be stresse
that the alphabetical code for recognizing of words regua mastery of the diacritic system

[142, p.301319 in the assignment, 46 combinations of consonants and vowels are presented to ¢
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pupil. In order to coveall the building blocks of the Hebrew alphabet, all alphabet letters are
included in the combingins (22 letters and the letter). The letters, 1, *,appear with a
diacritic dot when they are at the beginning of a word, as customary in the Hebrew language
Additionally, all the letters are included in the combinations, including the vowel of full and
partial "Hirik" ("€" in Hebrev) and"Holan' ("0" in Hebrew), but without certairiHatd'f vowels
(total of nine vowels Each consonant appears twice and each vowel app&atsn@s, each
time with a different consonant. The combination of consonant and vowel is made according tc
therules of the Hebrew language, and only if there is, in fact, a word in Hebrew that includes the
given combination. The combinations are presented in lines, three combination in each one
(David 36 fon}, eight lines per page. Each of the letters appearet{@R letters +_ ). The
vowels "Kamatz, "Patal, "Segol, "Zeré' and "Shva appear 5 timesach;the vowels
"Kobutz', full "Holam', partial"Holam', full "Hirik", Partial"Hirik" appear three times each.
The indexes of score in this assignment are tifnpedoformance and accuracy in performance
(number of combinations pronounces properly

Fourth assignmeni reading of meaningless words with diacritics. This assignment
examines a basic phonological decoding through examination of quality oingead
meaningless words with diacritics. The instructions guide a pupil to pronounce the meaningless
words with accuracy. The rationale is based on reading a vast number of consonants and vowe
and combining them together into a pattern parallel to #teeqms of standard words in the
language. The process of reading meaningless words is parallel to the process of actichihg
words which are not familiar to pupils, and therefore it predicts in the best way the effectiveness
of reading. In this assmnent pupils are presented with 17 meaningless words with diacritics that
are made of phonological units of more than one syllgbl® and three syllablg¢s The
meaningless words have no meaning. All the meaningless words have been constructe
according ® common patterns and patterns of nouns or adjectiveditsiagrade pupils are
exposed to in the study books approved for teaching of reading. The diacritics of the meaningles
words do not exceed the rules of diacritics. The meaningless words argguidsgoupils in two
lines, fourfive words in each linéDavid 36 fon}). The indexes of score in this assignment are
time of performance and accuracy in performaimeenber of meaningless words properly nead
Fifth assignment reading of words. Thiassignment examines the quality of reading of single
words as is expressed in the speed of reading and accuracy of reading. The rationale is that t
main purpose of alphabetical writing is to allow a graphic expression of all the phonological
units that @fine the sound structure of a spoken word. The most basipetencén the process

of reading is theeompetencedo extract the phonological structure outgriphicinformation,
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without leaning about further sources of information. In this assignmepilsare presented
with 20 words without any relation, that present various levels of variance, length and diversity
of morphological structures. The words includethiese assignmenitgve been chosen from the
approved study materials and recommendethbySubCommittee for Examination of Reading
Teaching Methods and that are studied in a high variance in the state education and-the stat
religious education. The words have been chosen according to following prin€iples$tort
words a learner is exped to during learning of readindor example: dwarf, childrén (2)
words that are noung3) words with letters that serve as consonants and vowels. The words are
presented in lines, one line in each paged five words in each lingDavid 36 fon). The
indexes of score ithese assignmentre time of performance and accuracy in performance
(number if words read propejly

Sixth assignmerit reading aloud of a text. This assignment examines the quality of reading,
of a continuous text, aloud, agpressed in fluencfspeedl of reading and accuracy of reading.
The rationale is based on speed of reading that is measured by number of word being read in
minute, which rise from year to year until becoming stable. The importance of speed of reading
is anchored in the model of automaticity in readjt@0, p.293323 and according tdt; a fast
"extractiori of words testifies that recognition of words is done automatically. Acquisition of
automaticity in reading allows for diverting resources of atbentio higher processes of
processing, including production of meaning from a written text. When there is a failure in
development of alphabetical and orthographical knowledge, the speed of reading and accuracy ¢
reading are low in relation to age. Additally, it has been found that the speed of reading is
related to a level of spellin®2, p.343, 205, p.167203, maybe due to the fact that the speed of
recognition of words reflects a proper storing of spelling patterns in orthographic memory.
Accuracyin readingis measured by a percentage of words recognized properly out of all the
words in a text. In the Hebrew language, the level of exactness in reading aloud can be examine
through texts with diacritics and without diacritics. A text with diagitrepresents the flat
orthography(direct relation between spelling and pronuncigti@amd allows a reader to reach an
exact pronunciation of a word through decoding of sounds of consonants and vowels. A Hebrev
script without diacritics represents a demthography and makes it necessary for a reader to
implement judgment, contexts and morphological knowledge in order to reach an exact
recognition of words. The findings of studies in the Hebrew language indicate the fact that when
an alphabetical principland decoding skills develop properly, a relatively eyl of accuracy
in reading words with diacritics is achieved as early disshand 2° gradeg205, p.167203].
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In this assignment, a reading section has been delivered that dervexamination of
quality of reading a short storynarrative text that deals in a familiar situation for every boy
and girl and is taken from the daily life. In the section there are 71 wmdading headings
and it is adjusted foffirst grade pupils in terms of semantic, syntax and morphological
complexity. Thesection has diacritics (full diacritics) and psesented in David 24 font. The
instruction for executions of the assignment guide a pupil to read the section aloud and
accurately in ahythm that fits him and that allows him to understand its content. The indexes of
score in this assignment are time of performance and accuracy in perfomamber of words
properly reagl

This assignment examines the understanding of semstemstructions and short texts of
two sentences. The rationale is based on reading comprehension, which in fact is the purpose
teaching of reading. Various researchers consider reading comprehension a process in which
reader constructs'anental mode of the texti a representation of what is described in the text
[121, p.2%38] while understanding its micro and macro structure. The macro level relates to
words and syntax, that create the information and therefore, it necessitates the underdtanding
meanings of single words, grammatical structures and relations between words. The macro leve
necessitates the understanding of the general organization of the text and the ideas stemmit
from the micro level. This understanding requires a combinatiadheoknowledge presented in
the text with knowledge of the personal world of a reader. An extensive study indicates the fact
that processes of comprehension a reader operates, change according to the tyfd 48, text
p.109. For example, a narrative testquires understanding of relation of time, recognition of
participants and understanding of psychological causalilpderstanding of the viewpoint of
another. On the other hand, an informative text invites a deductive thinking, understanding of
sequene and relations of cause and effect. These goals are achieved in the later stages i
Primary school. The first stage to be examined in ftret grade is verbal understanding
competencen a level of short sentences. Naturally, the examination of undédirsgaof short
sentences allows for examination of understanding mainly on the micro level. The assignmen
includes 11 items that represent tasks, which are common in books for teaching of reading. Si:
items that include short instructions that ask to eiecltarget itenfsuch as : letter, picture or a
group of pictureg in three items a completion of word in a sentence is required and in the other
two items a writing of a word is required as a response to a question on a short text. The index c
score inthis assignment is accuracy in performafmaember of correct answérs

The ®venassignment$ afirst test for examination of writingompetenceThis assignment

examines the standard spellimgmpetencethrough awriting of words that are presestt
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separately in a sentence. The rationale is based on weibimgpetencen two components: a
linguistic component, that includes choosing of letters that are suitable for the word, and a motor
component, that includes proper graphic designing of ledtsisproper organizing of words on

the page(for example: maintaining a uniform size of letters and spaces between)letters
Researched.PJ a f [91r p&B-20] defines the spelling process "&ncoding oflinguistic forms

(unitg) into written forms; or: usef a conventional script system in order to encode a spoken
languagé. The spelling is arbitrary, based on social convention and represents principles of the
script system. Spelling shows directly how a pupil represents a spoken sound in a written form
The research literatufedl72, p.184207 indicates two central strategies for spelling of words:
[48, p.339374] "The combining way, in which a mapping of sound components of a word is
being done, into written symbols, this way allowing for spelling ofdsoand meaningless
words. The other way leans on a direct approach to the mental vocabulary, in which
representation of familiar words is retain@daental"word storag®). This way is vital especially

in languages which sound pattern of a word does nht uédict spelling. Many a researcher
claims that the development of reading and spelling are interwoven, and they affedheaah o

the process of learningDevelopment of spellingcompetencein children is affected by
phonological awareness, morphgilcal processing and exposure to printed matefig, p.1-

21, 188, p.7#104]. This assignment includes 15 words. The words are voiced to the pupils three
times: separately, in a sentence and again, separdteé/ words include different lexical
categores, including nouns, adjectives, verbs, prepositions, and all taken from study materials
used for teaching of reading first grade. The words have been chosen in a way to make it
possible to distinguish between various types of spelling errors. Forpéxabmasic errors
(morphological errors in root or letters that mark the pattern of a)newrors in inflection
morphology(errors in inflection of a worndand phonological error@rrors in sound of a woyd

The indexes of score in this assignment amalmer of spelling errors by the various categories
and quality of script. In current study, the researcher has examined the intecoahpeliencef

the "reading and writing irfirst gradé t e s t by a Cr onbaacdmpetencenet
coefficient catulated, indicated a high retimpetencegJ=0.87.

Linguistic competenceest(Appendix 2)

The secondest for examination dinguistic competence based on pictures in sequence
test[176, p.339356]. A pupil must first organize the inforrtian from a picture into a narrative
scheme, and then, to transfer that scheme into a narrative text he writes. Understanding of a sto
and thelinguistic level of the storyteller can be expressed when a pupil tells it independently.

The story chosen inuerent study is comprisedf 4 pictures[207, p.6985]. It has been was
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presented to pupils in proper seque(®ependix 2) the test is been taken from a system of texts
which has been in use in past studi2d, p.6985]. The analysis of a study has hemnducted

by criteria chosen from the works &.A Berman[54, p.265282, L. Kozminski and A.
Kozminski[184, p.7-28]. The anal ysi s of picturesd sequen
model of D. Poulsen, E. Kintsch, W. Kintsch ad D. Premack[127, p.379403]. This model
describes theompetencef linguistic expression and the discourse styles, according to a scale
of 5 levels of quality. These levels span from poor expression that describes a fragmented an
partial description of single items, dirup to an extensive and comprehensive description of
events and occurrences in a story. The indexes propodedHmulsen[127, p.379403] andthat

have been examined in current study are: opening, body, eratingality and use of tenses.
Following is a detailing of each index in separate."tpening of a story, thecompetencef
presenting the hero, place and context in which the plot takes place has been examined. TF
scores in'opening have been given according to these criteria: scoreiofds an "opening

with introductory framework, such as: once upon a timeeam child, one time there wak.

score of 4i for a descriptivé'opening with a limited introductory framework, such as: once a
child, one child once. A score ofi¥or descriptiveé'opening with no introductory framework at

all, such as: a child found, some child. A score af #r an "opening which presented the
subject with capitals’, with no prior presentation of the subject, such as: s child rides a bike. A
score of Il for an "opening that does not create any sort of narrative framework, but relates to
the description of single items in the picture only, a relatiothefé’ and"now", like: there is, |

see hereln "ending of a story, each episode ending can be addresseatagely or a final
ending of the story. Accordingly, a scale of 5 levels has been designed that relates to the
competencef a child to end the complete plot of a story. The highest rank is given to a story
with a moral, and the lowest rank is given &l of any ending. The rank is set according to
these criteria: a score ofi5for an"ending with a plot, while drawing conclusions, and with a
moral such as: and from that time on, he has always been careful riding a bike. A scoferof 4

an "endindg in which the subject has been closed without drawing any conclusions, such as:
always be healthy. A score ofi ¥or an"endindg with no summarizing addressing, such as: she
put a bandage on him. A score of for an"endingt hat hasnot ofmastay suehd t
as: went to the clinic. A score ofilfor an"ending whi ch hasndt recei ve
description of single item only of a picture, with no relation between them, a description of here
and now. In the component Gfausality, chidren who have indicated the reason explicitly, by
presenting the context of cause and effect, have shown a fuller and clearer understanding ¢

development of the events. A score of 2 was a clear indication of relation between cause an

101



effect, such as: liked at the tree up in the sky, did not pay attention and fell. A score of 0 is
received by children who presented a wrong cause or did not address at all the causal factor. |
the component ofuse of tensés R.A Bermansays that addressing of time ind&course,
develops with age. At the age of school, children use, upon describing and telling a story, the
past tense. Expressing oneself in present tense indicates lack of generalization and description
details in the picture. The transition from oeege to another, in one story framewarklicates
lack of decision and in terms of development fits the age of three, accordmgy Rerman54].
The use of tenses has been grades by two levels. A scoré fafr 21sing exclusively the past
tense. A scee of 07 for use of past and present tenses in combination or present tense only.

The tests have been delivered to pupils about four months after teaching of reading with
integration of the intervention program for writing development. After reagithe approval of
the Chief Scientist of the Ministry of Education in Israel, for conducting of the study, and
accepting approvals from inspectors and principals of the schools, the researcher appealed
writing for recei vi nrentfdrther patigipagor imhenstudyo f pupi

Most parents agreed to the participation of their children in the tests except for five pupils
whose parents objected to their participation in the test. Delivery of the test has been done in tw
meetingsin the first meeting the reading and writing test was delivered, it has been individually
done and taken about 10 minute. For that purpose, the researcher has assisted by class teact
and the delivery of the tests has taken about three wEk&sompetace, themeeting was held
at the end of collgion of data of the first testhe test has been conducted in class during the
lesson and delivered in a group manner to all pupils that have been asked, as stated above,
write a story according to a pictustory. Length of delivery of the test was about 45 minutes;
most pupils have cooperated. Pupils who had difficulties have received more detailed
explanations from the researcher.

All the data collected from pupils, have been kept anonymousliidoyesearcher and have

not been delivered to any other factor in school.

The research findingsvill be furtherly presentedin the research hypotheses we have
hypothesized that pupils who studied by a teaching method with intervention program that
integrates development of writing would improve readiogipetenceand writingcompéence
and linguistic competencé) comparison to pupils who study by a similar method without
emphasis on development writing. As described in théMlethod chapter, faucomparison
groups have participated in the study, two groups of pupils who study ByPéweer to the

Readet teaching method, one group that is taught with an intervention program that integrates
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development of writing, and the other from same methattdach reading without intervention.

And two study groups who study by th®agic Key' method, while in one, an intervention
program is enacted that integrates writing development, and the other with no intervention
program.Evaluations of readingompeénceand writingcompetence and linguistic competence
have been done through tests described in the research tool. Findings of the study shall be
detailed according to hypotheses.

There are clear cudifferences inall three maincompetence in relation to various
teaching methodg$-or examination of differences in readiogmpetenceccording to teaching
methods, a Multiple Analysis of Variance has been conducted.

The independent variable in the analysis was the four teaching meéimadt)e dependent
variables have been six assignments of the readingpetenceest: reading of names of letters,
reading of sounds of letters, reading of combinations and vowels, reading of meaningless word
with diacritics, reading of words and readialpud of text.In appendix 8 the findings of the
analyses are presented which include the score indexes in all assignments and relating to tin
and accuracy of performance.

Appendix 8, present @erages, standard deviations and test results for @aesop between
four teaching methods in accuracy of performance and time of performance in the reading
competenceestappendix8

In the variance analyses done, significant differences have been found between the fou
teaching methods in reading cbimations of consonants and vowels. Continuance analyses done
according to the Scheffe formula, indicated the fact that those pupils who studiedvigr to
the Readermethod with intervention program that integrates writing development, gained the
highest achievements in this assignments.

Oppositely, pupils who studied by tfi#&lagic Key' method without intervention program
that integrates writing development gained significantly lowest achievements in this assignment
Pupils who have studied byeltwo remaining teaching methotRower to the Readewithout
intervention and"Magic Key' with intervention have not been different in the level of
achievements, which have been mediocre. Nonetheless, it is worth mentioning that pupils ir
most tests gaad relatively high achievements, in the range of scores of each test. It can be seel
that the achievements of pupils in groups with intervention
("Power to the Readewith intervention andMagic key with interventior) have been a little
higher in compason to groups without intervention; and also, the times of performance in those
groups have been a little shorter, as compared with groups without intervention, but the

differences have not reached statistical significance.
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According to these findgs, the research hypothesis regarding differences between the
teaching methods in reading has not been confirmed, except for differences in the index o
reading of combinations.

The mosttcommon differencem writing competencén relationto teatiing methodsill be
mentioned further onlVriting competencéias been measured by thating assignmengeighth
assignment from reading and writing test of Ministry of Educatiofgr examination of
differences, a Multiple Analysis of variance has beamdacted, while the independent variable
in the analysis was teachingethod and the dependent variables were the indexes for evaluation
of writing competenceAppendix 9 present gerages, standard deviations, variance analyses of
differences inwriting competence in a compaos according to teaching method.

There are alsoifferences in linguistic competencerglationto teaching methods
Linguistic competencewhich included five components: opening, body, ending, causality and
use of tenses. df examination of differences, a Multiple Analysis of variance has been
conducted, while the independent variable in the analysis was teaching method and the
dependent variables were the indexes for evaluatitingafistic competence.

The findings of thanalysis are presentedappendix10
Averages, standard deviations, variance analyses of differendieguistic competencén a

comparison according to teachimgthod

A_A 5
4.28 +50 4.3b
4.08
4'043.76 38

: 4
B Opening 3
2

W Body
1
Ending 0

“Magic key” with “Power tothe  “Magickey” without  “Power to the
intervention Reader” with anintervention  Reader” without an
intervention intervention

Fig. 3.1Differences ininguisticin opening, body and closing in comparismiween the
teaching methods
From observingboveappendix10 andfig. 3.1it can be seen that both in tveiting assignment

and in the dimension of discourseguistic (except for a component of causality and component

104



of use of tenses that are not ggeted in the figude significant differences have been found
between the four teaching methods. Examination of the source of differences through continuit
analyses according to Scheffe, has indicated the fact that pupils who have studietPoyire

to the Readérmethod with an intervention program that has integrated development of writing,
have achieved the highest achievementsriting, as compared to children who have studied by
the "Magic Key' method without intervention who have gained siguaifitly the lowest
achievements.

Pupils who have studied liie "MagicKey" method with intervention that has integrated
writing development andPower to the Reademwithout intervention, have gained mediocre
achievements. In components of dissaumwriting, the continuance analysis has indicated the
following findings: in components of writing of opening, body and closing, pupils who have
studied by teaching methods with intervention program that integrates writing development
("Power to the Readeand"Magic Key') have achieved significantly higher achievements in
comparison to pupils who have studied by teaching methods without intervention.

As mentioned earlier, no significant differences have been found in causality writing and
tense witing, while it can be seen that nearly all groups have achieved high achievements in use
of tensegaverages around 0.75 on a scale-8j.at might be that lack of differences stems from
the small range of scores which has characterized these congp@&nt

According to these findings, the research hypotheses regarding differences in writing
competence and linguistic competer@s been confirmed, except for an index of causality in
which the differences have not reached significance anohdex of use of tenses in which no
differences have been found. Although no research hypotheses have been formulated regardir
gender differences in readimpmpetenceand writingcompetence and linguistmompetence,
differences between teaching methdusve been examined according to gender, as well.
However, the findings have not indicated significant differences between boys and girls in
indexes examined, and additionally, no significant interactions have been found between the
independent variablgstudy group X gend@rand therefore, findings of the study have presented
differences only according to a study group.

For the examination of correlations between the chantyeguistic competencén reading
and writing, Pearson correlations apeesented inapperdix 11. Appendix 11 showsthe
correlation betweehnguistic competencand reading and writingompetence

From the correlations presentedampendix1l, it canbe seen that there are low, however
significant positive correlatits betweeringuistic competencemeasured by means of opening,

body and cause and between readingpetencesneasured in various tasks. The correlations
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betweenlinguistic competenceelating to ending and readimgmpetencen various tasks were
medioce, positive and significant. No linear significant correlations were found between
linguistic competences index of tenses and between readoognpetence in different tasks.
Meaning, that there is a positive correlation betwigguistic competencemagst the pupils

and between their readimgpmpetencesAccording to it, the higher iBnguistic competencethe
higher is the reading competence The correlations are betwedimguistic competenceand
between writingcompetencavith exclusion of the indeof use of tenses, have been found to be
mediocre, positive and significant. Meaning, the highdmguistic competencethe higher is
writing competenceThese findings confirm the research hypothesis almost in full.

The purposeof current studyhas been an examination of differences in achievements in
linguistic, reading and writingpetween pupils who study by methods acceptable and approved
by the Ministry of Education, and between pupils who study by acceptable methods in which an
integrationprogram has been integrated for emphasizing the components of teaching of writing.
We have hypothesized that pupils who would study by the teaching method with a program for
development of writing would improveompetencef writing, reading andinguistic, in
comparison to pupils who study by similar methods with no intervention program for
emphasizing of writing development. Recent studies indicate the dealing with a word in a written
language, both in reading and in writing, while studying its semaarict morphological
components, methods of using it and its various meanings. These studies have shown th:
enriching of vocabulary from a text and profound and signifitamiliarity with a word, when it
is relevant, contributes to strengthenindinfuistic, reading and writing94, p.1-65, 208, p.1-

30], In addition, studies have shown that multiple repeating in various forms such as: creation of
a learning environment, organizing of teaching, writing opportunities, reading, in various
contexts, while empying various methodd reading, listening,and speechand writing,
contribute to improvement of reading writing dimjuistic [104, p.196228 153, p.325344].In
currents study, an intervention program for writing development has been delivered hagich
included the components mentioned in the research literature, for about four months, to twc
groups of pupils who have studied by teaching methods that are presently acceptable an
approved for first grade pupilsPower to the readéand"Magic Key' (total of 100 pupils, 50
pupils in each teaching method

In current study, a comparison has been made between achievements of pupils who hav
studied with an intervention program to achievements of pupils who have studied in parallel by
the acceptale teaching methods, but with no intervention prog¢etal of 100 pupils, 50 pupils
in each teaching methhdReliable and valid tests for examination of reading amding
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competencgAppendix 1)and for evaluation ofinguistic competenceAppendix 2has been
delivered at the end of the intervention program, to all the papiisthe findings have been
analyzed through a oneay Manova variance analysis for examioat of the research
hypothesesee tables n8.1, 3.2, 3.3 he significant results shothe clear benefic effect of the
interventional model indifferently of the specific standard strategy which is being used.

Table3.1, Post Test Results of the reading competence

Reading Control Experimental| F (7,92)
Competene Group Group
frests Post | Post| Post| Post

test | test | test | test

M SD M SD
1 22.78| 452 (24.80| 4.19 |5.39*
2 21.88| 4.06 | 24.00| 4.35 | 6.34*
3 40.96| 4.81 | 44.24| 3.17 | 16.18***
4 14.98| 5.08 | 16.86| 4.14 |4.12*
5 15.44| 4.23 | 18.56| 2.30 | 20.98***
6 59.46| 15.23| 63.42| 13.39 | 3.58*

Table3.2 PostTest Results of the writing competence

Writing Control | Experimental F(3,196)
Competencg Group Group

Post | Post| Post| Post
test | test| test | test
M | SD| M SD
10.38|/3.21/11.68| 2.83 | 3.03*
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Table3.3, Post Test Results of the lingustic competence

Lingvistic Control | Experimental F (7,92)
Competene Group Group
ITest Post| Post| Post | Post

test| test| test | test
M | SD M SD
1. Opening 3.80(1.37| 4.86 |1.24|5.15*

2. Body 3.26/ 1.41| 4.08 |1.16]5.52%

3. Ending 3.14|1.60, 4.46 | 0.99| 4.36***

4. Causality 1.00{1.01| 1.36 | 0.94|1.85

5. Use of tenseg 1.78/0.62| 1.76 |0.66|0.10

In the first research hypothesis, it has been hypothesizegubpés, who would study by a
teaching method with an intervention program that integrates development of writoty w
improve the reading competence, in comparison to pupils who would study by a similar teaching

method without emphasizing of writing development.

For examination of the hypotheses, a Manova typewme variance analyses have been
conducted whie have examined the differences in reading competence both in the level of
accuracy in execution of assignments and in the time required for its execution, in six
assignments, and also in a separate score of reading comprehension which has been calculated
the basis of reading in other assignments. The findings have shown that in groups an interventio
program has been conducted in, pupils have gained slightly higher achievements in the variou
indexes of reading competence in comparison to pupils whe $iadied by methods without
intervention. However, these differences have not reached statistical significance, except for on:
index of reading competence, reading of combinations. In which, it has been found that pupils
who have been studying by theower to the Readémethod with an intervention program for
writing development, have gained higher achievements in comparison to the other three groups
Nonetheless, it might be that the difference that has been found in this index, is in terms of at
accepable alpha errofmeaning, that since 12 statistical comparisons have been performed for
examination of the evaluation, significant differences in one index only, can be ingidental

addition, observing the averages of the groups in various tasksateslicigh averages in the
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scale of scores, and thus it can be assumes that the customary test foro@mageigncewhich
has been employed in current study, and is considered to be a standard test for needs of diagno
in the Israeli educational system i s a rel atively easy t-laght f

socioeconomic background.

Therefore, according to these findings, the research hypothesis regarding differences

between teaching methods in readiag not been confirmed

Possble explanation for these findings can be found in prior studies which have examined, as
well, the change in reading competence following intervention programs for improvement of
writing competence, but in those, more time has been invested ileaheng process for
cultivation of writing. For example, in studies conducted on kindergarten ch(ltiénp.1-21],
in which long time has been invested in cultivation of writing in children in a kindergarten and at
home, in cooperation with parents, it hasrbf®mind that children have reached a realization that
there is a correlation between a spoken and a written language and that reading is an encod
system of the spoken language. According to explanations in these studies, directed and focuse
studying tha explicitly presents the relation between a human voice and the graphic symbol in
all kinds of writing opportunities, has contributed to higher achievements in reading, and the
more a child writes, the more he advances in reading. An examination ofgrgmdgrams in
these studies has revealed that the length of time allocated for instilling of reading has beel
similar to the length of time allocated to cultivation of writing. In a comparative statiyeen
educationalsystems in various European courdyi@ has been found that in fine educational
systems(where the rate of pupils with difficulties is Ipwnore time has been invested in
studying the subject of languagA. similar finding has been mentioned @ Biancarosa and
C.E Snow|[59, p.1:52]. These researchers have emphasized that it is recommended to invest
between 24 hours every day, both as part of the language lessons and in other subjects, tc
activities that integrate reading, reading comprehension and writing, and awarding of
opportunitiesin dealing in writing. They recommended that each study activity takes place
around some text, be it a discussion, answering questions or a writing assignment. Additionally
it is recommended to increase the use of diverse texts that expose pupilsrémidgénres and
discourse styles and raise the level of interest and involvement in r¢adiing.1014]. In the
study of Persslej80, p.1-19], as well, it has been found that in school where achievements of
pupils have been higher thahe average, aogpd balance has existed between a systematic
teaching of skills and reading for fun or delivering messages by means of writing. In the teaching

process, teachers have integrated authentic texts on subjects of science, literature and Arts, and
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them, asn the studya text, an emphasis hksen put on use of writing rather than only reading.
Another possible explanation for the fact that no differences have been found in reading
competence and in reading comprehension, but differences in writing havéobadnlies in

the training of teachers, as well.

As part of the intervention program, teachers have been trained for teaching of writing and
the cultivation thereof, while a close weekly guidance of the researcher, and indeed, studie:
conducted irEurope on training of teachers, have indicated that effective intervention programs
that support a teacher, that supply a comprehensive training in prepared study materials, i
diversity of ways of teaching and in professional instruction, contributeatting writing and
readingcomprehensiofl04, p.196228]. A study ofE. have compared betwe¢®0, p.228245
have compared betweeschoolsin different European countries and found that in schools where
there has been the lowest number of pupils withcdities have been those in which teachers
have received much support by professionals. For example in Finland, more than 60% of the
teachers have been trained and have constantly consulted a professional in the field of langua
in school. The researctseehave concluded that supplying of training in the field of teaching of
reading and writing to the teachersodo staf
findings of these studies reinforce the findings of current study regarding improvement of
writing competence of pupils. Indeed, teachers in custmty have not received this type of
instruction and close guidance in teaching of reading and reading comprehension. Instruction it
these subjects is usually performed once in-tvee weeks or oncg month only, which does
not allow, to the estimation of the researcher, for satisfying progress in reading and reading
comprehension. Indeed, the trend of achievements of pupils who have undergone an interventic
program in reading and writing has beegher than that of pupils who have not undergone an
intervention program, but as mentioned above, it has not reached significance. Thus, it is
assumed that with an accompanying of closer instruction in reading and reading comprehensior
the progress in tlse @pects, would have been bett8imilarly, the advancement in writing

competence

In the second research hypothesis, it has been hypothesized that pupils who would study b
a teaching method with an intervention program that integrates wdgénglopment would
improve their writing competence in comparison to pupils who would study by a similar
teaching method without emphasizing the development of writing. differencestimg have
been examined, and it has been found that the achievemesiging in the two methods the

pupils have been studying by, with an intervention program, have been high in comparison tc
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methods they have been studying by, without an intervention program. According to these

findings, the second research hypotheass leen confirmed.

In the third research hypothesis, it has been hypothesized that pupils, who would study by ¢
teaching method with an intervention program that integrates development of writing, would
improve thdinguistic competenceAnalyses caducted for examination of the differences in the
writing indexes: opening, body, closing, causality and use of tenses, have indicated significan
differences between the teaching methods in indexes of writing, except for the index of causality
and the indx of usage of tenses.

The pattern of differences between teaching methods has repeated itself in all indexes
meaning that pupils who have studied by'tRewer to the Reademethod with an intervention
program for development of writing, have gadnsignificantly higher achievements in indexes of
writing, in comparison to pupils who have studied by rest of methods, and pupils who have
studied by thé'Magic Key' method without intervention, have gained significantly, the lowest

achievements in thesedexes. The third research hypothesis has been confirmed.

These differences in writing competence of opening, bodycksihgindicate an acquisition in
a writer of agreements of story structure, understanding of the concept of a story and ar
competencéo write a story with a whole and significasitucture.

The opening design, to a large extent, establishes the background, in which a plot of a stor
takes place. The opening presents a stable frame of events, it relates to the presentation of a m
hero, describes the place, time and context in which the plot td&es[133, p.211234.
Opening, body and closing indicate a sequence of events. Organization of the story structure i
hierarchical, as it is built on a foundation of problem and mwiuhat drive the plot and supply it
with meaning and course. Components of a story are related to oneranotb&tions of
understandinglt might be that the high achievements have stemmed from organizing of
teaching, as part of the intervention miarg. During the lessons, as has been described in the
method chapter, a set lesson has been allocated for learning of writing, every day. During it
directed and explicit teaching actions have been performed in class, that promote the process:
of writing, as well as various activities that invite experiencing in writing: preparing an
anthology of writing, production of a story text about experiences, preparation of greetings for
events or holidays, invitations, etc. Activities have included also realiind af stories children
have written, while receiving encouragement from the teacher and proposals for improvemen
and advancement of the text from their peers. The learning environment in classes studying witl

an intervention program has been, as weth and cultivating of writing; thus, for example, a
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special board had been allocated in class for publication of the writing products. The purpose o
the lessons has been, as mention above, to expand and improve the competence of organizing
cognitive agreements of children in relation to the study structure. Part of the intervention
program included recruitment of parents for supporting the efforts of their children in
experiencing in writing, while parents are being guided by the teacher to readritimg w
products of their children and respond to them in an encouraging and reinforcing manner.
Therefore, it should be assumed that children which writing competence has been cultivated b
means of the intervention program, have indeed shown highmpeéncesin writing as
compared to their peers, who have not studied as part of this intervention program. Therefore, |
should be assumed that children whose writing competence has been cultivated by means of tt
intervention program, have been found to ioeilar, in other studied which have examined the
relation between development of discourse and the developmbéngwstic and literacy skills

of reading, reading comprehension, spelling and expression in writing. Although, these studies
havebeen condued on pupils of a slightly higher age, pupils 5" grades, 14 grade and
adults [208, p.1-30, 56, p.34%367], the analysis of thdinguistic picture produced from the
discourse being studied and that are written in indexes of language, syntaxsemuase
structure, have indicated that the morpleixical knowledge in these ages, is higher in
comparison to their peers who have not experienced in creation of class discourse and in creatic
of different writing opportunities individually and in a ggo From the studies, it appears that an
effective work in expanding the vocabulary through discouwnsgng enriches morphological

and metdinguistic competencem addition to development of syntax skills as welliaguistic
registe{131, p.7192].

In addition, in the fourth hypothesis, the correlation between lingoaipetenceof
children and between their reading and writcampetencetas been examined, and indeed, it
has been found that there are linear positive correlations betweammtbetencedMeaning, that
the higher is lineacompetenceof pupils in various indexes, the higher is their reading and
writing competencewith the exception of lingualompetencef use of tenses, possibly due to
the young age and lack of lingual m@iyt C. Bereiter andM. Scardamalig137, p.142175]and
C.R. Beal[52, p.21923§ also see the writing development process as a process of cognitive
maturation but at the same tiReT Kellogg [97, p.1-26] stateghat although the development of
writing is conditioned by linguistic maturation, it develops with studying and encounters with
texts, instruction and directed practice in writing tasks. Meaning, writing competence is
reinforced when the process is integrated with enriching of vocabulary frext and profound

and significant familiarity with the word when it is relevant and achieved by means of many
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repetitions in various forms and various contexts and reading competence and reading
comprehension are improved as well
In summary

Reading and writing are processes that complement each other and base on reading
comprehension and significant reading and a production thereof. Study of aspects of a writter
language, is at the same time a process in which one aspect might suppaet. ahlo¢h
acquisition of writing necessitates, therefore, at the same time, a control of automatic-graphic
phonemic mapping of a language and strategies of comprehending the meaning of contents ar
written ideas. Thus, in order to be able to produce a wridiscourse well, children must
understand the spoken language andwthigen form of their languagélhe more you read the
greater is advancement in writing, and the more you write, the greater is advance in[f&#ding
p.271293 141, p.1-21].

The duty of social environment of a child and the duty of an instructing @dech as parent
or teachey, is worth mentioning in instruction and directed practice in tasks of reading, reading
comprehension and writing.

Also the findings have showthat in groups an intervention program has been conducted in,
pupils have gained slightly higher achievements in the various indexes of readipgtencén
comparison and reading comprehension to pupils who have studied by methods without
intervention.pupils who have studied by tHBower to the Reademethod with an intervention
program for development of writing, have gained significantly higher achievements in indexes of
writing, in comparison to pupils who have studied by rest of methods, and pupil have
studied by thé'Magic Key' method without intervention, have gained significantly, the lowest
achievements in these indexes. Additionally, differencesriting have been examined, and it
has been found that the achievements in writing in we rethods the pupils have been
studying by, with an intervention program, have been high in comparison to methods they have
been studying by, without an intervention program. We can therefore concludketltialing
with a word in a written language, than reading and in writing, while studying its semantic and
morphological components, methods of using it and its various meanings. These studies hav
shown that enriching of vocabulary from a text and profound and significant familiarity with a
word, when it is relevant, contributes to strengthening of regdndwriting.

The intertwined process of linguistic, reading and writing competences formation of
elementary schoolstudents reflects the conceptual, epistemological and pr axiological

benchnarks of optimal reading and writing teaching strategies implemented in the context of the
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HI VE Pedagogi cal Mo d el of el ementary scho
competences intertwined formation.

Reading and writing are processesttibamplement eaclother and focus on reading
comprehension, oral and graphic reproduction of mess@gesresearch43, p.182190 141,
p.1-21, 143, p.50%11, 144, p.243245 146, p.197205 147 , p.7279, 200, p.69B2] has
demonstrated that intercorm¢ i on consideration in the forn
linguistic, reading and writing competences ensures the progress of reading and writing
competences, especially if their training is carried out simultaneously and in correlation with the
linguistic competence formation. Therefore, the teacher must first teach the characters, vowel:
and consonants, and during the next stage, apply reading exercises and focus on interpreting a
understanding the written message, developing the ability tterstand the text, while
exercising linguistic competenc&tudying the aspects of a written language and reading
simultaneously with the development of linguistic competence is at the same time a process i
which one aspect supports the other. Acquirimg ability to write requires, at the same time,
control of automatic graphicghonemic mapping of the language and strategies for
understanding the meaning wfitten content and ideas. Thus, in order to produce a correct
written discourse, children mushderstand the spoken and written form of their lang{iag#é
p.379403]. The more you read, the greater the progress in writing, and the more you write, the
greater your progress in readifigtl, p.1-21, 186, p.272293. Our goal was to simultaneously
form el ementary school studentsod |l inguistic
achieve the research purpose, it was developedHti& Pedagogic Model of elementary
school student sé | i n g uipsténces jntertwired dornmatip Tha n d
architecture of cognitive systems is, in the connectionist models, conceived as a homogeneot
network of identically interconnected isomorphic units. The unit is a simple element whose
internal functional state can have two levels (ie active ottiirggcaccording to a limit function
and depends on the sum of positive or activating and negative or inhibitory influences
transmitted by other units. This network information flow is provided by connections between
units and depends on the weight assigieedach connection. Within the net structure can be
distinguished a layer of input units accessible to external interventions and a layer of output unit:
that can also be accessed, eventually separated by one or more intermediate or concealed laye
In the most classical version of a connectionist model, the network is stimulated by activating
differentiated input units, an activation pattern that is a representation of stimulus. These inpu
unit activations propagate by interacting in the network cdrorex until it emerges a stable

pattern of output units activations, which represent the network response. The operation mode ¢

114



such a network where information flow is unidirectional (from input to output) can be
complicated by the presence of interniak$ that allow the circulation of information. The
essential functional properties of connectionist models result from the parallelism of treatment
operations, from global and ndocal involvement of network elements and from its ability to
self-organize making it fit to learnThe connectionist approach is based on the hypothesis that
such networks allow, as a result of adapting ora@#pting the synaptic weights of connections,
the simulation of cognitive functions and the opening of a way to exptainition.According

to the connectionist theory of E.L. Thorndike, the mind appears as a connection system tha
continuously forms connections between stimuli (situations), so that human knowledge, feelings
desires, and behaviors make up a whetailing from the many adjustments of stimulsswer
associations throughout the whole li®2[ p.17].E.L. Thorndike observes that before launching
certain operations, the subjeekhibits a readyo-run specific conduit. In this sense, he
formulated a readness lawspecifying the circumstances in which the learner tends to be
satisfied or dssatisfied: 1f. a traction unit (nervous) is ready to drive (an impulse) then the
transmission takes place satisfactorily, and the action is not altered by anythigy. the
traction unit, ready to drive the impulse, Amansmission igroublesome and causes a reaction,
which naturally occurs as a result of the statdisgatisfactio32, p.21].

The term readiness precisely conveys the idea of consciousness nitiberveonscious
mobilization and voluntary precontrol of action. One of the examples with which E.L. Thorndike
argued his theory, representative for our research, is "reading readiness", familiar to preschoc
and primary school teachers, obvious in thesstoom when students are asked to lecture a text.
The state of "readingeadiness'very well illustrates the law of E.L. Thorndike, which has an
obvious conscious character, refers to preparatory preparations, which can be veryt dliffere

one subjecto anotherAnother law outlined by E.L. Thorndike refers to the "Law of Exercise"
which includes two "sub a ws " : Athe | aw of useo and the
follows: 1. The law of use"If a modifiable connection resumes between a stimalud a
response, then the power of that connection is equal to or increases as related to othe
connections.” 2The law of disuse"lf a modifiable connection between a stimulus and an
answer is not resumed for a certain time, then the power of that tionnéecreases." It can be

said that these laws do nothing but resume the ancient Latin diReetitio est mater
studiorum The laws of exercise are indeed about strengthening and forgetting. Consolidation is
defined as an increase in the probabilityedponse occurrence, with the recurreofcgituation.

This is what Thorndike calls "connection is made". However, the expression is well chosen, as i

emphasizes that Thorndike is not referring to the scholastic rehearsal, but to resundihg a S
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connectiorthat has been achieved at least once. Therefore, the law of exercise has been used
a fundamental principle of training (sports, military, etc.), but also of intellectual abilities such as
learning verbal content, learning writing, learning mathemlagtgorithms, etc. This learning
through exercising has determined the contemporary extension of the Engliskratiginyg
meanings; currently used in the sense of “instruction" or "rigorously contrivdadng [32,
p.22]. According to another law setrthb by E.L. Thorndike the law of effect"If a modifiable
connection has been made between a situation and an answer, and it is accompanied or follow
by a state of satisfaction, then the power of connection increases. If it is accompanied ol
followed by dissatisfaction, its power decreases.” The concept of poweanmection strength
has a major importance in the law formulation. Thorndike realized this fact and explained it. He
specified that it has the same meaning as in the formulation of theoflase". Satisfaction
produces astrengthening effect of satisfyingngsad irritation generates av&akening effect of
annoyingness[32, p.23].

E.L. Thorndike sets forth five subordinate laws of effdoe law of multiple response, the
law of sets, the law of partial activity, the law of response by analogy, the law of associative
shifting.
The Law of Multiple Responsgaso called the "Various Response Law") states: "If the learner
has a problem to solve, then one must try one after anattt stops because learning has been
acquired, then satisfaction and learning are followed. " The basis of this law is the ability of the
body to produce varied responses. Without this possibility, he would never find the right
soluions to the probl@s he facesThe law of set§also called the "Law of Attitudes") is based
on the postulate that learning is guided by a general attitude of the body (set, "predisposition™)
According to this law, the learner does not only learn the concrete task heauthaseks
satisfaction in general (or avoids dissatisfaction). The set or attitude has individual
predetermination, and is natentical to all individualsThe law of partial activity(also called
the element efficacy laar the law of gradual activilyesablishes that the learner has the ability
to choose the effective elements of the problem by neglecting other additional elements. Humal
learning is eminently analytical and selective; animal learning is eminently "mechanical”,
choosing too little of thelements appropriate to solving a problematic situation.
Thelaw of response by analodglso called thedssimilation law")determines how the learner
encounters a new situation. "If man encounters a new stimulus, then he reacts similarly tc
resembling oas; if the new situation resembles an old situation, then the learner makes similar
connections to the old ones by resorting to experience "(to the personal set oalpersanmoire

of conexions)The law of transfefor "the law of associative shiftinpis stated as follows: "If a
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reaction can be kept intact in a series of changes imposed by the new stimulating situation, the
the learner becomes fit to respond to a totally new stimulus; the learner resortsotus aafthl
eliminations in the stimulus tihthere is nothing of the original situation. " A more general
statement is as follows: "The learner can give any answer to any situation he is sensitive to." Ir
fact, this law describes th@ocess of replacing unconditional stimuli with conditionechsti
described by reflexologists and behavior{&2, p.27]. According tothe law ofbelongingness
introduced by E.L. Thorndike "connections work more easily in the direction they were formed
than in the opposite direction." The typical example is theragpation of words from a
dictionary. For example, an Englistomanian dictionary. The Romanian who learned well
English will still answer the English word more easily through the Romanian one than the other
way round. This unidirectionality loses its ionpance when both elements of connection are
absolutely new. But in human learning sudbsolutely new" connections are uncommon.
Hence, the practical value of polarity principle is considerg@#ep.29]. E.L.Thorndike derives

from the fundamental ansubsidiary laws three aspects of school learning that enable it to be
facilitated: a) the correct identification of connections to be made and those to be destroyed ir
the process of student formation; b) rigorous establishment of learning situationsobased
satisfaction and dissatisfaction; c) the scientifically controlled challenge of satisfaction and
dissatisfaction in given educational situations. The teacher becomes a manager of a student
training process that is made aware of the characteristdsparformance standards to be
achievedWe join the opinion of the researcher V. Botnari, who claims that to teach the subject
to learn and to develop his / her own learning practice, engages a certain methodology and trair
varied practices. Between thealong with the methodology of counseling (how to do), a place

of interest tends to occupy the metacognitive methodology. In this context, the methodology of
learning competence training should focus on valorizing the subject's resources, consisting of
knowledge (know), skills, abilities (do) arattitudes, values (to be, become) in a concrete
situation in which the subject puts this potential into prac8¢p.f-8]

The researchers Ph. Jonnaert, M. Ettayebi, R. Defise talk about the exist8nueases of
competence building: deconstruction, construction and reconstruction. Deconstruction involves
bringing into question knowledge, beliefs, mentalities, individual or collective representations of
reality and knowledge. Building is the processwiyich learners build their own meanings and
meanings of perceived reality, acquire knowledge that affects them affectively, verify its
viability and adhere to it. Reconstruction is, in fact, a new construction that reflects the structural
change producenh the cognitive experience of the subject, in the ways of interpreting reality, in

problems ol vi ng st r at dayiorsand conducfspu®l]. ect 6 s be
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The HIVE Pedagogical Model has been developed in the research to contribute to the
efficient interwined formation of linguistic, reading, and writing competences.

In developing the Pedagogical Model, we took into account the recommendations of the Israel
Ministry of Education on the study program for the implementation of the Hebrew language
objectives in the first grad@13], which specify the components that need taabdressed while
teaching writing in primary school. In our Model, they relate to the dimensions of
interconnection and relate to: creating a written text; writing oppdiesniorganizing teaching;

the means of education; partnership with parents:lbee# and observation.

On the basis of the diagnostic phase results, in order to improve students' performance, it he
been implemented an intervention program for developinguistic, reading and writing
competences that focused on three directions of action:

1) improving the system of continuous professional training of teachers,

2) monitoring studentsd outcomes throughout
3) rallying time to achieve perfornce at the students' own rhythm of learning.

Four groups of students have studied through teaching strategies currently accepted an
approved for firsgrade students by the Israeli Ministry of Education, among which can be cited
the "Power to theeader" and "Magic Key" strategies.

Synthesizing the results obtained during the ascertaining experiment stage, there have bee
identified shortcomings in the training mode and it has been remarked the need to implement .
special program oriented towardrifimng the reading and writing competences. In such
circumstances, the teacher training system improved throughout special completion of the
curricular content, the reorganization of time and training forms. In this context, continuous
training was extendetly one month including different forms of teawty individual, group,
frontal. The formative experimenincluded 100 firsgrade students with an averaggh socie
economic status, equivalent to the students who participated in the main study. The sampl
included an equal number of boys and girls. Teachers dealt with writing teaching throughout the
school day and every discipline. Pedagogues have initiated different writing contexts, while
paying attention to reading, correct writing and linguistic cet@pce practising under different
situations that required pupils to engage in verbal and written communication, fact that has
facilitated the simultaneous progress of linguistic, reading and writing competences. The writing
competence development aimed prbducing written texts; writing practice; text planning;
updating graphical representations; transcribing texts,\&dous writing opportunities have
been provided: writing competence experiences; writing assignmentbasatl questions;

informationfollowing an observation; writing storie3he organization of teaching was focused
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on the following aspects: time allocated to writing and reading; promoting writing / reading;
monitored ations; learning environment; learning contexd, [p.5560, 45,p.57-60, 46, p.76
79]. The means of education used were: domain dictionaries; storage stands; computer, record
device; product panel; writing accessorjig6, 37, p.1-84]. Parents were partners in the process
of nominated competences interwined formatformation fL, p.:50, 2, 6, p4856]. The
partnership with parents was achieved through various forms of inclusion in the activities
organized with the children, the publication of products; cooperation for writing and writing
development; anthology of wing; encouraging students to write and read. Among the
i nterventions with maximum i mpact on the o
reading and writing competences interwined formafibh, p.5865], we designate parents'
cooperation irchildren's writing skills, by expressing the importance of that process, including
parents in encouraging and reassuring their child for writing and publishing materials and
instructions, which enabled the teacher to use educational means such nagiciéeboard,
congratulatory birthday board, billboard for product publication. It was emphasized the
motivationof parents to actely participate in the development of child's writifid, p.328,16,
p.8-13 17, p.519523, noting the importance of writingincluding them in encouraging and
supportingtheir child for writing and publishing materials, describing the classroom learning
processes and presenting the students' writing products: by presenting an anthology of the
chil dr ends wrantanduwdligtributionlo®origs wriiténiby pagiletc The findings
of the study have proven that the intervention program for writing development, that is delivered
with a close accompanying and instruction and relates to each study subject, inclsding tds
learning how to read, will significantly increase achievements in reading, writing angtiagu
competenceThe study clarifies and confirms that there is a correlation between formation of
linguistic competencereading and writing, and the tlerddave a communicative function, and
children that begin to read, naturally employ same strategies as a skilled reader with speed ar
ease with the purpose of achieving meaning from a writtety in theirnatural languagd,78,
p.1-47, 150, p.211 157, p.273285] .Reading is thus perceived as a complex process in which a
reader constructs a message which has been encoded by the writer in a graphic [@@guage
p.50550§. In this definition, the graphic input and the exact identification of componesits th
appear inprint are partial and the main point is focused on the process of collection of
information and in production of meaning out of a text.

The intervention program constructed from the mwedelis based on studies, and indeed
the acquidion of beginning reading is comprised of two processed: the process of perception of

print, that includes graphic awareness, phonemic awareness and the -ghapi@mic
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adjustment and the process of production of meaning from the test. These procesgeasecan
single holistic interactive unit and this is due to the fact that all dimensions of a written language
are interrelated and develop in the same way and at the same time. In fact, a combined proce
takes place here that integrates expanding efréipertoire and lingual knowledge of children,
and is not a transition from one separate proceasdater. Thus, spoken language and written
language are inseparaljlel4, p.1-15, 138, p.323, 151, p.165189. In literate societies, such as

the Westerrsocieties, a child is exposed to a written language fitoenstart, and emergent
literacy is expressed even prior to the child has acquired his world and making it into a
meaningful one. Children even prior to school age, use writing which in part igpgreonal
invention. They do so, one way or another, by means of judgment that are usually different from
those oftheir parents and teachg66, p.1-78, 156, p.458481].

"A child is like a scientist. He is born to be a nature researcher. In dng step and every
expression, he has an assumption of a guess which he confirms or negates in his furth&r activity
[194, p.456473. Learning of reading and writing is acquired while a socialization processes, in
which traditions ofculture, verbal commication and attitudes regardiniget written text are
reflected. In these societies, a child internalizes the functional characteristics of literacy as part
of learning of reading and writing. Reading is closely related to familiar activity and sityations
the children learn to produgeeaning from their literacy environment. The term of emergent
literacy first coined byM.M. Clay [66, p.1-78], indicated the process of literacy development
that takes place while reciprocal relatidredween a child and thgint. In fact, children arrive to
school with a variety oEompetence that might assist them in acquisitionliofyuistic, reading
and writing competence®Differences in theseompetence in young children predict later
differences in acquisition of aeling, writing competence and lingtic competencg, [142,
p.30:319 as well as academic achievements in gengsd) p.815829, that he has the
competence tbread stories that are familiar to him from listenifth6, p.458481], and"write"
messagesand stories on his owf201, p.5362 157, p.273285. Nonetheless, researchers
assumehat at the time this development occurs, something new appears in a child, somethinc
that has not been in him before. They emphasize, that children learn, changeothais and
strategies, and even develop new strategies, and improve their lingual competence. This is
result of use of writing and reading in daily contexts at home and in school, as well as a result o

stimulatonandamms i ng i n a childds environment.
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Pedagogical applied model that emphasizes the quantity and quality of instruction that promote:
skills andcompetences

PURPOSE: An interconected formation of linguistic, reading and
writing competences within elementary school students

LEARNING RULES FROM THE
CONMCTIONING CLREENT PHASES OF COMPETENC

FORMATION
of
Rule of Deconstruction

Fig. 3.2TheHIVE Pedagogic formation interconnections linguistic competences, reading and
writing to student®f school age with the Implementation of fregram Appendix B)

This applicationstudy emphasizes that there is much importance of the time devoted to
writing, and in the way of teaching and instruction at early reading that would teach the contexts
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and rules of orthography, graphemes, and distinction betweem d@nd their duties, as part of

executing tasks and writing assignments at the time of reading acquisition

Importance of interaction between a teacher, a parent and a pupil is a keyrmot i n ¢ h
development. Differences in the perception of teachers of themselves as mediators, an
differences in quantity and quality of mediation explain variance in functioning of young
children. According to these approaches, the experiences ahelildxperienced with an adult
that responds to him are of most significance in developmewafenes§l 9, p.242. Just like
at time of reading books, at time of writing with children, mediation for writing promotes the
same skills. The quality of meation is measured by the extent of separation of a word into its
sounds by the teacher or a parent and encouraging a child to relate sounds to names of letters &
their graphic forms. Indeed, children who have been encouraged to separate a word irso0 sound
to relate sounds to names of letters and their form, related to morphology and final letters,
exhibited a higher level dfnguistic, reading and writing competendescurrent study. Every
literacy activity has its own unique character and thus, inpiteeess of activity unique
characteristics of the activity receive an extensive attention. Thus, it is likely to assume that thos
skills that receive focused attention at the time of the actwitly be especially reinforced.
Learning of reading with thintervention program for writing development testifies to the fact
that it is important to diversify in the writing activity of teachers, parents with children. There is
a separate importance to the various activities. Reading of books allows for arcbigosure
to a way of writing of the language, to its orthography and development of hisstingu
competencg and also to spread out before the child a rich language and a vocabulary which he
does not encounter dhaily life [140, p.96116].

In summary,

Literacy begins long time before the beginning of formal studies in school. A child evolves and
develops lingistic competencg his reading and writing at the same time. Reading, writing,
listening and speech are skills that develop in recifyroas different aspects of the language,
rather than one after the other. Literacy develops in the daily reality of a child. Thus, its function
is an integral part of the childhood period. Children learn to read and write and improve their
lingual competnce while studying a written language and by active activity, and in that process,
they research the print and are assisted by significant adults in their life, their parents anc

teachers.
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3.3 Conclusions of chapter3

Findings of current studyndicate the advantages of first grade pupils, who have learned
how to read with inclusion of an intervention program for writing development. These
advantages were prominentaampetencesf reading, writing and the competencelinfjuistic
competenceshe pupils achieve higher achievements, similarly to the "Power to the Reader”
method operated in the main study. Additionally, it can be seen that in large part of the
competencesachievements in implementation group with the intervention, amongst pugrds w
more homogeneous (lower standard deviation after intervention). Although both indicators: use
of tenses and the namord reading tasks was not found to be significant between the control
groupand implementatiogroup, this can be explained by thgaqung age and lingual maturity.

As theseresearchers wrote in their stydy. Bereiter and M. Scardamalja37, p.142175] and

C.R. Beal[52, p.219238 also see the writing development process as a process of cognitive
maturation but at the same time R&llogg [97, p.1-26] stateghat although the development of
writing is conditioned by linguistic maturation, it develops with studying and encounters with

texts, instruction and directed practice in writing tasks.

The correlations are very highdimdicate a strong lineaorrelation;thesefindings in the
applied research study confirm the fourth research hypothesis of main Shedgorrelations
between indexes of linggtic competencaand indexes of reading and writisgmpetenceghat
were faind to be high indicate the advantage of the intervention program that integrated
development of writing in applied research study over the program operated in main study.
Another explanation for these differences intensity of the intervention prograniein t

implementation group.

As described in datl the applied research method a teaching method has the following
characteristics: increasing the instruction system for a teacher, depth of intervention and conduc
within the intervention progranmndeed improve the competence of lirgdic competencend
competencesf reading and writing in parallel, similarly to the "Power to the Reader" method

operated in the main study.
However one must consider that the intervention program tauglspecial schools

(Sotzioaokonomi mediurhigh, periphery, religious).

The study arouses further questions such as: to what extent, if any, the intervention prograr
for writing development would supply a response to needs of children that requivaticurt

who do not come with a literacy background to the first grade. This point was not examined

123



Another aspect that needs to be examined is, to what extent there is importance to prolon
the process of reading acquisition until the eridirst school year and not to continue the
process in the second school year as well, as this process is a developmental one, that is bu
layer by layer and this is to prevent failures and study difficulties in higher grades.

In summary,

The intervention program for writing development that was put to use in the applied research
study improves the correlations between lingual competence and reading and writing
competence, even more than the intervention program employed in main study. Itentigat b

the close instruction received by the teachers, the depth of intervention, time devoted to the
program and the conduct with the intervention program, indicate the fact that this program is

effective for improvement afompetencesf first grade pups.
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GENERAL CONCLUSIONS AND RECOMMENDATIONS

The linguistic development of any child no matter where it takes place, either in Israel, Moldova
or elsewhereconstitute a single holistic interactive unit due to the fact that all dimensions
of language & interrelated and develop in the same way and at the same time .Although the
aforementioneduniversal reality is unanimously acceptadd had becoma predominant
educational principlesince spoken language and written language are inseparableffiootrs
attention has been yet paid to the integral formation of linguistic, reading and writing
competences of elementary school children. The current research comes to meet the lack of cle
theoretical and practical benchmarks which can be used ipréitess of linguistic acquisition
among lIsraeli elementary school children. Since, to our knowledge, the existing strategies
attested in the theory and practice of linguistic, reading and writing competences formation da
not place sufficient emphasis ohet entwined formation of the nominated competencies an
innovative program should be created in order to provide a concrete opportunity for the
implementation of the holistic visioim an attempt to do so the following prerogatives have
served us as stamty points when focusing on tleeeation,implementation and validation of the
HIVE model:

Linguistic development through a text, deep amehningful familiarization withthe word when
relevant and achieved through multiple rehearsals in various formsatekts, contributes to

the efficiency of the process of reading, writing and linguistic competences formation

Arhe ontogenetic evolution of child's personality records early acquisition of values, implicitly
the linguistic competence, simultaneous comnpoeacquisitions, as well as peequisitions
particular for reading and writing competences

An every method of implementation of teaching of reading in the system, all the following
components must be present: Decoding, Diacritical reading, Accuraggcognition and
reading of words, Reading fluency, Writing encouragement, Cultivation of language, Objective
anthology

Arhe tests evaluating the level of reading and writing competencesbfgiade , whose
pedagogical mission is to promote reformréading writing and linguistic had been distributed
and validated ,definitely confirming the need to correct former deficits ifatigeiage teaching
methodology The pro/post tests findings reveal a significantly different level of elementary
school stdent sdé6 in all three key ' i nguistic, r
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1 Our research is in concordance with most contemporary educational approach which
maintains that that "fluency helps to understand information by releasing cognitive resources
and allocéing them for the interpretation of the text", as confirmed by the findings of the US
National Reading Panelas students develop their mechanisms of automatic approach to the
elementary levels of the process, their attention will increasingly focusderaianding the

texts they are going through. "

1 On the basis of the diagnostic phase results, in order to improve students' performance, it he
been implemented an intervention program for developing linguistic, reading and writing

competences that focusedthree directions of actian

1. improving the system of continuous professional training of teachers,
2. monitoring studentsd outcomes throughout
3. rallying time to achieve performance at the studemts'rhythm of learning. [138 p.50-55]

1 The HIVE Pedagogical Model developed by us certifies the methodology of

linguistic, reading and writing competences interwined formation.

1. Respecting the stages of competence formationdeconstruction, construction,
reconstruction ensures the progss of linguistic, reading and writing competences from
the level of action and situational competence to reflection and explanation, then to

conceptualized and generalized competefi® p.182190]

2. Respecting the learning laws from the connectionisteotirperspectivepreparation law,
exercise law, belongingness law, effect Jafacilitates the interwined formation of

linguistic, reading and writing competences of elementary school students.

3. The results of the organized formative experiment denotduthetionality of the HIVE
Pedagogical Model within the Intervention Program focused on the implementation of the "
Magic Key " and "The power to the reader" strategies.

4. In conclusion, each method implemented for teaching reading in the educational systerr
must include the components: a) decodirigmiliarity with the letters of the alphabet and
the sounds they represent, including their names; a direct teaching afptiabetical
principle and its mastery, the decoding of syllables, consonants and vil¥&le.507
511]
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5. At the same time, an automatic and fast decoding of a word is a prerequisite for effective
reading that allows attention resources focusing on reading understanding; b) diacritical
reading- the use of diacriticals for reading purposesganstanding the way diacritical
signs represent vowels in Hebrew; c) accuracy in word recognition and reatherg
correct reading of a word that is not based on guessing it from a text context; d) reading
fluency - the correct reading of sentences dhdir understanding; e) encouragement of
writing - includes correct spelling, which illustrates the transparency issues that characterize
the Hebrew language, while it is understood that manipulation of spelling (correction of
mistakes) does not impair trguality of teaching; f) language cultivation as a basis of
reading teaching vocabulary enrichment, understanding the structure of the Hebrew
language that is structured on roots and families of words and the understanding of the
unique characteristicsf dhe Hebrew spelling; g) objective anthologyeach teaching
method must be objectively assessed and meet the uniform criteria of supervision, control
and measurementl47,p.7279, 25]

6. Such supervision should be based on the principles of researchhanttl have objective
parameters.[18 p.6979]

7. The use of this tool should be achieved with care to minimize the negative effects on the
selfimage of weak students and schools from disadvantaged areas. It is also necessary to
encourage children to reédoks.[144, p.243245]

8. Reading teaching methods must be direct and explicitly centered on alphabetical code

teaching and formation of correct word spelling abilities6[1@d.197%205]

9. The important scientific problem solvad this research consists ielucidating the
significance of the interwined formation of some values between which there are natural
relations of interconditioning and interrelation with significant similarities in their
progressive evolution, as demonstrated by the validation ¢iiieé Pedagogical Model of
linguistic, reading and writing competences interwined formaf#8).p.182190].

In concordance with the forementioned conclusions, we concludéhthalution of the
scientific research probleiies in the accuratemplementation of the newly designed program
which had been created and validated in the interventional phase of the current research.On tt

basis of the research findings we cosider the use of the following specific recommendations
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Recommendatiors:

For the Policy Makers /the Ministry of Education

1 There is urgent need to provide coping tools to teachers which are in charge of
elementary pupils linguistic competence formation from the holistic perspective of its
inter-connection ,considering theontinuation of reading and writing competences

formation.

For school managers

1 Create partnerships among school, parents and community to enhance new opportunities

for contextual language learning and enhancing-ldaditeracy development
71 Nominate language teachers to design enjoyable programs that facilitate fluent
communication and involves extanded relevant target groygents,whole

school,community.

For the teachers
1 The interventional program based on the HIVE Model providedic lsase for achieving
the interconnection of linguistic, reading and writing competences by observing the
learning laws derived from the connectionist current standpoint: preparation law, exercise
law, belongingness law, effect lawespecting the stagesf competence formation:

deconstruction, construction/ reconstruction.

For the parents:

1 Parents should be encouraged to acquire awareness and gradually get involved
ensuringtheir children development of linguistic, reading and imgitcompetences
at an as early stage as possible.

1 Encourage children to opt for a lotgym learning and permanent development of their

own literacy development.
In summary, Reading channels the ideas of readers through a tegtanftttor whereas writing
forces a writer to control the process and leads him to form meaning. Writing competence is
acquired through the use of writing, and it is reinforced by actual experience and is improved in

the process of being exposed to writtexts and enriching of vocabulary.
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A few specific conclusions concerning further research

According to the findings of current study, it can be understood that extending the length of time
dedicated to teaching of writing, as part of an integrativerviatgion programf(g. 3.2) and
enhancement of an instruction system for teachers, might improve the achievements in writing
competence of pupils, as early as in the beginning of the formal study system. It is appropriate t
examine whether emphasizing $ke aspects in the teaching of reading and reading
comprehension, as well, might improve achievements, following a similar intervention program.
In summary, writing, reading and reading comprehension processes are processes th:
complement one another. Ra&agl channels the ideas of readers through a text of the author
whereas writing forces a writer to control the process and leads him to form meaning. Writing
competence is acquired through the use of writing, and it is reinforced by actual experience an
isimproved in the process of being exposed to written texts and enriching of vocabulary.

Recommendations for further research

. To conduct a further research for therpose validatinghe interventional program based

on the HIVE model which had been validdtin the current research, together with a
supplementary standardized reading strategy "Telling Sounds" by applying the
interconnective gmroach.

. To conduct a long term applicative research tasethe findingsof the current research

iwith the purpose foexamining the effect of an integrative intervention program
dedicated to improvinghe teachingof writing (fig. 3.2 and enhancement of an
instruction system for teachers, assuming that such a step might improve the
achievements in writing competencepaipils, as early as in the beginning of the formal
study system.

. Itis appropriate to examine whether emphasizing these aspects in the teaching of reading
and reading comprehension, as well, might improve achievements, following a similar
intervention pogram.

. Additionally, since examination of achievements in current study has been conducted
about four months only after the beginning of the intervention program, it would be
appropriate to examine the achievements and the differences between the sipdy gro
over time, maybe even towards the second grade, with the purpose of finding out whether
the skills in writing achieved in mifirst grade, have been implemented in pupils, and the
differences have been retained over time as well, and such diffenengleseven be

found in reading competences and reading comprehension, over time.
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5. The integrative program must be accurately elaborated so that it includes in a
proportional manner the three key competenceswriting, reading and reading

comprehension whicas proven in the current research complement one another
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APPENDICES

Appenldi X
Reading test of the Ministry of Education

Assignment: readingloud of a text

On Friday morning mother went with Dana
to grandma Lea. | stayed at home with my
father, as | was Iill. Mother asked father to
take care of me and make hot tea for me

Suddenly,| caught a smell of something

burning. | ran over to the kitchen and | saw
that father put on the stove an empty po
with a cup of water Iin it. | laughed and said,
"Dad, this is not the way to make tea. You
have to turn on the electric kettle and boill
the water In it". Father said: "OK, so you

make me some tea".
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