STATE PEDAGOGICAL UNIVERSITY ,JON CREANGA” FROM
CHISINAU MUNICIPALITY

With the title of manuscript
CZU: 37.013.83 (043.2)=111

BERTEA lulian-Ciprian

SOCIO-PROFESSIONAL HARMONIZATION IN THE
INDIVIDUALIZATION OF ADULT EDUCATION MODALITIES

Specialty: 531.01. General theory of education

Summary of the doctoral thesis in education sciences

CHISINALU, 2023



The thesis was elaborated within the doctoral school of State Pedagogical University “Ion
Creanga” from Chisinau

Composition of the Commission for the public defense of the doctoral thesis

President of the Commission:

ANDRITCHI Viorica, PhD, hab., Professor, univ., State Pedagogical University "lon Creanga"
from Chisinau

Scientific leader:
TVIRCUN Victor, PhD, hab., Professor, univ., State Pedagogical University "lon Creanga” from
Chisinau

Official landmarks:

CUZNETOV Larisa, PhD, hab., Professor, univ., State Pedagogical University "lon Creanga"
from Chisinau

BODRUG-LUNGU Valentina, PhD, hab., Professor, univ., Moldavia State University from
Chisinau

CARA Angela, PhD in Pedagogy, univ. Associate Professor, National Representative for
Moldova Support Hub, Terre des hommes Moldova

The defense of the thesis will take place at 14.03.2023, time 13.00, study block nr.2, office
nr.35 (headquarters of the doctoral school of educational sciences), in the meeting of the
Commission for public defense of the doctoral thesis within the State Pedagogical University ,,lon

Creanga” from Chisinau (1 Ion Creanga, street)

The doctoral thesis and the summary can be consulted at the Scientific Library of the State
Pedagogical University ,,Jon Creanga” from Chisinau and on ANACEC website (www.cnaa.md )

The summary was sent to 30-01-2023

President of the Defense Commision
PhD, hab., Professor, univ. ANDRITCHI Viorica

Scientific leader:
PhD, hab., Professor, univ., TVIRCUN Victor

Author BERTEA lulian-Ciprian
©Bertea lulian-Ciprian,2023


http://www.cnaa.md/

CONTENTS

Conceptual landmarks of research. ... 4
LT 0] 1 | S PP 7
General conclusions and reComMmMENdatioNS. ...........veinieiti e 21
BibliOgraphy . ...t e 25
List of the author's publications onthe thesis ..., 26
Annotation (in english, romanian and ruSSIaN) ..............oiiiiiiiit e 27



CONCEPTUAL LANDMARKS OF RESEARCH

Timeliness and importance of the topic addressed

Adult education has become a necessary condition for ensuring growth and development. In
the current context, adult education is all-encompassing, as it brings changes in information,
knowledge, understanding or skills, appreciation and attitude [9, p.15] It helps people to become
more useful to society socially, economically, morally and politically [4, p. 25]. At the same time,
it allows them to adapt to global demands, which are constantly changing, and to solve current and
emerging health, environmental, social and political problems, in order to optimally integrate and avoid
exclusion and marginalization [10].

The analysis of training needs is one of the central responsibilities of staff working in adult
education institutions [12, p.90]. Training needs refer to “the distance between the level of
knowledge, skills or attitudes held at a given time to the level of knowledge, skills and attitudes
to be acquired by a person, group, organization or community that can only be achieved through
training activities. The assessment of training needs can help determine the current level of
performance or levels of knowledge related to a specific activity, as well as the optional level
required [5]. The determination of training needs involves three main stages, as follows: the initial
evaluation phase, which is based on the identification of the training and development needs of
the organization, the implementation phase, which consists of the actual training within a program,
with the help of learning methods, and the final evaluation phase.

The competence-based framework in adult education is an important landmark at national,
european and international level. As an alternative to the traditional education system, which
usually takes place inside school buildings, skills-based education can be found "anytime,
anywhere, anyway and at any pace” [Apud, 11]. The skills-based education model occupies an
important place within the Twenty-First Century Education Reform, in response to the new vision
for change. Skills-based education is attractive to adult learners because of the benefits it presents,
such as flexibility, accessibility and its potential to complete a study programme in a very short
time. Di Rienzo (2020) highlights that the establishment of areas of expertise in adult education
requires policies that can be effectively applied at the level of the National Skills Certification
System [7, p.25]. The European Council's final report on "key competences for adult learning
professionals™ delineated four contexts in which adult trainers take action [6]: learning/ teaching
context, programme development context, institutional management context and continuing
professional leadership/ development context. 2016, Consiliul Uniunii Europene a adoptat

"Upkilling Pathways: new Opportunities for Adults" [6], in which initial training and continuing
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professional development of professionals are recognised as important support measures for
"providing pathways for improvement”. Strauch, Radtke and Lupou pointed out that projects
initiated at national and international level regarding adult education had as main objective the
development of a set of common qualification standards for professionals in this field [13, p.7].
As Gedvilien also notes, concerns over the development of key adult skills constitute a
strategically important objective in order to respond to the challenges of economic
competitiveness and social cohesion [8, p. 25].

The aim of the paper: valorizing the theoretical and applicative landmarks of the socio-
professional harmonization in adult education from the perspective of individualization in the
model of socio-professional relationship in the individualization of adult education.

Research objectives:

1. Theoretical essentialization of the concepts of adult education, vocational training,
professionalization, training needs, individualization, special competences of adult education;
relationship; harmonization relationship;

2. Analytical disclosure of the harmonization relationship in the context of adult education;

3. Structuring the theoretical and methodological tool for the formation of specific
competences of adults (teachers);

4. Organization, realization and validation of experimental results in order to confirm the
formative value of the RIEA methodology.

Research hypothesis:

Individualization of ways of adult education is a success factor, if:

e socio-professional harmonization occurs in a relational context conceptualized in the
socio-professional relationship model in the individualization of adult education and the
capitalization of the relationship methodology in the individualization of adult education (RIEA);

e the capitalization of the relationship methodology in the individualization of adult
education (RIEA) is based on the constructive activity in learning (the application of the
constructivist workshop) in a dual aspect.

Synthesis of research methodology and research methods:

The basis of the research were the theories of professionalization (Delamatte, R. Daron, F.
Parat, R. Mathias, H.J. Jackson, Boghaty, V. Chis, Samoila etc.); anthropological theory
(Haviland,W. Harald,E.L); theories of competence ( Legendre, Ph. Perrenoud, Zagir, Nuissel,
Sava, M. Barret, Popescu-Neveanu, L. Soitu); conceptions of individualization of learning (C.

Rogers, M. Knoweles, C. Schifirnet) conceptions of socialization and social learning (K. Illeris,



A. Bandura, R. Boudon, St. Kallay, Goleman, Oprea Sion, A. Dan, C. Zamfir, S. Chlecea etc.);
relationship conception (P. Chen); visions of defining adult education (Legendre, Obidieguru,
Zenke, Dumitru, lordache, Sava, C. Butnaru, Siebert, N. Vintanu etc.); views on adult learning
needs (Mackeachie, F. Voiculescu). Various European documents in the field of adult education
have also been researched, such as: Council resolution on a renewed European agenda for adult
learning 2011, Council Recommendation of 19 December 2016 on Upskilling Pathways: New
Opportunities for Adults; Recomendacion del Consejo, de 22 de mayo de 2018, relativa a las
competencias clave para el aprendizaje permanente.
Methods of scientific research:
¢ theoretical: scientific documentation, analysis and synthesis; induction and deduction;
theoretical observation; modeling;

e practical: questionnaires, practical evidence; analytical systematization;

e hermeneutics: data interpretation; scientific interpretation; comparison;

o experimental: the extended experiment, the basic pedagogical experiment;

e statistical: mathematical analysis of data (percentage average).



THESIS CONTENT
Chapter 1 "Epistemological foundations of adult education™ discusses several essential

aspects of research and clarifies the meaning of notions in theories and conceptions of research
focused on the issue of adult education. A multilevel analysis specifies the trends that are attested
in adult education, what is adult education, what are the contemporary orientations and the factors
that influence adult education. Also, the field of ways and methods of adult training and training
is going through a synthetic reflection.

Thus, the trends that formed the basis of adult education are multiple: increasing the learning
potential in the modern world; increasing the level of school preparation; diversification of the
products necessary for learning in various fields; relativization of real constructions, acceptance
of multicultural perspectives, increasing emphasis on dependence on the principle of observation,
etc. Adult education is a wide range of instructional offers that are consciously addressed to adults
in order to broaden their spiritual horizon and to fulfill the expectations related to professional
qualification, which is not subject to legal regulations, having freedom of choice in terms of
content and organization; it refers to the set of educational actions, formal or non-formal, through
which persons, socially defined as adults, develop their skills, enrich their knowledge and improve
their technical or professional qualifications or reorientations according to their needs or that of
society. This type of education illustrates the process by which any mature person, individually
or in a group, in an institutionalized setting or outside it, seeks to enrich their knowledge, develop
their skills and competences, acquire new actional processes and behavioral models, necessary to
successfully cope with social and professional requirements, to enrich themselves spiritually and
to acquire the sense of personal fulfillment [3, p.125].

Regarding contemporary guidelines, it is highlighted that in adult education there is a great
emphasis on prospecting development needs, be it personal or professional [1, p.66-70]. Among
the characteristics of learning in adulthood, we highlight: the focus on the task and the problem,
autonomy, the ability to forecast the effects of learning in the cognitive and behavioral plan, the
tendency to use life experience and to select contents in accordance with the requirements of own
development. In this context, M. Knowles proposes the use of the term "self-directed learning
"("self-directed learning"”, "self-directed learning"), since it represents a process in which the
initiative is owned by individuals, with or without the help of others. Emphasis is placed
on"diagnosing one's own learning needs, formulating learning goals, identifying the human and
material resources of learning, choosing and implementing appropriate learning strategies,

evaluating learning outcomes™.



It is established that professionalization is a social process by which any occupation turns into
a true profession of the highest integrity and competence. Professionalization, as the dominant
way of socialization, refers to the explicit and rational component of actions specific to a field of
human activity and implies rigor, seriousness, competence, overcoming the status of amateur or
artisan. The success of education in adults is influenced by a number of factors, as follows:
learning is significant when the studied subject responds to the personal interests of the adult;
learning that poses a threat to oneself (new attitudes or perspectives) is assimilated more easily
when external threats are minimized; learning is achieved faster when the degree of threat to
oneself is reduced; self-initiated learning is the most durable and convincing.

In principle, it was pointed out that for adults training is voluntary and free, and motivation is
fundamental. An adult shows balance, maturity in interaction, communication with peers. But his
involvement is influenced by how his expectations are confirmed.

The theoretical diversity of adult education is essential to addressing the multiple educational
possibilities. Or, personality formation is the result of a complex process of socialization, in which
personal, environmental and cultural factors interact. Through socialization, society reproduces
itself in the attitudinal and behavioral configuration of its members.

In this way it was found that in the conditions of the massive rise of Labor fecundity, due to
the successful combination of Information Technology (IT) and established manufacturing
techniques, in the conditions in which the world economy today no longer resembles the one of
yesterday, a modern educational infrastructure is needed, necessary for a specific workforce, able
to face the new set of challenges.The ability to adapt becomes the new measure of efficiency.
Addressing the issue of adult training becomes, in these conditions, a necessary but also
mandatory concern. We appreciate that adult learning today is an undeniable reality, of real
importance for those who manage different organizational structures, since the challenge of this
beginning of the Millennium is to have the necessary skills, skills and techniques to succeed.

Analyzing the three meanings of the term professionalization: applying specific knowledge and
capacities in a process of individual and/or collective professional development; putting into
practice collective strategies and rhetoric based on the process of professionalization of trades;
individual adherence to rhetoric and collective norms appealing to a process of professional and
individual socialization, it is taken into account in choosing the profession as an object of study
and the list of essential attributes, the Constitution of an ideal model. Professionalization brings
together, therefore, the following characteristics: the practice of a profession that involves an
intellectual activity that engages individual responsibility; it is a scholarly activity and not of a



routine, mechanical or repetitive nature; it is nevertheless practical, since it is defined as the
exercise from a rather purely theoretical and speculative area.

Through analytical approach, it was found that the agents of socialization are the people, groups
and institutions that play an important role in the process of socialization. They influence the
formation and development of people's attitudes, beliefs, their own image and behavior. The
agents of socialization may or may not have as their primary purpose the realization of the process
of socialization, but their action always has such an effect. In these conditions, it is necessary to
emphasize that professionalization emphasizes the control and supervision by persons with the
same training, respectively the same status; implies a capacity for collective self-organization of
continuous training; requires a capacity to rebuild and negotiate the division of Labor; knowledge
of teamwork; placing knowledge and skills on the basis of a self-assessment, reinstating the
problem of accumulating experience; provides the means of a; build a clear professional identity,
fueled by a common intellectual culture.

The need to know the basic elements of adult education, the concern for the pedagogical
training specific to adult vocational training, the application of special methods and techniques
for their training constitute mandatory foundations on the basis of which a modern training model
can be restructured, with increased efficiency, subordinated to the principle "ability to adapt - the
new measure of efficiency” and which can determine a performing educational system.

Chapter 2. "*Adult education from the perspective of socio-professional harmonization™
is an analysis that aims to illustrate the idea that socio-professional harmonization is a main factor
in solving the problems of individualization of adult education. The notions of harmonization,
harmonization mechanisms are identified and analytically dissected, the theoretical perspectives
of the social context are clarified. A special place is occupied by the analytical technologization
of adult training needs, the formation of specific adult skills and the individualization of this
process.

From the point of view of significance, harmonization in vocational training implies the
orientation, training and professional training of human resources taking into account the ways of
efficient capitalization of human resources. Open, transparent, flexible subsystems should be
created to complement each other. There is a lack of harmonization between education and the
labor market, between the volume and quality of professional training of the labor force necessary
for the labor market.

Vocational training has been defined as being represented by instructive, directed and
concordant actions, which have as objectives (a) to provide a volume of knowledge and practical

experience and (B) to develop a set of skills and an attitudinal pattern, all necessary for achieving



effectively the requirements of a profession /post. The vocational training system must be
accessible, attractive, competitive and relevant to the requirements of the labour market.

This chapter examines the development of the vocational education and training system around
four key dimensions: relevance, access and participation, quality, innovation and cooperation.

Some categories of theoretical analysis were extracted: symbolic interactionism and
functionalism. Symbolic interactionalism argues that no social condition/situation, as disruptive/
unbearable as it may be, can be considered inherently or objectively as a social problem until a
significant number of people who hold political power in that community/ society agree that it is
contrary to the public interest. The perspective of symbolic interactionism emphasizes that social
problems do not exist independently of how people define their society, the world in which they
live, they are socially constructed according to people's debates, the meanings that the problem
has for all those affected. According to functionalism, most social norms/ rules and arrangements
can be explained in good measure in terms of their usefulness to society, so they perform a
function. Functionalists argue that if a certain type of behavior or an institution persists (continues
to exist/ manifest), then it means that it meets a need present within the respective society [2].

The diversity of the needs problem is examined through the prism of E. Voiculescu, who states
that this means answering the question "for what and for whom we organize a certain process or
educational system and why we organize it this way and not otherwise". In other words, the
identification of education needs is the approach by which we establish what are the requirements,
needs, needs that require and justify the design and support of a process, program, structure or
educational institution.

All those presented in relation to the relationship between social and professional aspects in
adult education, in the context of skills training, led to the idea that a special competence in adult
education could be defined in the following variant: specific competences in adult education
represent a set of knowledge, capacities, attitudes adapted to the professional context,
circumscribed to the actional solving of problems in specific situations, in useful, correct, efficient
aspect.

Also in this chapter was reviewed the dynamic cutout of the socio-professional relationship in
adult education, in the aspect of its individualization, which, beyond a theoretical diversity, also
aims at a direct knowledge of the elements and their classification according to certain
particularities and analogies, in the form of deductive rationalism, which in turn seeks an essential
knowledge of the respective phenomenon, approaching it through a pedagogical model. The main
goal of this type of approach is to harness the abilities and individual characteristics of adults,
promote the formation of independence and responsibility in the formative process. It provides

for a specific approach in understanding the priorities, needs, goals of training; creation of
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conditions for the disclosure of natural deposits of adults; implementation of assistance and
support for the self-realization of subjects.

Another important moment is the conceptual elaboration of the theoretical-applicative tool at
the level of individualization of adult education modalities by structuring the model of socio-
professional relationship in the individualization of adult education and of the RIEA methodology
— methodology of relationship in the individualization of adult education. Based on the specifics
of the harmonization relationship, several basic components were integrated into a notional-
applicative unit. Also, the constructivist Workshop is defined as a way of learning that starts
from the idea of construct from the constructivist theory of training (E. joita), in which it is
a result of a mental action of knowledge construction and a premise for another conscious
experience, for another Applied Research. Or, it implies a composition, a structure, a
composition carried out on the basis of a specific study, a way of examining different
elements in a whole with a certain configuration, form, with certain sketched attributes. The
adult who participates in this construction is a" builder', a person with the necessary
training in achieving it.

The following table summarizes the RIEA methodology.

Table 1. RIEA methodology

Specific needs Categories of Competence Complexes of Share values
skills units individualization
The need to Communication 8 competence Reflective purchase
know units capabilities interaction
Self-concept Intercultural 5 competence Disclosure  of valorization
Previous units natural” deposits" reflection
experience Digital 5 competence Highlighting opening
Willingness to units strengths flexibility
learn Entrepreneurial 7 competence Possibility  of perspectivity
Orientation to units adjustments innovation
learn Scientific 6 competence Utility creativity
Motivation to units condition gratification
learn Social 10 competence Positive  self- settlement
units perception relationship
anticipation
initiative
MODALITIES OF ACTIVITY: constructivist workshop
discussion workshop, case workshop, deduction workshop, negotiation workshop, exploration
workshop, interpretation workshop, argumentation workshop

The Information Society promotes methodological changes in conditions in which people have
to adapt to new technologies, to new methods of work, to execute new tasks, to fulfill new roles,
new functions, and especially to accumulate new knowledge. A permanent update of the
information is required. The field of education is influenced by technological, social and cultural

changes and is dominated by lifelong learning.
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Given the fact that the education and training system must adapt and update its education offer
Permanently, in order to respond effectively to the needs of society, the specificity of symbolic
interactionalism was revealed, as a theoretical perspective that highlights how and who defines a
social problem.

ADULT EDUCATION

A A 4 A
epistemology anthropological professional

I\

STRATEGIC OBJECTIVES

A 4 h 4

Equal access to Relevance of Process quality
professionalization professionalization

A 4

INDIVIDUALIZATION B

\ 4

v
SPECIFIC TRAINING NEEDS

Specific competences in adult training

y

RELATIONAL SOCIO-PROFESSIONAL

Functionalism
interactionism

v / Mechanisms v
Symbolic \ harmonisation >

/

RIEA

Fig. 1 The model of socio-professional relationship in the individualization of adult education
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The perspective of symbolic interactionism emphasizes that social problems do not exist
independently of how people define their society, the world in which they live, they are socially
constructed according to the meanings that the problem has for all those affected. It has also been
established that, according to the perspective of functionalism, most social norms/rules and
arrangements can be explained in good measure in terms of their usefulness to society, so they
perform a function.

The six types of specific needs that are involved in the learning process in adult education were
analyzed: the need to know, the self-concept, the previous experience, the willingness to learn,
the orientation towards learning and the motivation to learn. The richest resource for learning in
adult education is our own experience, which can be harnessed through various experiential
techniques. Adults ' willingness to learn is determined by their ability to discover things they want
to know and achieve in order to deal with real-life situations effectively. Learning orientation
indicates that adults are centered on solving problems they face in everyday situations. The basic
need of adults is to perform various tasks in the context of application in real life. In terms of
motivation towards learning, adults are receptive to certain external factors, such as a better job,
higher wages, but the strongest motivators are internal, which are visible through the desire to
increase job satisfaction, improve self-esteem. A special role is played by the needs expressed in
the existential, methodological, managerial plan. The need for education as a social need is only
that which is expressed by someone, that is, a need that exists real or potential in individuals,
groups, concrete communities and that manifests itself through options, aspirations and
possibilities. In this analytical context, individual needs in adult education are manifested in the
form of motives (needs, interests, aspirations) that orient the activity of adults involved in the
educational process.

The concept of competence is one as challenged as it is diverse in the definitions given to it
from different perspectives by different authors. From a broad perspective, at a general level, the
term competence describes the ability of an individual to carry out an activity according to the
prescriptions. Specifically, competence in the field of adult education refers to a set of knowledge,
skills, skills, attitudes necessary for learners and facilitators to carry out training activities.

Through analytical reflection, the special competence in adult education was defined in the
following variant: the specific competences in adult education represent a set of knowledge,
capacities, attitudes adapted to the professional context, circumscribed to the actional solving of
problems in specific situations, in useful, correct, efficient aspect.

Starting from the considerations presented in the chapter and adhering to the critical points of

view on the notion of adult education, an overview of individualization in adult education has
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been set up, which has the following characteristics: allows taking into account the reflective
capacities of adults; designs individual educational trajectories for each adult individually;
accelerates the process of informing adults. Individualization involves taking into account the
personal characteristics of adults in all ways of Education. It also includes an aspect of organizing
the educational process with taking into account the opportunities and interests of adults. It allows
to reveal the strengths of adults, the development of unique personal qualities. The process of
individualization involves the creation of sets of tasks of varying volume and complexity. The
main goal of this type of approach is to harness the abilities and individual characteristics of adults,
promote the formation of independence and responsibility in the formative process.

It highlights the fact that the harmonization relationship is characterized by degree and
cardinality. The degree of a relationship represents the number of entities that participate in that
relationship. There are binary relations (between two entities) and N relations (between several
entities). The cardinality of a binary relation represents the number of instances of the two entities
that are associated by that relation. Through analytical synthesis, the structural components
arranged in a logical sequence have outlined the model of socio-professional relationship in the
individualization of adult education the proposed model stages the component units at the level
of factors (epistemological, anthropological, professional), at the level of strategic objectives, of
individualization within the training needs of adults in the professional context. A special place is
occupied by the socio-professional landmarks that record the mechanisms of harmonization, as a
conceptual interweaving relationship between the socio-professional and the individual field. This
concept designates the name of a rather eclectic link within the Adult Education Activity, which,
broadly speaking, aims to develop the current approach of capitalizing on individualization and
to create units of the type described by the principles of intelligent development: the integration
of different sectors, multiple ways of action, the creation of an identity that favors the interaction
between the elements of the relationship.

Another important moment in the conceptual elaboration of the theoretical-applicative tool at
the level of individualization of adult education modalities is the structuring of the RIEA
methodology — the methodology of relationship in the individualization of adult education. Based
on the specifics of the harmonization relationship, several basic components were integrated into
a notional-applicative unit: specific needs in adult education are manifested in the form of motives
(needs ,interests, aspirations) that orient the activity of adults involved in the educational process;
categories of competences; units of competences that specify each category of competence;
complexes of individualization; actional values and ways of individualization. In this way, an

original way of activity is structured — the constructivist workshop, which aims to provide an
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adequate framework of interaction and individualized support in order to perceive and understand

the specifics of adult education from the socio-professional perspective.

In Chapter 3. ""Applicative investigation of the socio-professional relationship in adult
education™ is presented the experimental approach: purpose, objectives, hypothesis, structures,
stages, representations, etc.a pedagogical experiment of formative-developmental type was
designed. This type of experiment involves intervention in the experimental group in order to
determine certain changes by introducing the progress factor. Stage 1. a pedagogical experiment
included the extended finding experiment, the extended term assuming that the diagnosis was
combined with the finding, being included in the experiment both the experimental subjects as
such, in number of 138 Teachers (Training Group and control group) and other subjects, in order
to ascertain certain aspects regarding the option of several categories (students, master students,
teachers) in relation to the specific competences of adults, in number of 87. A competency
questionnaire was developed to identify the subjects ' choice in relation to adult education specific
competencies. This is also an opinion questionnaire, with the help of which the attitudes,
motivation, interests of the subjects are studied (by the content of the information collected). The
technique of constructing the questionnaire was based on the components of the RIEA
methodology, through the proper operationalization of the researched dimension, the construction
of items describing observable behaviors or concrete aspects of the researched dimension. The
2nd stage of the pedagogical experiment included the implementation of the RIEA methodology,
which was based on 7 formative activities through the constructivist workshop technology. The
workshop alternates the stages of individual work based on the formulated thematic topic with the
stages of discussion and clarification of the specific questions of the subjects. Constructivist
workshop is an innovative technology at the level of adult education, designed based on the needs
of Applied Research. Here the specifics of the workshop-based activity are combined in
consonance with the specifics of Constructivism in education.

Stage 3 of the pedagogical experiment represents the realization by the subjects of a
pedagogical project. Those who participated in the constructivist workshop made a project in
which to demonstrate what they had learned. Those who did not participate realized the project as

an entrance exam for the course.
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Table 2. The approach of the pedagogical experiment

Period/
Experimental

subjects

Pretesting phase
Finding

experiment (enlarged)

Test phase
Training

experiment

Post-test phase
Validation

experiment

Investigative tools

Intervention actions

Investigative

actions

Experimental
sample finding

(255 subjects)

August 2021

e Skills
questionnaire
(255 subjects: 138
+87)
e Multiple choice

Test (138
subjects)

e  Analysis and
interpretation of
results

Training group (68
subjects)

September
May 2022

2021-

e Valorization of
the RIEA
methodology

Constructivist workshop
Discussion module
Case module
Exploration Module
Interpretation module
Argumentation module

Experimental

validation sample
Training group
(GF: 68 subjects)
Control group
(GC: 70 subjects)
May 2022

Project development
individual

Interpretation and
comparison of the
results of subjects

(effectiveness of the
methodology, its
impact)

The trainer had the role of analyzing the projects and evaluating them. As a result of the

statistical analysis, there was a significant difference between the scores obtained when evaluating

the projects of the subjects who participated in the constructivist workshop and the scores obtained

by those who did not participate in the course.

Subjects who participated in the constructivist workshop learned to use their own experience

in performing tasks. Also, being an interactive learning mode, they were able to observe and use

the experience of the other participants in the course. The trainer has the only role of guiding and

coordinating the educational activity.
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Efficiency of the RIEA methodology

RIEA methodology-relationship methodology in the individualization of adult education

Adult education is influenced by epistemological, anthropological and professional factors.
Every adult comes with a baggage of their own experiences and knowledge. It affects the
educational process. The Riea methodology represents the building of new experiences from old
ones, not a passive acceptance of new information. Individualization involves the use of one's own
knowledge to which the concepts discovered in the course will be added to solve the tasks assigned
by the trainer. Solving them causes the formation of new experiences, the accumulation of new
knowledge and the improvement of skills. In adulthood, education is mostly carried out through
practical applications, by highlighting the usefulness and applicability of information. The Riea
methodology emphasizes subject guidance rather than teaching — learning. Subjects are
encouraged to participate in educational activity by expressing their own opinions, formulating
assumptions, assumptions. The subject-centered teaching approach involves taking maximum
consideration of the individualization of the subject. Each is unique and individual and teaching
a subject is no longer an end in itself, but a means of developing the skills and inclinations of the
subjects. The process of cognition is based on their awareness of the purpose of the educational
act.

The information and knowledge gained through the Riea methodology is better fixed in the
memory of the subjects and helps them to apply them in everyday life. In constructivist workshops
they improved their social skills, to help each other and to appreciate each other's opinion.

In constructivist workshops the feeling of boredom no longer arises. Learning is interactive,
full of challenges. Solving practical exercises stimulates thinking and interaction between
subjects. Each has the opportunity to learn from the other's experience. The trainer does not have
an attitude of superiority, but of coordinator. It helps subjects make correlations between
information already held, new information and the processes involved in learning (case studies,
discussions, explorations, argumentation, interpretations). Thus the educational process is a matter
of sharing and negotiating the knowledge accumulated by each. The same lesson can have a
different impact on subjects because their interpretations are subjective and different.

The RIEA methodology gives subjects the opportunity to use their own knowledge to solve
real problems compared to primary or general school when students solve hypothetical problems
of Mathematics, Physics or chemistry, and biology is a string of information about animals and
birds that the child sees only on television. The problems solved in the constructivist workshop
are realistic, encountered in everyday life, each subject being challenged to share their own
experience with other colleagues.
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The quantitative questionnaire-based research resulted in conclusive results regarding the
option of the experimental subjects in relation to the specific adult learning competences.
Depending on the country to which the subjects belong, the data indicated that there are significant
differences in the six skill categories. Regarding communication skills, it was found that the
participants from Romania obtained significantly higher scores, compared to those from the
Republic of Moldova at the level of two categories: the ability to conduct a discussion in any
situation, even if there is a conflict or the interlocutor has a different opinion, expressing their own
opinions easily. On the other hand, participants from the Republic of Moldova obtained
significantly higher scores, compared to those from Romania, referring to the category of
understanding the interlocutor. Regarding the competences related to the multilingualism and
multiculturalism component, the research data show that participants from the Republic of
Moldova scored significantly higher, compared to those from Romania, referring to the category
of involvement in cooperation with colleagues from other cultures. Regarding digital skills, data
indicate that participants from the Republic Of Moldova scored significantly higher, compared to
those from Romania, at the level of three categories: the ability to use new technologies for more
efficient communication, the ability to easily use various divecas (PC, smarphone, laptop, tablet,
etc.), the ability to create, edit and improve content in different formats (photo, video, texts) to
express themselves creatively with the help of technology. At the level of entrepreneurial skills,
the research data show that participants from the Republic Of Moldova obtained significantly
higher scores, compared to those from Romania, from the perspective of the following categories:
the ability to develop a clear and unambiguous plan for effective action, the development of
strategies to influence others, the collection of information in the situation of starting a new
project, the ability to work long hours and make personal sacrifices in order to complete the work
on time. Regarding the competences aimed at openness to science and culture, the research results
show that the participants from the Republic of Moldova obtained significantly higher scores,
compared to those from Romania, for the categories: interest in deepening knowledge on the study
of grammar and literature, confidence in the possibilities to fulfill their ideas, valorization of
contemporary culture. In terms of social and professional skills, the data show that participants
from the Republic Of Moldova achieved significantly higher scores, compared to those from
Romania, for the following categories: the ability to influence people around, the ability to pay
attention to the needs of others, motivating other people to achieve common goals, constantly
updating knowledge and developing new professional skills, as a result of rapid changes in

science. On the other hand, participants from Romania scored significantly higher, compared to
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those from the Republic of Moldova, with reference to the categories: ability to easily relate to
other people, involvement in solving social problems that are important.

Based on the results obtained from the application of the skills questionnaire, we conducted a
training experiment. A total of 68 subjects participated in the courses of the constructivist
workshop. The course was divided into 5 modules: discussion module, case study module,
Exploration Module, interpretation module and argumentation module. The constructivist
workshop comes with a different type of approach to the learning process. The trainer of the
program is a coordinator who directs learning, but it occurs individually and quickly. The subject
is guided to discover, apply, try through exercises and practical applications to solve and self-
evaluate at the end of each activity. Each module was divided in turn into 5 parts: discursive
attack; adjacent information; relating; video discussion; personal development actions. This can
no longer be about just presenting and appropriating information. After each stage the subjects
were given tasks. On the basis of previous individual experience and on the basis of information
received in the course they solved the practical exercises. There are no predefined, standard
answers. Each responds according to their own experience and the way of receiving/understanding
the information received. Subjects are responsible for their own activity, support their own
opinions, learn from the responses of others. Interaction is not only in one sense trainer — subject,
but there is also interaction between subjects, and the trainer can also learn from the subjects ' life
experience.

At the end of the course, both those in the control group (70 subjects) and those in the training
group (68 subjects) developed an individual project. The theme of the project was chosen by each
individual from a list of topics. Following the analysis of the projects and the comparison of the
results of the subjects it was found that:

1. There are significant differences between the use of reflexive capacity (CR) in the project
implementation between the subjects who attended the constructivist workshop and the subjects
who did not attend the course, in the sense that the people who attended the course obtained
higher values in evaluating the projects compared to those who did not attend the course.

2. There are significant differences between the capacity to analyze the case studies in the
project implementation between the subjects who attended the constructivist workshop and the
subjects who did not attend the course, in the sense that the people who attended the course
obtained higher values in evaluating the projects compared to those who did not attend the course.

3. There are significant differences between the ability to deduce in project realization between

the subjects who attended the constructivist workshop and the subjects who did not attend the
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course, in the sense that the people who attended the course obtained higher values in project
evaluation compared to those who did not attend the course.

4. There are significant differences between the ability to interpret the research results between
the subjects who attended the constructivist workshop and the subjects who did not attend the
course, in the sense that the people who attended the course obtained higher values in evaluating
the projects compared to those who did not attend the course.

5. There are significant differences between the ability to argue ideas between the subjects who
attended the constructivist workshop and the subjects who did not attend the course, in the sense
that the people who attended the course obtained higher values in evaluating the projects
compared to those who did not attend the course.

In this way, the numerical results illustrate a 46% increase in the level of training of specific
competences of adults (if the arithmetic average of 2.54 units at the finding stage constitutes
100%, then the arithmetic average of 3.72 from the control is 46% higher).

It can be seen that the role of the trainer is not to teach information but to guide the subjects to
achieve their proposed objectives. Especially in adult education it can be seen that to achieve the
objectives it is not enough for trainers, teachers to make only a mechanical presentation of
information, and subjects to learn by heart. We can also observe the influence of personal
experience, each subject solving the tasks in a personal, unique touch. It is not essential to
accumulate certain information, but to reflect on it, to find utility and to take advantage of each
experience. It is important to ask questions and to ask ourselves questions, to research, to dare to
express ourselves. In the constructivist workshop it is noticed that the subjects are bolder, not

afraid to respond, and the fear of making a mistake is significantly reduced.
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GENERAL CONCLUSIONS AND RECOMMENDATIONS

1. Based on current approaches to adult education and professionalization pedagogy, adult
learning has been found to be a part of lifelong lifelong learning. Contemporary guidelines in adult
education place great emphasis on prospecting development needs, whether personal or
professional. Professionalization is a social process by which any occupation turns into a true
profession of the highest integrity and competence and involves the development of associated
skills, identities, norms and values in order to become part of a professional category. Analyzing
the three meanings of the term professionalization: applying specific knowledge and capacities in
a process of individual and/or collective professional development; putting into practice collective
strategies and rhetoric based on the process of professionalization of occupations; individual
adherence to rhetoric and collective norms, appealing to a process of professional and individual
socialization, is considered in choosing the profession as an object of study and the list of essential
attributes, constituting an ideal model. Professionalization therefore brings together the following
characteristics: practicing a profession that involves an intellectual activity that engages
individual responsibility (Subchapterl. 1 and 1.2)

2. Through an integrative analytical journey, it was established that in the adult learning
means deepening, restructured and even creation, originality. The organization and conduct of the
educational process is based on different principles in adult education, compared to the education
of children, due to the fact that in the case of the adult the educator is no longer essentially a
person (teacher, teacher), but represents the activity, the work that the adult carries out together
with the group to which he belongs. Precisely because of this, adult education is identified with
the need for socialization, for the development of a cultural world, which is also a way of
communicating with the members of the group to which the adult belongs. A consequence of this
is that adults develop differently, depending on the cohesion, organization and orientation of the
group to which they belong. The principle of a global and individualized approach is an essential
aspect in adult education. Individualization involves taking into account the personal
characteristics of adults in all ways of Education. It also includes an aspect of organizing the
educational process with taking into account the opportunities and interests of adults, allows
revealing the strengths of adults, developing unique personal qualities. It provides for a specific
approach in understanding the priorities, needs, goals of training; creation of conditions for the
disclosure of natural deposits of adults; implementation of assistance and support for the self-

realization of subjects. The essence of this approach is to adjust the professional development of
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the adult, taking into account real conditions, specific parameters of his personality. (Subchapters
1.2 and 2.3)

3. Sixtypes of specific needs that are involved in the learning process in adult education have
been analyzed and substantiated: the need to know, self-concept, previous experience, willingness
to learn, learning orientation and motivation to learn. Adults ' willingness to learn is determined
by their ability to discover things they want to know and achieve in order to deal with real-life
situations effectively. Learning orientation indicates that adults are centered on solving problems
they face in everyday situations. The basic need of adults is to perform various tasks in the context
of application in real life. In terms of motivation towards learning, adults are receptive to certain
external factors, such as a better job, higher wages, but the strongest motivators are internal, which
are visible through the desire to increase job satisfaction, improve self-esteem. It was also
specified that, specifically, competence in the field of adult education refers to a set of knowledge,
skills, skills, attitudes necessary for learners and facilitators to carry out training activities.
Through analytical reflection, the special competence in adult education was defined in the
following variant: the specific competences in adult education represent a set of knowledge,
capacities, attitudes adapted to the professional context, circumscribed to the actional solving of
problems in specific situations, in useful, correct, efficient aspect. (Subchapter 2.2. and 2.3.)

4. Starting from the above considerations, it was revealed that the harmonization relationship
is characterized by degree and cardinality. The degree of a relationship represents the number of
entities that participate in that relationship. There are binary relations (between two entities) and
N relations (between several entities). The cardinality of a binary relation represents the number
of instances of the two entities that are associated by that relation. Through analytical synthesis,
structural components arranged in a logical sequence have outlined the model of socio-
professional relationship in the individualization of adult education. The proposed model stages
the component units: at the level of factors (epistemological, anthropological, professional), at the
level of strategic objectives, of individualization within the training needs of adults in the
professional context. A special place is occupied by the social-professional landmarks that record
the mechanisms of harmonization, as a conceptual interweaving relationship between the socio-
professional and the individual field. Arguments were formulated for the idea of social
harmonization in vocational training, which involves the orientation, training and professional
training of human resources, taking into account the ways of efficient capitalization of human
resources. Open, transparent, flexible subsystems should be created to complement each
other.(Subchapter 2.3. and 2.4)
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5. Through synthetic interpretations, the theoretical-applicative tool was conceptually
developed at the level of individualization of adult education modalities in the form of the RIEA
methodology-the methodology of relationship in the individualization of adult education. Based
on the specifics of the harmonization relationship, several basic components were integrated into
a notional-applicative unit: specific needs in adult education are manifested in the form of motives
(needs ,interests, aspirations), which orient the activity of adults involved in the educational
process;; units of competencies, which specify each category of competence; complexes of
individualization; actional values and ways of individualizationIn this way, an original way of
activity is structured — the constructivist workshop, which aims to provide an adequate framework
of interaction and individualized support in order to perceive and understand the specifics of adult
education from the socio-professional perspective. (Subchapter 2.3.)

6. In relation to adult education, the idea was set up that the educational action centered on
the formation of specific competences implies both the presentation of theoretical notions, as well
as the cultivation and consolidation based on concrete activity, motivation and attitudes, norms
and practical principles of addressing and solving various problems. In order to carry out the
pedagogical experiment, it was considered appropriate to select and train the following categories
of competences: openness to science, multilingualism and Interculturality. Therefore, the starting
point was built in the dialectic of the harmonization relationship, trying to identify, within the
general framework of the formation of specific competences, those units of competences that
constitute, characterize and determine the individualization of adult education modalities.(Chapter
3)

7. The process of implementing the RIEA methodology, which was based on several
complexes of formative activities, through the technology of the constructivist workshop,
illustrated the fact that the workshop alternates the stages of individual work based on the
formulated thematic topic with the stages of discussion and clarification of the specific questions
of the subjects. In this reference context, the following definition was formulated: constructivist
Workshop is an educational technology that involves exploring the natural ability of the brain to
process a certain volume of information through a personal management of the time dedicated to
learning, reaching the essence by building personal, from within, knowledge in a dynamic and
participatory process. In order to verify the hypothesis formulated, a pedagogical validation
experiment was conducted. The results obtained in the final tests in the two groups (GF and GC)
were reported to each other and assessments were made regarding the differences found (46%
increase in the level of specific competences). The information and knowledge gained through the
Riea methodology is better fixed in the memory of the subjects and helps them to apply them in
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everyday life. In constructivist workshops they improved their social skills, learned to help each
other and appreciate each other's opinion.(Subchapter 2.3.)
RECOMMENDATIONS

1. Based on the fact that the level of awareness of the importance of adult education increases
and an increasing demand for vocational training and retraining activities is observed, the
evolution of technology, the free movement of information and the desire for a better life,
motivates adults to return to the school benches. In this frame of reference, it is advisable to
research and develop a theoretical-applicative paper with the title "adults learn the new".

2. The result of the research experiments highlight the usefulness of the applied pedagogical
model. Configuring the constructivist workshop so that it is accessible to large categories of
adults, not just those in education, is an opportunity for the adult education process. In this context,
the capitalization of the constructivist workshop in the continuous training of the various

categories of beneficiaries should be based on a strategic formative Program.

3. Inorder to ensure the quality of the continuous training process, it is necessary to review
the training of trainers from the perspective of socio-professional harmonization, through the
broader research of individualization as a success factor, possibly in a paper entitled

"individualization of adult education-professional success factor".

4. Pedagogy should be approached as a science that deals with the education of the individual
throughout his life, permanent education. Education should be seen as a process of transformation,
involvement, interaction and action. Life and response to everyday situations is an assessment in
the case of adult education. Therefore, the need arises to schedule a lifelong learning path so that
it is clear to the person that he must include his new acquisitions in order for them to have a

beneficial impact on his professional career.
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ADNOTARE
Bertea lulian-Ciprian
Armonizarea socio-profesionala in individualizarea modalititilor de educatie a
adultilor, teza de doctor in stiinte ale educatiei, Chisinau, 2022

Structura tezei: Introducere, trei capitole, concluzii generale si recomandari, bibliografie
din178 titluri, 11 anexe, 137 de pagini de text de baza, 7 figuri. 17 tabele. Rezultatele obtinute
sunt publicate in 12 lucrari stiintifice.

Cuvinte-cheie: strategii de educatie a adultilor, armonizare, relationare, relatie de armonizare,
educatia adultilor, individualizare, profesionalizare, formare profesionald, nevoi de formare,
competente specifice, atelier constructivist.

Scopul lucrarii: valorizarea reperelor teoretico-aplicative ale armonizarii socio-profesionale
in educatia adultilor din perspectiva individualizarii in Modelul relationarii socio-profesionale in
individualizarea educatiei adultilor.

Obiectivele cercetarii: Esentializarea teoretica a notiunilor de educatie a adultilor, formare
profesionala, profesionalizare, nevoi de formare, individualizare, competente speciale ale
educatiei adultilor, relationare, relatie de armonizare; analiza reflexiva a abordarilor actuale in
educatia adultilor (tendinte, factori, specific, orientari, obiective strategice, modalitdti de formare,
metode de instruire); dezvaluirea analitica a relatiei de armonizare n contextul educatiei adultilor;
structurarea instrumentarului teoretico-metodologic de formare a competentelor specifice ale
adultilor (cadre didactice); organizarea, realizarea si validarea rezultatelor experimentale in
vederea confirmarii valorii formative a Metodologiei RIEA.

Noutatea si originalitatea stiintifica se constituie din valorizarea relationarii in procesul de
formare profesionald la nivelul educatiei adultilor, prin teoretizarea relatiei de armonizare si
fundamentarea teoretico-praxiologica a Modelului relationarii  socioprofesionale in
individualizarea educatiei adultilor; s-a reactualizat Tn prim-planul analizei metodologia
formativa a individualizarii, necesitand si un nou reper aplicativ, cel al atelierului constructivist.

Rezultatele obtinute care au contribuit la solutionarea unei probleme stiintifice
importante: Fundamentarea teoretico-aplicativa a Modelului relationarii socio-profesionale in
individualizarea educatiei adultilor si aplicarea Metodologiei RIEA in procesul educatiei
adultilor a avut ca efect confirmarea valabilitatii acestora, directiondnd demersul formativ spre
abordarea relatiei de armonizare in individualizarea procesului de formare a competentelor
specifice adultilor.

Semnificatia teoretica: Cercetarea a pus in evidenta definirea notiunile de educatie a adultilor,
profesionalizare, formare profesionald, nevoi de formare, relatie de armonizare, competente
specifice ale adultilor; au fost investigate epistemologic tendinte, factori, orientdri, obiective
strategice, modalitati de formare in cadrul educatiei adultilor.

Valoarea aplicativa: Metodologia RIEA este un construct praxiologic, axat pe categorii si
unitdti de competente, pe valori actionale si complexe ale individualizarii, care, aplicat la nivelul
educatiei adultilor, poate genera rezultate relevante si eficiente.

Implementarea rezultatelor stiintifice. Rezultatele stiintifice ale cercetarii au fost valorificate

la nivelul a 138 subiecti experimentali din urmatoarele institutii de invatamant Colegiul ,,NV
Karpen Bacau”, Universitatea “Vasile Alecsandri” din Bacau si Colegiul Mondostud-Art din
Chisinau.
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AHHOTALNUSA
Bertea lulian-Ciprian

CouuaapbHo-npodeccHOHATbHAS TAPMOHU3ALMA B HHAMBU/IYAJTU3AIUU CTIOCO0O0B
BOCIIMTAHMS B3POCJIbIX, [uccepTranmus 10KTOpa negarorudeckux Hayk, Kumunesn, 2022

CTpyKTypa AuccepTALMU: BBEICHUE, TPH TIIaBBI, OOIIMEe BEIBOJBI M PEKOMEHAANNH, Onbmuorpadus
178 wnaszanusi, 11 npunoxenus, 80 OCHOBHBIE TEKCTOBBIE CTpaHHLL, 7 GUTypkd 17 TaOIHIBL.
[Tony4eHnHble pe3yabTaThl ONMYOINKOBaHbI B 12 Hay4yHbIE PaOOTHI.

KiawueBble ciaoBa: CTpaTerud O0pa3OBaHUs  B3POCIHBIX, TapMOHH3AlHs, OTHOIICHUS,
TapMOHU3UPYIOIIUE OTHOIICHUs, 00pa3oBaHUE B3POCIBIX, WHAWBUAYAIU3alHs, MpOodecCHOHANN3AINS,
npodeccuoHanbHoe 00yueHHne, TOTPEOHOCTH B OOYYEHHH, KOHKPETHBIE HABBIKH, KOHCTPYKTUBUCTCKHUN
CEeMMHap.

Hean padoThl: CTPYKTypHPOBAHWE TEOPETHKO-TNIPUKIAJHBIX BEX COLMUAIBLHO-TPO(ECCHOHATBHOM
rapMOHM3AIMM B OOPa30BaHUHU B3POCHBIX C TOUKH 3PEHUS MHIUBUAYyAIM3allMd B MOJEIU COLUAIBHO-
npodecCHOHANBHBIX OTHOLIECHUH B MHANBUAYAIN3ALMHA 00Pa30BaHMs B3POCIIBIX.

Iean wucciieoBaHMsi: TeopeTHYecKass OCCEHIMANM3aLUsl IIOHATUM BOCIMTAHMS B3POCIBIX,
npodeccHoHANEHON MOJITOTOBKH, npodeccuoHan3aIuH, norpedHoCTeH B o0yueHuw,
UHIMBUAyaTU3allMy,  CHEHHAJbHBIX  KOMIIETCHUMH  BOCIHTAHMS  B3POCIHBIX;  B3aWMOCBS3b;
TapMOHU3UPYIOIIUE OTHOLICHUS; pe(pICKCUBHBIN aHAIN3 aKTYaIbHBIX [TOJX0I0B B BOCIIMTAHUH B3POCIBIX
(Tennmeniuy, GakTophl, crenuprKa, OPUSHTHPHI, CTPATETHUYSCKUE IIEJIM, CHOCOOBI OO0YYCHHS, METOJIbI
00y4eHHs1); aHATUTHYECKOE PACKPBITHE B3AUMOCBSI3U FApMOHHU3AIMY B KOHTEKCTE BOCITUTAHUS B3POCIIBIX;
CTPYKTYPUPOBAHHE TEOPETHKO-METONOJOIMYECKOr0 HMHCTPYMEHTa (OPMUPOBAHUS CHEUU(PUIECKUX
KOMIIETEHIIMH B3pOCibIX (MEaroruueckux KaJpoB); OpraHu3alus, peanu3aluus ¢ Baluganus
9KCIIEPUMEHTAIBHBIX PE3YJBTATOB C LEIbI0 MOATBEPKACHUS (DOPMHUPYIOMIETO 3HAUYEHHUST METOA0JIOTHH
pHSL

HayyHasi HOBH3HA M OPHMIMHAJIBHOCTb 3aKJIOYaeTCs B OLCHKE B3aUMOCBSI3M B Ipolecce
npodecCHOHAILHON MOATOTOBKY Ha YPOBHE 00pa30BaHMUs B3POCIBIX MyTeM TEOPETH3ALNH B3aUMOCBSI3N
TapMOHHU3AlMM U TEOPETHKO-TNPAKCHOJIIOTHYECKOr0 OOOCHOBAaHUS MOJAEIHM COLMOIPO(ECCHOHANBHBIX
OTHOIIEHNH B MHANBUAYAIN3ALMHA 00pa30BaHusl B3POCIIBIX; HA NIEPEIHEM IIaHe aHaIn3a Obljla OOHOBJIEHA
(dopMupyIOIIass METOMOJIOTUS MHIUBHUyaTH3allud, TPeOYIollas W HOBOTO NPHKIAIHOTO OPUEHTHPA,
KOHCTPYKTHUBHCTCKOT'O CEMHHApa.

Ilony4yeHnHnbie pe3yJbTaTbl, CIHOCOOCTBOBABLINE PpELICHUI) BAKHOH HAY4YHOH MNPoOIeMBbI:
TEOpPEeTU4YecKOe 00OCHOBAHHE MOAEIH COLMAIbHO-TIPOGECCHOHANBHBIX OTHOLICHNUH B MHAUBH LY AJTM3aLIUT
0o0pa3oBaHMs B3POCIBIX U MPUMEHEHHE METO/I0JIOTHH PUSl B TPOIIECCE BOCTIUTAHUS B3POCIBIX, IPUBENH K
NOATBEP)KICHUI0O HMX OOOCHOBAaHHOCTH, HampaBUB (OpPMHpYIOLIEe CTpEMJIEHHE K TMOIXO0Ay K
TapMOHU3UPYIOIIUM OTHOLICHUSM B MHIUBHIYaIU3aluH Ipouecca GOpMUPOBaHUS ceUU(PUIECKUX IS
B3POCIIBIX KOMIIETEHIIUH.

Teopernyeckasi 3HAYMMOCTB: B MCCIIEJOBAHUHN YE€TKO W3JI0KEHBI IOHSATHS 00pa30BaHUsI B3POCIBIX,
npodeccuoHaNIN3aNH, TPOPECCHOHAIBHOTO 00yUYeHHMs, HOTPpeOHOCTEH B 00yUYEHNH, TaApMOHU3UPYIOMINX
OTHOIIICHNH, cHenu(UIECKUX HABBIKOB B3POCIHBIX; 3MUCTEMOJIOTMYECKH WCCIIeIOBaHbl TEHJCHIINY,
(baKTOpbI, OpUCHTAIINH, CTPATETUIECKHUE LIEJIH, CITIOCOOBI 00YUYCHHUS B paMKax 00pa3oBaHUsI B3POCIIbIX.

Ipuknagnas  weHHocrs:  Meromonoruss  RIEA-sTo  mpakcmomornveckass — KOHCTPYKLUS,
OpPUEHTUPOBAHHAs HA KaTErOpWH U €IUHMIBI KOMIIETCHIINH, Ha AEHCTBUTEILHBIC U CIIOKHBIE LIEHHOCTH
WHJIMBUTyalTU3alH1, KOTOpPbIE, TPUMEHHUTENILHO K YPOBHIO 00pa30BaHUsI B3POCIIBIX, MOTYT JIaTh pa3yMHbIE
1 3 heKTUBHBIE PE3yIbTATHI.

Peanusauust Hay4YHbIX pe3y/bTaToB. HayuHble pe3ynbTaThl HCCIEI0BaHUS OBUIM UCIIOJIB30BaHbI Ha
ypoBHe 138 3KcriepuMeHTaIBHBIX CYOBEKTOB B ClIeAYIONIMX yueOHbIX 3aBeacHusx Komiemk "H. B. Kapnien
baxay", yauBepcurer "Bacune Anexcanapu" B bakoy u Komnemkx Mouaoctyn-apt B Kumunnese.
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ANNOTATION
Bertea lulian-Ciprian

Socio-professional harmonization in individualization of adult education modalities,
thesis of doctor of Education Sciences, Chisinau, 2022

Thesis structure: introduction, three chapters, general conclusions and recommendations,
bibliography from178 titles, 11 appendices, 80 of basic text pages, 7 figures. 17 tables. The results
are published in 12 scientific papers.

Keywords: strategies of adult education, harmonization, relationship, harmonization
relationship, adult education, individualization, professionalization, professional training, training
needs, specific competencies, constructivist workshop.

Purpose of the paper: structuring the theoretical-applicative landmarks of socio-professional
harmonization in adult education from the perspective of individualization in the socio-
professional relationship model in the individualization of adult education.

Research objectives: theoretical essentialization of the notions of adult education, vocational
training, professionalization, training needs, individualization, special competences of adult
education; relationship; harmonization relationship; reflexive analysis of current approaches in
adult education (trends, factors, specifics, guidelines, strategic objectives, training modalities,
training methods); analytical disclosure of the harmonization relationship in the context of adult
education; structuring the theoretical-methodological tool for the formation of specific
competences of adults (teachers); organization, realization and validation of experimental results
in order to confirm the formative value of the RIEA methodology.

The scientific novelty and originality is formed from the valorization of the relationship in
the process of professional training at the level of adult education, by theorizing the harmonization
relationship and the theoretical-praxiological substantiation of the socioprofessional relationship
model in the individualization of adult education; the formative methodology of individualization
was updated at the forefront of the analysis, requiring a new applicative landmark, that of the
constructivist workshop.

The results obtained that contributed to the solution of an important scientific problem:
the theoretical substantiation of the socio-professional relationship model in the individualization
of adult education and the application of the RIEA methodology in the process of adult education
had the effect of confirming their validity, directing the formative approach towards the approach
of the harmonization relationship in the individualization of the process of training adult-specific
competencies.

Theoretical significance: the research has definitively highlighted the notions of adult
education, professionalization, vocational training, training needs, harmonization relationship,
specific competences of adults; epistemological trends, factors, orientations, strategic objectives,
training modalities within adult education have been investigated.

Applicative value: the Riea methodology is a praxiological construct, focused on categories
and units of competencies, on actional and complex values of individualization, which, applied at
the level of adult education can generate reasonable and effective results.

Implementation of scientific results. The scientific results of the research were capitalized at
the level of 138 experimental subjects from the following educational institutions College "NV
Karpen Bacau", University "Vasile Alecsandri” from Bacau and Mondostud-Art College of
Chisinau.
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