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CONCEPTUAL MARKINGS OF THE RESEARCH

Actuality and importance of the topic addressed. Educational policy in de-
veloped countries around the world, among others in Israel, expresses a system of
values and norms formulated by government in partnership with local society, and
that determines organizational norms and doctrines and devises procedures and
framework to realize them. The role of the state in devising an optimal education pol-
icy and desired image in formulating individuals’ identity in society, will be ex-
pressed by defining the aims of the overall education system. International compari-
sons of learning achievements are a politicly and socially charged field awakening
strong public debate in many countries. The scope and power of this debate grows the
lower the country’s place on the table of international achievements. None of the
countries participating in various tests are satisfied with their students’ achievements,
even in those countries where achievements are top of the list, for example Finland,
Singapore, and other countries. The power and scope of debate increase even more
when government, and society, are aware of a low score in the table, without any
success of making changes that will improve and show strategic outcomes over years.
Therefore, decision makers, both doctrinally-professionally and government-
legislation wise, search solutions that will leverage budgets and investments in favor
of advancing students in all local education systems. Israeli government has been de-
bating for years about the right way of leveraging students’ achievements, but with-
out much success. The contribution of a change in perceptions of education policy
will allow both improvement in local systems, together with developing international
relations with other countries. Analysis of the abilities and strengths of the Israeli ed-
ucation system, shows there are both organizational values and exploiting personality
ability that can contribute to other countries. Hence, this study’s relevance focuses on
efforts and action to change overall educational policy starting with perceptional
changes of paradigms about desired education policy in Israel .

The purpose and objectives of the research focus on examining and analyz-
ing the educational system of both countries: Israel and Finland, on evaluating the
mechanisms, advantages and disadvantages of each system. All this to assess the sig-
nificance of the success of the Finnish system, its impact on society and the economy,
and especially for the adaptation of the young generation to the competitive require-
ments of the 21st century. The purpose of the investigation can be achieved by satis-
fying the objectives related to four main factors: the status of education in the coun-
try, the educational policy, the status of the teacher and the curricula, which prepare
the learner for the 21st century. The goal will be achieved only when the following
objectives are satisfied: analysis of the ideology, political considerations and politics
underlying the conduct and national priority in Finland and Israel; knowledge of the
structure of the educational service in both countries; identifying the components of
the educational policy in the management strategy, the management style, the level of
autonomy granted to officials; revision and definition of the status of the teaching
profession; evaluation of teaching quality, analysis of evaluation processes, selection
and continuous training of teaching staff, interpretation of the characteristics of the
prerequisites for integration in professional fields according to the requirements of
the 21st century; analysis of decision-making processes and curriculum selection
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considerations in both countries; analysis of the characteristics of the curriculum that
fits the development of skills and abilities adapted to the present moment.

Research hypothesis. There is an interconnection between the research varia-
bles that include educational policies expressed in the education statute in Israel and
Finland, and management policies, curriculum paradigms, managerial autonomy for
decision-making and process application. The author assumes, that the success of the
educational system in Israel depends on proper regulation, professionally directed,
without political and budgetary pressures and shocks.

The study focuses on the comparative analysis of the Israeli and Finnish educa-
tion systems, with the intention of mutual fertilization of different approaches to the
organizational structure of education systems, achievement evaluation, teaching staff
development and curriculum development. In chapter 3, specific reference is made to
the procedural policy of the educational system in the Republic of Moldova adopted
by the Moldovan administration to improve the education system and strengthen the
human, economic and national capacity to deal with the brain drain, improving, at the
same time time, the competitiveness of higher education in the conditions of interna-
tionalization.

The policies of the education system of the countries in the 21st century is a
public issue that concerns the world of research for two decades. The educational sys-
tems of Finland and Israel appear to be "opposites", but nevertheless they can be ana-
lyzed with the same tools and evaluated based on the same indices. The researcher
performs a comparative analysis of the strategic policy in the educational systems of
Finland and the State of Israel, from the perspective of the possibilities of application
in practice.

The theoretical-methodological basis. In the process of researching the edu-
cational policy in Israel and Finland, reliable sources from each country were also
used: the Central Bureau of Statistics, Almog Barkat & Dan [2], Ben David [4], Car-
litz & Keshet [6], Dagan- Buzaglo[7], Fox et al [9] — Israel; Statistics Finland, Meri-
lainen et al [43], Aho et al [23], Tanner [55], Morgan [45], Leijola [40], Saloviita
[52] and Sahlberg [15]. To learn from the high-performing educational systems in the
world, the author used the experience of Great Britain, the USA, Canada, China, Sin-
gapore, but also of the Republic of Moldova: Yuan [56]; Zhu [57]; Tanner [55];
Ramirez et al [53]; Ochs & Phillips [48]; Mundy [46]; Liang et al [42], Anatolii Gri-
malschi [38], Putind N.[50] and many others. In the last part of the thesis, in order to
provide optional solutions in the research problem, I searched for examples of coping
that are similar or close to the current research problem. Information analysis, meth-
odology applied from the following sources: global policies, strategies, trends and
processes in the field of education and their analysis by international researchers in
the field, such as Adamali et al [22], Dervin et al [30], Eyal [8], Dagan-Buzaglo [7],
Carmoy [26], Brauch [24] and, Hogan et al [37], who supported from this perspec-
tive, education and training processes for the challenges of the 21st century. In order
to have a comprehensive review of the changes in education systems and the adoption
of teaching methods, the updating of learning contents and the budgeting of educa-
tional systems, the researcher used the works of Burbules et al [25], Takayama [52],
Dale [28] and Adam [21]. In analyzing the issues regarding the necessary correlations
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between the state and the educational system, the author referred to the works of Ful-
lan [32], Hay [36], Schriewer & Martinez [51].

The scientific-theoretical support. Information analysis, methodology applied
from the following sources: global policies, strategies, trends and processes in the field
of education and their analysis by international researchers in the field, such as Adama-
li et al [22], Dervin et al [30], Eyal [8], Dagan-Buzaglo [7], Carmoy [26], Brauch [24]
and, Hogan et al [37], who supported from this perspective, education and training
processes for the challenges of the 21st century. In order to have a comprehensive re-
view of the changes in education systems and the adoption of teaching methods, the
updating of learning contents and the budgeting of educational systems, the researcher
used the works of Burbules et al [25], Takayama [54], Dale [28] and Adam [21]. In an-
alyzing the issues regarding the necessary correlations between the state and the educa-
tional system, the author referred to the works of Fullan [32], Hay [36], Schriewer &
Martinez [53]. The initial thesis, placed at the base of the research, is: every country
that wants to maintain a competitive line in relation to its neighbors, near and far, must
establish an orderly and innovative educational policy that satisfies economic, occupa-
tional, industrial needs , technology of all citizens, even from the maintenance system
of employees and officials. Mundy [46], but also Resnik [14], Adam [21] and others
are some of the researchers and experts who interpret the global dynamics caused by
globalization and its influence on policy lines. These scholars and others connect glob-
alization with educational flows and educational policy. Educational policy, influences,
streams in education and definitions are presented by two main educational directions.
The first is meritocracy in education, and its source provides a socio-political vision in
which those with power are elected or appointed to their roles based on their ability.
States therefore decree, through their educational systems, the cultivation of the skills
of individuals so that they can fill the roles necessary to lead their states and civil areas.
The second approach is constructivism (or knowledge structuring), which argues that
every mental activity is based on the construction of knowledge and skills. Daun [29,
p.7] summarized that constructivism (in education) is a theory that explains how
knowledge is acquired [29, p.7]. It emphasizes the role of students in learning process-
es and encourages active learning. Learning takes place through a process, which by
structuring knowledge educates learners to take responsibility for it. The author argues
that both approaches are important and their integration into educational systems is
recommended. The experience accumulated in the 27 years dedicated to the education
system allows the author to justify the thesis multiple times: the education system is
required to integrate both the belief in the abilities of the learners and the need to "build
knowledge" to develop their abilities. Dale [28] argues that education reforms are the
highest priority of most countries, but despite the large increase in education spending
(according to UNESCO, in 2019 world education spending was 2 trillion USD) and
despite ambitious efforts to change, performance in many education systems has hardly
changed in recent decades.

Research methodology. The application of comparative analysis in the re-
search of education systems between different countries leads us to the understanding
of interdisciplinarity. Thus, the author decided to use various techniques and scien-
tific methods adapted to one of them. First, the literature review chapter reviewed the
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theories, models, advantages and disadvantages of national educational paradigms
worldwide, all influenced and connected to globalization. From the policy lines, the
author decided to focus on four main ones, which represent the research variables. In
the investigation process, the author used: quantitative comparison, analysis and syn-
thesis of research results, periodical reports, analysis of studies, carried out at the na-
tional level by the governments of Israel and Finland; monographs and articles,
signed by researchers and opinion leaders; analyzing statistical data and using the in-
ductive approach to infer from one datum to all other data. In addition, the author
added a quantitative survey questionnaire to illustrate the situation of Israeli educa-
tion employees regarding the research variables in order to have additional opinions
to confirm or refute the research findings. The questionnaire was distributed to 156
educational teams in various teaching, leadership and supervisory roles.

The scientific novelty of the obtained results emerges from the main objec-
tive of the investigation to connect the education system in Israel to the requirements
and conditions of the 21st century. The selected variables are: a) the status of educa-
tion in the economic-social context, b) evaluation and testing methods in the educa-
tion system, c) adapting the curriculum to the 21st century, d) the status of the teacher
and his training course. Trends, legislation, policy and influences in each country
were analyzed interdisciplinary for each variable. In this context, the experiences of
the states that have overcome the subsistence state and aligned themselves with the
developed states are presented. The author mentions that about 50 years ago, Singa-
pore, Canada and Finland had failed education systems. Finland had one of the weak-
est economies in Europe and Singapore was going through a war. Currently, they are
some of the most prominent educational powers in the world, as educational reform
and strategies aimed at: 1) adapting the learning environment to the demands of the
21st century (emphasizing vocational, technical and mathematical education); (2) in-
creasing the number of graduates of the education system (primary, secondary and
university); (3) teaching staff training and teaching quality improvement; (4) improv-
ing the relative position in international tests.

Based on the analysis of positive experiences, the author notes that some coun-
tries put the issue of education in the list of national priorities, but do not really act to
shape the culture of the country through the values of education, both of the individu-
al and of the nation. The educational policies of Israel and Finland are reviewed and
analyzed to identify the particularities of each system and to find solutions for the de-
velopment of the Israeli system. The strength of the education system and its ability
to perform come primarily from the legislation that regulates it. The complexity of
Israeli society and its diverse human texture is reflected in the education system.
From the analysis of the policy lines of the two countries, the author understands that
they refer to a substantially different role of the education system. In the article: "The
comparative advantages of the internationalized education system" the author de-
scribes the difference in the status and role of education. The link between the sys-
tems, the synchronization of the curriculum and the cultural aspect of the student's
development are notable in the general assessment policy and student testing methods
in Finland. Emphasis on developing independent thinking in social and personal con-
texts is replacing numerical assessment in Israel. As part of the cultural and socio-
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political strategy, Finns invest a lot in the development of human quality as a citizen
and the value of equality for all, and therefore create an open and egalitarian society
that contributes to the development of the local economy. This spirit of thinking and
perception leads them to adopt a more empathetic evaluation policy that includes
long-term thinking and focus. It is a proven political direction in international tests.
The relevance of the doctoral thesis in political sciences is also supported by the brief
analysis of the education system in the Republic of Moldova, especially the "Moldo-
va 2030" Program, in which the administration and program managers support the
thesis, according to which strengthening the status of education will contribute to sus-
tainable economic development and national resilience, and its social implications
will boost employment. The reform of education and training in the Republic of Mol-
dova began with a systemic approach to the training structure, which highlights the
following age groups: (1) primary education; (2) secondary school; (3) high school;
(4) professional, vocational education; (5) higher education. The quality of teaching
power is also emphasized (figure 3.4) in the thesis.

The theoretical importance and the applied value of the work. Based on
the content analysis of several scientific works, in which the requirements of the 21st
century towards education and the education system are exposed, the author empha-
sizes that in the last two decades processes are attested worldwide, which accentuate
the global trend in all areas of social life- political. They influence the economy, so-
ciety, state administration, culture, customs and even the daily life of all inhabitants.
The characteristic, the definition of some notions, phrases such as: globalization, the
correlation between educational policy and the economy, the presentation and evalua-
tion of policies and strategies for the development of the economy and education, etc.
- constitutes the author's contribution to the development of contemporary political
theory. The author develops the idea of Adamali, Cffev & Safdar [22] noting that re-
form or strategic change in the world of education or in the educational institution is a
complex process. Its success or failure depends on the "interplay" of the characteris-
tics of the change and the educational environment they seek to change. On the other
hand, it depends on the interaction between the educational field and the local gov-
ernment, responsible for setting the policy.

The structure and volume of the thesis. The work consists of an mtroduction,
three chapters, conclusions and recommendations, a bibliography with 275 sources, 9
tables, 24 figures and 12 appendices. The volume of the work is 173 pages of basic text.

Approval of results. The conclusions of the investigation were presented in a
chapter of the collective monograph "The interconnections of social integration and the
strengthening of the national security system", in 8 articles published in scientific jour-
nals from the Republic of Moldova, Romania, Israel, in 9 articles published in collec-
tions, edited on the basis international scientific-practical conferences from Moldova.

THESIS CONTENT
The introduction includes the relevance of the topic, aims, objectives and hy-
pothesis of the research. The author defines and justifies the application of the re-
search methods, appreciates the relevance of the research results for solving the high-
lighted problem.



First chapter title is EDUCATIONAL POLICY AND STRATEGY, TRENDS
AND PROCESSES and it engages with description of trends, policy lines and educa-
tional strategy in globalization era. The researcher indicates that during the last two
decades powerful worldwide processes are happening and sharpen the global trend in
all life and state fields. These processes influence the economy, the society, the state
administration, the culture and the customs, and even the daily life of all residents [25].
Within this chapter, terms as globalization, correlation between educational policy and
economy, and presentation of policy and strategies for economy and education devel-
opment are characterized and defined. Among the researchers and thinkers, we may
find the publication of Daun [29] who claims that globalization is characterized by
openness and removing political boundaries, and it allows fast transition of services
and products, human and financial capital, movement of population information and
ideas between countries [25]. Flood [31] believes that this is how globalization creates
a more uniform human society, where societies, cultures and countries are combined
and more dependent on each other. Ochs [47, 326 p.] even adds that countries, com-
munities, economic companies and also individuals from all over the world have creat-
ed tight connections with each other; economies, cultures and political movements are
integrated; and people behave as if the whole world is one unit. Therefore, some call
today's world a “global village” [52]. Mundy [45, 4 p.] refers to the economic aspect
and explains that the very movement of capital, products, people and ideas creates a
kind of reality design of global geography, of human activity, and poses new challeng-
es to the individual in his relations with the community and with his country. There-
fore, every country that wants to maintain a competitive line in relation to its neigh-
bors, near and far, must establish orderly and innovative educational policy, which
make the state economic — occupational — industrial and of course technological needs
even with the system feeding the employees and officials, which is the education sys-
tem. Mundy [45], Resnik [14], Adam [21] and others are some of the researchers and
experts that their researches and definitions are presented, and interpret the worldwide
dynamics globalization caused and the influence on policy lines. These researchers,
and others, connect globalization with education streams and educational policy.

Educational polity, influences, streams in education and definitions are charac-
terized by two main educational streams. The first is meritocracy in education, and its
source is a socio-political view in which those with power are chosen or appointed to
their roles on the basis of their ability. Therefore, states decree, through their educa-
tional systems, nurturing individuals’ abilities so that they can man the roles needed
to lead states and their civil areas. The second approach is constructivism (or structur-
ing knowledge), in which it is argued that every mental activity is based on building
knowledge and abilities. Daun [29, 7 p.] summarized that constructivism (in educa-
tion) 1s an educational theory explaining how knowledge is acquired. This theory em-
phasizes the part of learners in the learning processes and encourages active learning.
Learning occurs through a process of doing, by structuring knowledge and learners’
responsibility for this knowledge. The researcher seeks to conclude that both ap-
proaches are important and it is recommended to integrate them both in educational
systems. The researcher, from her 27 years’ experience in the education system, can



refer to tens of cases in which the system is required to integrate both belief in learn-
ers’ abilities, and the need to ‘build knowledge’ to advance their abilities.

Dale [28] claimed that reforms in education are at most countries' top priority, but
despite the great increase in education expenditure (according to UNESCO, in 2019
world expenditure for education was 2 trillion USD), and despite ambitious change ef-
forts, the performance on many education systems have almost did not change for many
decades. Adamali, Cffev & Safdar [22] seeks to clear that reform or strategic
change in education world or in educational institution is a very complex process.
Its success or failure depends on the "mutual play" of the change characteristics
and the educational environment they want to change. On the other hand, it depends
on the interaction between the whole educational "field" and the local government,
which is responsible for setting the policy. small and large countries made strategic
changes in their educational space as a result of economic social insights, that its reasons
related to the previous chapter subject — globalization influences. About 50 years ago,
Singapore, Canada, and Finland had failing education systems. Finland had one of the
weakest economies in Europe and Singapore suffered from an ongoing civil war. Today,
these are some of the most prominent education powers in the world.

Fullan [31] add that education and culture status in every country is a result of
strategic policy rooted in culture. Brauch [24] notes in his article that some countries
do put education issue at their national top priority, but do not really act to shape the
country's culture by the education values, both of the individual and the nation. The
chapter presents the successful way of Singapore that has founded a program called
"thinking schools, learning nation", that was aimed to prepare the education system to
the 21st century. among the main goals set: (1) adjusting the learning environment to
the qualities required in the 21st century (emphasizing vocational, technical and
mathematical education); (2) increasing the number of the education system gradua-
tors (elementary, secondary and university); (3) training teaching employees and im-
proving teaching quality; (4) improving Singapore\s relative position in international
tests [S1]. The five-year national plan showed it is necessary to have a significant
change regarding teaching manpower issue. Later in the chapter are also presented
the models applied in Canada and in China.

The second part of the chapter referred to educational policy, definitions,
streams, and influences. This section discussed the issues of educational policy and the
educational establishment interaction with the state. Takayama [52] looked at the
educational policy design as a tool for political implementation, enabled by conveying
messages that ultimately create the public thoughts and social qualities. On the contrary
Carmoy [26] claims that countries' education policy expresses the value system and
norms formed by the society regarding the way its leaders see the next citizen genera-
tion. This policy will usually determine the arrangements, procedures, norms, and
frameworks to realize education ideas and perceptions as policy leaders set [19, 7 p.].
The debate scope and intensity increase the lower the country is ranked in the interna-
tional achievement table. Therefore, the researcher asks what is educational policy?

The educational policies of Israel and Finland are reviewed and analyzed in
this thesis in order to identify the unique characteristics of each system, and in order
to pull the Israeli system forward from its present status [16]. The education system
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power and its performing ability stem first and foremost from the legislation regulat-
ing the education system. Israeli society complexity and its diverse human texture are
reflected in its education system. The education system heterogeneity is expressed in
various layers in the system structure and budget and the existence of many education
systems types adjusted to the various sectors.

The methodology of this section first reviews the educational policy in Israel
and then in Finland. First the educational system structure in Israel, its layers and
structural characteristics are reviewed. Education layers, which was defined since the
state establishment and continue, with minor correction, until now, are acceptable in
Israel. These system layers include education institutes by "age section", namely by
education stage. According to the Ministry of Education [12; 43], within the Israeli
system division by ages there are four education stages: a. pre-elementary education,
b. elementary education, c. secondary education: junior high and high schools (7th to
12th grades), d. post-secondary education and higher education — tertiary (academic
higher education, vocational training). additional layer is by legal status.

The policy and education system in Finland are objectively reviewed, with
little criticism, and its advantages and disadvantages are presented. The national poli-
cy leads long year strategy with several political — theoretical — philosophical schools
that are applied in all life areas, but especially in the educational policy [23]. The idea
of governmental responsibility for the system is expressed in public funding system
for all the education system financial needs. the responsibility for "providing" educa-
tion, buildings and funding is divided between the state and the local authorities or
other education suppliers. This social value is expressed in full inclusion of all resi-
dent, immigrant and citizen populations regardless their gender, sector or religion.
The education goal for immigrants is identical to the goal for residents — equality, bi-
lingualism and multiculturalism. The system is built in a manner that education insti-
tute network covers the whole country. All students can register to study in high
school, university or vocation education institutes all over the country.

The second chapter title is EDUCATIONAL POLICY ANALYZES IN IS-
RAEL AND FINLAND. The current research theme focuses on the comparison be-
tween Finland and Israel. On one side of the comparison model, Finland operates ad-
vanced education system, for about two decades, leads in international tests and
known in its educational approach of innovation and developing advanced tools and
models. Its investment products are shown in accompanying economic changes [42;
51]. it is compared to the Israeli educational system, that on one hand, is known for
its technological and medical innovation, but on the other hand, its national and glob-
al status i1s in unprecedented low, and placed low in grade and reform scale of the
OECD. On the second chapter the researcher selected four main comparison variables
for the logic comparison analysis. These four were selected for being essential and
central in similar comparative researches in other countries. The selected variables
are: a. education status on economic — social context, b. evaluation and testing meth-
ods in the education system, ¢. adjusting curricula to the 21st century, d. teacher sta-
tus and his training course. The trends, legislation, policy and influences in each
country were analyzed in interdisciplinary manner for each variable.

11



Finland — education status in economic — social context. First the policy
lines of governmental expenditure for education are analyzed in each country. it was
found that in Finland the budgetary investment in education is large but not unprece-
dented. Table 2.1 (in the thesis) presents the data on a the time line in 2010-2019 and
present budgetary development mainly in investing in early age, but on the other
hand there is a decrease in investing in vocational education and university research
budgets. In addition, private expenditure for education is analyzed and find to be very
low, up to minimal. Aho et al [23] explains it is because Finland works by a uniform
policy line aimed to apply compulsory education for all citizens. In principle, non-
formal education is also free and funded by local authorities that receive a govern-
ment. Therefore, the family does not have to worry about a family and private budget,
and except for minimal expenses, there will be no cost at all. According to the eco-
nomic — statistic website https://www.ceicdata.com/, the private expenditure for the
las 20 years is about 0.4% of the general expenditure percentage of education (includ-
ing tertiary education — learning in higher education institutes). Figure 2.1 (in the the-
sis) brings a proof for this approach and shows that the investment in budgeting the
education system in relation to the products is not big and even decrease since 2012.
Later the correlation between education and employment is analyzed. In this sec-
tion the researcher brings updated data, and the analysis shows that the employee
percentage constantly increases since 2010 (with slight decrease in 2020 due to the
COVID19 pandemic). According to Halinen & Jarvinen [33], Merilainen et al [42],
and Hancock [34], it is because vocational training and training for occupational ca-
reer are popular in Finland and attract wide verity of people in different ages to study.
Young people who have graduated comprehensive school and study for their under-
graduate degree as well as adults who are interested to update their skills and develop
their ability to meet labor life, apply to vocational training and improve their ability
to integrate the labor market. Today, 2021, 72% of all high school students (ISCED
3) in Finland study in vocational training and education, while in the OECD countries
the parallel datum is 42%. This chapter also presents and analyses Finland's education
system structure (figure 2.3 in the thesis). Such moves and an educational-
occupational policy led Finland for many years to high productivity level in the
employment market and income factors to the state from exports [30].

The idea is that product growth comprised of changes in the physical capital,
the labor input, human capital inventory and total productivity. Fertility and produc-
tivity are effectiveness indices and may be defined as the "number of hours" a labor
or equipment unit produce. Productivity is calculated as the ratio between the output
and the labor input and capital investment. Until 2020 Finland was one of the most
advanced countries in its productivity level, which indicates effective and updated
education and training processes. Since the beginning of the COVID19 crisis, there is
a real harm in this datum that continues until now. Finland's product growth in the
coming years is expected to remain 1.14-1.15 [27].

Israel — education status in economic — social context. It is known for years
that the national expenditure for education in Israel is one of the highest among
OECD countries. in 2019 the national expenditure for education in education insti-
tutes in Israel was 7.2% of the product comparing to 5.6% in OECD countries, as in-
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dicated in the international comparison made by the Central Bureau of Statistics [27].
The public expenditure part in funding education expenses in Israel in 2019, without
pre-school education, was 81%, comparing to the average of OECD [48] countries
that was 83%. In light of Israel status in international tests, there is public pressure
demanding to increase the investment in education in all parameters required to
straight with the successful countries.

In order to compare uniform indicators, table 2.2 in the thesis presents similar
data to table of Finland (2.1). in the Israeli case we see constant yearly increase,
namely general increase in the education budget components, except for significant
decrease in vocational education and academic education supporting. Except for these
two budget items, all the components mostly increase every year (2010-2019). How-
ever, the private expenditure for education in Israel is considered very high com-
paring to Western world countries and the OECD countries. Schriewer & Martinez
[51] explains the trend to be a result of the family economic power to privately sup-
port the student during all his studying and training years, and without teaching quali-
ty or products the family will personally support. This reality causes significant social
gaps between communities in Israel, and the state, by not interfering with clear policy
that reduces private education investment, perpetuates the growing gaps between
populations and geographic areas. The private expenditure for education in Israel is
on average of 23.5% (the OECD average is 15.7% and in Finland is 0.4%).

Further, with regard to the national expenditure on education in relation to the
gross domestic product, there is a consistent increase every year (last decade) as shown
in Figure 2.5 (in the thesis). The State of Israel does not particularly spare its invest-
ment in education [43]. The education system's budget is the largest second to the secu-
rity expenditure factor. The problem that arises, and which cast a shadow on the large
financial investment in education is in the structures of the system. Figure 2.6 (thesis)
shows the structure of the education system, and therein, following the researcher's
analysis and that of other experts whose opinion is presented, lies the problem. The
analysis and organizational-methodological structure show that in contrast to the Finn-
ish system, which is made stages of education, that relate to and mainly continues each
other in a synchronized, documented, controlled, and planned manner, the stages of
education in Israel do not work this way. The system is divided into stages of education
that have nothing to do with continuity. The systems are not contents coordinated,
there is no construction for continuity to the next stage (except for certain issues in ear-
ly childhood). There are no working relationships in tertiary education (between the
vocational system and higher education, academic one). There is a process of perennial
"repression" of vocational education, and this lack of proper management brings the
system to its low scores. As for the productivity of the employment market and the
state's income factors from exports, it was found that Israel is in a very low place in re-
lation to the OECD countries, and with a huge gap from Finland .

The gap mainly stems from low skill level in Arab society and ultra-orthodox
sector. The research results indicated, inter alia, that the product per capita in Israel,
according to purchasing power parity, is lower in 9.5% than the product per capita in
OECD countries, and the product per labor hour is also lower in about 23% than the
OECD countries. in 2019 the product per labor hour in Israel in purchasing power
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parity terms was 46.9 USD, lower in about 20% from the OECD average. According
to Belikoff [3], a factor complex may explain the fertility gaps, especially the physi-
cal capital inventory, human capital, labor intensity, regulatory background condi-
tions and industry structure. Before the COVIDI19, there were in Israel lower unem-
ployment rates comparing to world countries (less than 4%) and the population in Is-
rael was more educated comparing to other countries. However, on the contrary, Isra-
el gets lower grades in employee skills.

A second variable examined in comparison is comparative analysis and dis-
tinction with regard to assessment and testing. Assessment methods and the exam-
ination process is a process of discovery that helps to promote student achievement
and improve teaching processes, because it provides findings-based data and enables
setting concrete goals for improvement. Good mapping, during, and especially after
the process, will guide teachers and influence how lessons are planned, ways of
teaching, content, and learning of different students in the classroom. This line of pol-
icy is clear to all those involved the teaching the students, whether they are adults, or
young people. But for some reason, there is a difference, deriving from educational
policy, between the two countries - Finland and Israel.

Finland - ways of assessment and examination. The policy of assessment
and examination of results in Finland allows students perceptual autonomy and en-
couragement of creativity rather than placing students in a competitive race for nu-
merical results and achievements [30]. This line of educational policy is reflected in
the following characteristics: (A) The assessment process begins at an early age, but
in a broader, inclusive, and enabling approach. Already in the elementary ages (kin-
dergarten + elementary grades) one of the values applied and tested is encouraging
students to shape their opinions. Therefore, the system will place due emphasis to the
views of learners. Assessment and examination during these years will focus on pro-
moting children's health and well-being. The policy in assessment processes is that
the Finnish system treats the young learners as individuals (unlike the traditional as-
sessment methods that quantify students with statistical measures of numerical score),
and the attempt is to reach students' full potential. (B) In middle school in Finland,
students do not register for national tests until the age of 16. Examination and as-
sessment processes are carried out by the teaching staff (of the system) who deter-
mine the assessment methods based on the objectives set for their teaching subjects.
The general policy line is that the Finnish education system does not aim student
learning in basic education as preparing to the standard tests. Instead, teachers get
general evaluation instructions and evaluate the students. the Finnish system also en-
courage the students to develop self-evaluation skills and develop their own measures
foe progress. The common approach, as part of the comprehensive education policy,
and as national guiding line, is that instead of test, the Finnish government goal is to
"support student growth towards humanity and responsible moral membership in so-
ciety and provide them the knowledge and skills required to life" [the Finnish educa-
tion System]. however, Finland uses an annual to evaluate school learning result.
These tests focus on mathematics, native language and literary subjects. additional
disciplines as art and multiculturalism are added according to the Ministry's goals.

Israel - evaluation and examination methods. The evaluation process and ex-
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amination methods in Israel had minor changes along the years but are still based on
product — result [13]. This is the policy since the state’s establishment. The COVID19
crisis has created "pressure bubble" or opportunity in the educational system, and now
it is going through a change process that may fundamentally change the evaluation and
examination methods [Weisblai]. By the common approach in Israeli system in the
"achievement evaluation" issue there are two main different approaches: (a) The quali-
tative approach, by which the evaluation is perceived as evaluation for learning,
known as "formative evaluation". (b) The quantitative approach, by which the evalua-
tion 1s perceived as evaluation of learning, known as "summative evaluation".

Although the education system in Israel combines the two approaches to a cer-
tain extent, it is afraid to give up on one of them [10, 16 p.]. Learners' assessment
methods in Israel crystallize in a more numerical-quantitative direction as the years
go by in the learning process, but from students' first year in an educational institu-
tion, they undergo a process of observing their emotional, motor, cognitive products,
which are quantified into verbal assessment and numerical assessment (if improved
along the timeline), and relative to peers in the organic group or in a statistical group.
These ways of assessment will be reflected in each of the age stages in educational
institutions: (1) Basic ages - Learners in Israel will be examined during their years in
educational frameworks (kindergarten and elementary school) in almost every possi-
ble way. The teaching method is one that directs the teacher to examine the learning
outcomes in order to produce maximum possible output in the timeline devoted to the
subject being studied. (2) Middle and high school ages - methods of assessment and
examination are similar to those of the basic ages, in accordance with the characteris-
tics of the current age group. Then when they reach high school, there too they will
undergo assessment and examination processes in accordance with the general policy
guidelines that require numerical and verbal assessment nodes. As part of the assess-
ment and examination processes, students will be tested through assignments, quizzes
(short test), routine examinations, and finally also matriculation examinations [19; 4].

Comparison discussion between the two countries. The researcher understands
from analyzing the two countries policy lines that the two countries refer substantially
different role to the education system. The researcher article [7] "The comparative ad-
vantages of the internationalized education system" expresses the difference in education
status and role. The connection between the systems, curricula synchronization and cul-
tural aspect of learner development are very notable in the general policy of evaluation
and testing methods of the Finnish learner. The emphasis on independent thinking de-
velopment in social and personal contexts replaces the numerical evaluation in Israel. As
part of cultural — social — political strategy, the Finnish invest a lot in developing man —
citizen quality and in the value of equality to all, and therefore create open and egalitari-
an society that contribute in its wide base to local economy. This thinking and perception
spirit leads them to take more empathic evaluation policy that include long-term thinking
and emphasis. Policy direction that is proven in international tests.

The third section, entitled "Comparative examination of curricula, training
courses for 21 century" analyzes the variable related to the comparison of curricula
and the preparation of learners for the needs of the 21* century. This sub-chapter ana-
lyzes curriculum policies in both countries with regard to curricula guidelines, the
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various subject-committees that construct and update curricula all in conjunction with
programs offered worldwide such as the OECD Education Project 2030 [48].

Finland. The local education system directs the student mainly to exploit his
abilities in order to shape his image as contributing person to himself and to his sur-
roundings. The educational "climate" revolves social principles to which social-
educational characteristics are added, such as equal rights, a subject that was ana-
lyzed earlier. According to Saloviita [50], a senior educator, the model for curricula
development in Finland is based on responding several criteria: discipline literacy,
skills development, and values education. Figure 1 shows the model principles and
outline.

—

[ Knowledge ]

Skills J

[ Competencies ]

Attitudes
& Values

Figure 1. Principles of education in Finland
Source: made by the researcher [15]

Analysis of the model shows that curricula in Finland are driven by three main
factors that include: constructing knowledge which is construction of cognitive abili-
ties, improving skills and their current composition adapted to the 21* century, and a
system of personal and social values that will help learners integrate into society as
factors contributing to self and environment (physical, organizational, ecological).

Analysis of policy lines, and examination and/or selection of curricula and
skills, the issue of the relevant partners for developing the program is discussed.
These partners are called "professional committees". The educational leadership in
Finland understands that the applied curriculum has potential to significant impact by
many stakeholders. Therefore, they select and involve different stakeholders even at
the planning stage: academy factors, third sector organization specializing in educa-
tion, factors from the educational field and the system's end customers — students and
parents. Finland shares the idea of a national goal of preparation to labor market.
Therefore, business sector and industry factors participate the study planning.

Another required stage is examination of the degree of curricula implementation
compatibility to policy. Every year there is government supervision of curricula imple-
mentation, their success or failure, checkpoints, and the need for update or change (Ta-
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ble 2.4 in the thesis).The State of Israel selects the subjects taught by a sub-department
in the Ministry of Education called the Pedagogical Secretariat which is the highest ped-
agogical authority in the Ministry of Education [44]. By its authority, the secretariat is
responsible for setting the Ministry's pedagogical curricular policy, as well as for defin-
ing all aspects and components (contents and pedagogy) in the areas of knowledge
taught in the education system and supervising their teaching. One of the key compo-
nents of the pedagogical secretariat's responsibility is determining the contents taught
and the concept of teaching-learning-assessment in each knowledge area, for which it is
responsible, the tangible expressions of which is a curriculum document, defining the
goals, principles, contents and skills included in one subject matter in the education sys-
tem, as well as the pedagogical guidelines addressing its teaching.

There is no actual evidence of stakeholders' involvement outside the Ministry
of Education (except one member in each committee), and there is no transparent
process indicating inter-ministerial openness (Ministry of Economy and Industry, La-
bor Branch, third sector parents) in determining curricula and consulting their imple-
mentation process. The emphasis is on the outcome aspect, and to that end, all sys-
tems are self-directed. These directions will be reflected in regulations, setting
achievement goals, and especially the quantification of education in numerical prod-
ucts (grades, numerical assessments). Model-figure 2 presents the concept of devel-
oping curricula and skills in Israel.

The aims of education Changing learning goals Developing thinking

eUp-to-date curricula eDynamic knowledge eDeveloping thinking abilities

eStructuring graduated eLinked-interdisciplinary eDeveloping abilities to plan
knowledge knowledge strategies

eInter-area learning

Success in
matriculation
exams

Elementary Secondary Junior high
schools schools schools -

Figure 2. Key principles for the Israeli educational model
Source: Made by the researcher [12]

Figure (2) reveals that there 1s gradual construction in stages and principles tai-
lored to each age group, and three basic principles accompanying the curriculum, but
in the researcher's view, the incomprehensible push to the result aspect at each stage
causes significant damage, as it pushes teams to focus on grades and expected results
and not on processes and the utilization of learner's differential abilities.

In the ensemble of partners for assembling curricula and choosing the strategy
curricula production in the Israeli Ministry of Education have several partners headed
by the "discipline supervisor". According to the Ministry of Education procedures,
the coordinating supervisor in each discipline has to appoint the committee members
and be assisted by them in setting the curricula and exams. Since he is the one who
appoints the committee members, he can choose to appoint associates, or people he
knows will not provoke much criticism. In fact, there is no representation of other
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government ministries (economy, finance, industry, welfare, employment). The
committee members who join are alone, and has no real ability to influence.

The evaluation policy of the compatibility between the curricula and the
implementation in Israel is not regulated as a structured process within the Ministry
of Education work [12]. In fact, the compatibility is not examined by the factors ap-
proving the curricula, and the control is performed by the Ministry of Education test
division together with the educational system representatives in the geographic area
(local authority / the Ministry of Education district). The Ministry of Education make
regular control on all education institutes all over the country in order to supervise the
implementation of the Ministry of Education instructions, the institute management
routine, compliance with standards and proper use of allocated resources.

The last, fourth variable discussed is comparative examination of teachers’
status in educational system. This variable addresses the professional status of the
teacher and the teaching profession, a concept that refers to the social and profession-
al prestige of teachers both as professionals in their own right and compared to other
professionals. The status of a teacher and teaching profession as a whole is influenced
by various variables, first and foremost the path to training that begins with prelimi-
nary requirements for undertaking the profession, the process of acquiring education
and expected skills, all government inputs invested in the process, and what happens
to teachers afterwards, work conditions and wages [10]. They will be joined by other
factors of influence, such as a set of benefits related to the occupation, the degree of
the professional field's influence on civil society, and more. Addressing the issue of
teachers' status is not new. In fact, it seems that this issue has not been off the agenda
in recent decades - in the media, in public discourse, in educational discourse, in aca-
demic research - in Israel and around the world [1].

For years, Finland has been known for the strategic line it takes regarding the
obvious response to the issue of the teachers' status. In fact, the Finnish government
recruits' teachers at a particularly high academic level [20]. The analysis shows that
the teaching profession is acquired by teachers in universities (and not in teaching
colleges like those in Israel). The field of teaching accepts outstanding university
graduates with a master's degree, is considered to be particularly sought after, and is
ranked third in the level of demand to medicine and law. Until the reform in teacher
education (which started in 1979), high school graduates could be integrated into
teaching studies within the framework of the teachers' Seminaries. Since 1980 teacher
education has changed. Over time, and owing to an orderly government program,
teaching has become the second most sought-after profession after medicine, and
many teachers aspire to a tertiary degree and persevere in the profession. The percep-
tion in Finland is that teaching should be a profession with a long-term lifespan,
where people can grow to leadership positions and develop expertise in their field.

The thesis presents diverse opinions that criticize or justify ways of training in
Finland, but the common denominator in all opinions is that the teaching process is
committed to assessing the candidates' genuine abilities in order to "produce" quality
teaching power that underpins the system's operation. In Israel the teacher profes-
sional status is a subject that engages policy makers in Israel, as well as in other
countries for several decades. Several surveys that were published in the last years
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indicate systematic and consistent harm in teacher and teaching status in Israel [8, 90
p.]. Teacher professional status preoccupies policy makers for many years due to
economic, social and technological developments that undermine teacher status as a
source of knowledge and authority and harm his ability to compete with other profes-
sions, both in terms of occupation attractiveness and the economic reward. Public and
media "noises" have led to a reality where the number of unmanned teaching position
1s increasing year by year. On the one hand, the education system suffers from a lack
of openings because of a differentially based policy of standards (socio-economic
cluster and number of students), and on the other hand, a constant dropout of teachers
from the system (as of the 2021-2022 school year). Teachers' status is ultimately con-
cerned with its national positioning, and the status of education in general (the first
variable for comparison). Therefore, we also see the pay gaps as they appear in table
2.6 (in the thesis), which shows the wage gaps between Finland and Israel in the four
existing levels of education. The second chapter is summarized by the conclusions.

The third chapter 'MODELS AND SOLUTIONS TO IMPROVE EDUCA-
TIONAL STRATEGY AND POLICY ' is concerned with the presentation of models
and solutions whose purpose is to improve educational strategy and its necessary pol-
icy. At the start of this chapter, in the first sub-paragraph, successful and applied
models from countries that had coped with similar issues in developing educational
systems were presented. Reviewing models, emphasis was placed on how countries
addressed those variables that researcher examined comparatively between Finland
an Israel. Singapore, Moldova, Canada, and the U.S.A. were among those reviewed.

Singapore is considered to be one of the biggest Asian success stories, after it
successfully developed in less than half a century (42 years) from a developing coun-
try into a modern, flourishing economy [54]. Singapore achieved this impressive eco-
nomic development by putting on its national agenda the quality of education and
successfully convincing its people and leadership of the right place of education, and
its status as the key to a prosperous economy. Society in Singapore is multiethnic.
English is the language of school teaching, workplaces, and government [48]. The
strategic line of the successful model emphasized a number of core feature and prin-
ciples, most of which are identical to the current study’s variables. The first feature is
government spending on education. In 2020, Singapore spent 3.6% of its gross do-
mestic product on education, which constitutes 22% of government expenditure, the
second largest after security expenditure [48, 392 p.]. The second feature is the struc-
ture and makeup of the system. The education system in Singapore is small with
526,000 pupils in approximately 360 school [41].

Since 1997, the Singapore Ministry of Education started to apply a strategic
step called “Thinking Schools, Learning Nation”, which was, primarily, preparing the
educational system for the 21% century [41]. Among its main aims were: (1) Adapting
learning spaces to qualities required in the 21* century (with an emphasis on voca-
tional, technical, and mathematical education); (2) Increasing the number of gradu-
ates from educational systems (elementary, secondary and university); (3) Training
teaching personnel and improving the quality of teaching; (4) Improving Singapore’s
ranking in international tests. Singapore’s innovative thinking framework for its sys-
tem was created in 2004 by the local Ministry of Education. Three years later, in
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2007 the program acquired the status of multiyear strategic plan [26]. Its innovative
framework is made up of four separate, but interconnected components of a strategic
vision: (1) vision for the entire nation; (2) vision for Singaporean education; (3) vi-
sion for educational change application; (4) vision for common structures — profes-
sional learning communities — essential to anchor changes in every school. Each
component is fully applied by educational institutions, with quality control and regu-
latory processes ascertaining its existence [37]. Another country whose educational
system develop model was explored was Canada.

Canada is a country whose educational system is very different in structure
from many countries, and it is possible that its success story derives from this. Ac-
cording to Canadian law, the responsibility for education is the in the hands of each
of its provinces, and they transfer a noticeable amount of authority to the field [45].
In contrast to Israel, in which the Ministry of Education is centralized and aggressive,
Canada is a symbol of decentralized authority. Research conducted by OECD [48,
25] determined three possible criteria for Canada’s educational achievement success:
Canadian culture, Canadian welfare policy and three specific factors in determining
its policy: choosing teachers, equal funding, and curriculum. Educational reform ex-
isting in Canadian regions, including Alberta (2200 schools) was achieved through an
agreement between its Ministry of Education and teachers' union, which testifies to
an interesting direction: reducing state involvement in individual educational de-
mands and increasing teachers’ autonomy [47, 326 p]. At the center of this
change learning and not teaching processes were emphasized.

In other words, placing greater emphasis on developing skills in every
knowledge area at the expense of reducing demands for content. The purpose was to
strengthen learning processes in schools to developing pupils’ skills and compe-
tences, where knowledge acquisition occurs through developing and improving pu-
pils’ competences. Despite existing decentralization features, when examining Cana-
dian grade data, there are almost no gaps between geographical regions even though
there is no “head” Ministry of Education managing regions. One of the explanations
for this phenomenon is that the Canadian government, which attributes huge im-
portance to education, and hence Canadian culture sanctifying learning and educa-
tion. Another explanation for the system’s equality is the existence of a government
ministry whose role is regulatory, to inspect and identify what is successful in various
regions and share knowledge between them. The government ministry has the ability
to compel its conclusions and create cooperation and balance between regions.

Moldova. Like other countries, which have understood the meaning of a firm
and stable education system that has an educational vision derived from social-
economic policy, Moldova has also chosen to connect to the Moldova 2030 program
(figures 3.3, 3.5). withing this program the administration acts to a national commit-
ment for stages of education systems. The administration and the program planners
are convinced that strengthening the education status will strengthen the economy
and the national resilience and its social implications will incentive occupation.
Therefore, the republic has begun with a systematic treatment in the training structure
and built a new system that is based on the following age groups: (1) elementary edu-
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cation; (2) middle school; (3) high school; (4) vocational education; (5) higher educa-
tion. The teaching power quality is also emphasized (figure 3.4) in the thesis).

The U.S.A. underwent a change with far reaching consequence in relation to its
public education system in the 1990s. For the past 25 years or so, it has nurtured a strong
public education system meeting the needs of all its populations. It is true there are dif-
ferences between states, between educational streams, but the American government has
succeeded in implementing a core program of contents and competences, while provid-
ing managerial independence and respecting every existing educational stream. The sys-
tem’s structure is similar to that in Israel in terms of age groups and division between el-
ementary education, age in junior high school and high school studies. A summary of the
benefits and strategic emphases in each country is presented in table 3.1 of the thesis.

In the second part of the third chapter, the researcher presented the results of
quantitative research conducted with 158 participants in the field of education includ-
ing teachers, inspectors, principals, and other role-holders in the Israeli education sys-
tem. The purpose was to acquire an authentic picture of their perceptions and profes-
sional opinions of different research variables. Findings revealed an unequivocal pic-
ture confirming the research hypothesis and researcher’s opinion that changing four
research variables could indeed improve the state of the Israeli system. The model
presented in Figure 3 presents key factors using a regression model.

General_state +0.319

Policy_change

Equality_professionality 0.226

Figure 3. The main factors of change in educational paradigms in Israel
Source: made by the researcher

The regression model revealed two factors linking teaching quality, content
quality, teaching staff’s quality and professionalism with general factors connecting
government policy, status of education among decision-makers and funding invest-
ment, would lead to improved and changed policy. These findings upheld the research-
er’s hypothesis and led her to propose a paradigmatic change in education in Israel.

Later in the third chapter, the researcher presented a number of educational in-
stitutions that had adopted some of the thesis ideas, and together with their objective
characteristics had produced a municipal flagship program or institutions representing
municipal or institutional policy development leading the educational system to the
same successful place and professional and social flourishing. Among these institu-
tions was St. Joseph’s school in Ramla. Ramla has been a leading municipal authority
in education for many years. As a result of its population makeup (socio-economic
makeup), the municipality understood years ago that the best way of addressing city
problems was through education.
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The researcher proposed her ideas to municipal education management, and it
was decided to establish a municipal experiment at St. Joseph’s school. The program
has been in existence for two months (from the beginning of September 2021) and
has had tremendous success and recognition from diverse stakeholders. In the City of
Lod, where the researcher lives, the municipality decided to strengthen the status of
education and thus has taken a number of steps including various programs at central
junctions of municipal educational activity. All their actions, which are expressed in
strengthening educational leadership and education staff, by nurturing respectful and
personal dialogue in teacher-pupils' relationships and creating a unique learning envi-
ronment inviting creative and activating teaching, in this framework, the city encour-
ages and initiates diverse unique educational programs and initiative's.

From the literature review findings, comparative analysis conducted between
Israel and Finland with regard to the research variables, an analysis of models exist-
ing in successful educational systems in other countries, and statistical research find-
ings from research conducted on 158 Israeli educational system employees, the re-
searcher proposes an organized program including innovation parts to respond to the
variables examined and analyzed. Main details of the program will be presented in
the Conclusion and recommendation chapter.

CONCLUSIONS AND RECOMMENDATIONS.
Conclusions

1. The State of Israel has been undergoing a constantly growing crisis in its educa-
tion system for several years. The researcher, as a partner in the Ministry of Edu-
cation's inspectorate team, has initiated a comparative study between Finland and
Israel, the main point of which is an examination of the Ministry of education's
educational strategy, and resulting policy outlines in the Ministry and educational
institutions.|For the benefit of the success and contribution of the research to the
field and the world of science and theory, the editor decided to focus the compara-
tive analysis on four key variables to guide the comparison. To get a comprehen-
sive picture, the manifestations of the variables were also examined in Singapore,
China, Canada and the USA, known for the improvement processes they have car-
ried out in recent years, and today their education systems are very successful. The
four variables are: status of education, ways of assessment and examination, learn-
ing contents and their adaptation to the 21* century, and the status of the teachers
together with their training routes.

2. The educational policy in Israel and Finland, being appreciated based on the applica-
tion of the comparative analysis, allowed us to ascertain the perceptual-substantial dif-
ference that presents a gap between two perceptions of the educational policy, translat-
ed into a national strategy and a work plan. Differences in educational policy guide-
lines and the general reference to the status of education are reflected in the structure of
the system and the national approach to the budget. The differences are reflected in the
interrelationship between the economic system of employment and the role of the local
education system. Through a comparison of educational systems, the author establishes
that the Israeli system is highly centralized, which conveys a lack of confidence in edu-
cational frameworks. All the "theoretical" fields of education in Israel are concentrated
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in the hands of the "Pedagogical Secretariat" and it alone leads the development of
learning contents. In contrast, the Finnish system features openness, delegation of au-

thority and "territorial" participation in decision-making about the necessary pedagogy,

including teacher evaluation and teaching processes.

. The second variable examined refers to ways of examination and assessment employed

in the education system. From an analysis of the findings, the editor concludes that Fin-
land has designed a set of examination methods based on a structured and gradual "diffi-
culty bar", which begins only at the elementary school years, and increases from that
point on. The theory regarding the ways of examination is the desire of the system "to
support the growth of students towards humanity and moral responsibility in society and
provide them with the necessary knowledge and life skills." (According to Finnish Min-

istry of Education). Therefore, authority is delegated to the local educational body, which
1s most familiar with the target audience. Educational staff is given pedagogical inde-
pendence that is under quality control, but not in the critical sense, but rather constructive
control. In contrast, the Israeli approach concentrates on the process of quantifying (nu-

merical) products and results. A process approach versus, a consequence approach

(which in most cases is also immediate). These approach gaps are reflected in the results
of international tests where Israel has huge, multi-year gaps, vis-a-vis Finland.

It is worth noting, and as part of the conclusions, that Israel's low results are
due, among other things, to gaps between the populations of Israeli society. The
Israeli establishment has not invested in promoting and nurturing minority popula-
tions, and therefore, over the years, gaps in knowledge and ability have been cre-
ated which to this day affect the education system and hence the impact on the
employment system, productivity at work and implications for the economy.

. Finland operates according to the OECD Future of Education 2030 Project [48] and
adheres to the strategy that accompanies its contents: literacy in the fields of
knowledge, thinking and social-emotional skills, and education for values at the lev-
els of society and individuals. The Finnish government directs curricula based on
these content factors. Derived from this is the overall policy for updating or renewing
contents, and the required teaching methods. The conclusion emerging from the
summary of characteristics in Finland is that the country promotes educational inno-
vation, equal and pluralistic organizational transparency in its approach to educational
contents and the need to adapt learners to the requirements of the 21* century. In con-
trast, the State of Israel has indeed embraced these principles, but has not translated
them into any material changes. The system is still centralized, the curriculum re-
mained as it was in the 1960s-1970s, as did the ways of examining and assessing
learners. There is no meaningful nor purposeful discussion regarding changing / up-
dating curricula. The strategy still remains adapted to the 1980s, and with the excep-
tion of "cosmetic" changes there was no perceptual change.

. The fourth variable capitalizes on the status of teachers and the training process. In

a deeper and interdisciplinary view of the teaching segment as a whole, the status

of education subjects lies between the two cultures/states, and the budgetary policy

of inequality, in relation to disadvantaged populations and the place of education

on the public agenda and the media, prevails in the ways of examination, and their

impact on the innovative updating - refreshing - of the curriculum, comes "as a
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justification" for the low status of teachers. In Finland, the socio-economic status
of teachers is high in society. Therefore, quality human capital is attracted to the
teacher training bank, enabling meticulous screening processes that ultimately
promote the best in teaching. In contrast, the status of teachers in Israel is at an all-
time low (February 2022). The public's attitude towards teachers is shameful and
scandalous and therefore the system hardly attracts the best candidates. A few
candidates who are not suitable for teaching but attracted to the education system
are enough. Thus, the Israeli system continues in a cycle of cause-and-effect pat-
tern to this day, without any real effort or desire to change the situation.

. The contents of the literature review together with the findings of the comparative
analysis between the countries, and the presentation of the models and solutions giv-
en by other countries, lead the researcher the conclusion that the research hypothesis
has been confirmed. These arguments are based on the fact that a direct and causal
association has been found accompanied by the mutual effects between the research
variables and proof of the difference between Finland and Israel. These effects in-
clude educational policy lines reflected in comparisons regarding the status of educa-
tion in Israel (including budgetary implications), the policy of examination and as-
sessment methods, paradigms regarding curricula and student preparation for the 21*
century, teacher status and training, and the state of the education system. In Israel.
The educational establishment in Israel has reached a point where an overall percep-
tual change is needed - in order to develop an appropriate and innovative education
system that will address the socio-economic challenges of Israeli residents in the 21*
century. Hence, these finding confirm the researcher's hypothesis and lead her to the
proposal for changing the educational paradigm in Israel.

. The significance of the study for the Republic of Moldova is major. Based on
the analysis of positive experiences, the author found that there are countries
where the issue of education is included in the list of national priorities, but
they do not really act to shape the culture of the country through the values of
education, both of the individual and of the nation. In the last decade, the in-
stitutions of the Moldovan state adequately appreciate the role of the educati-
onal system in the sustainable development of society.

Recommendations
1. The researcher recommends an interdisciplinary regarding government minis-
tries' involvement, not relying only on a Ministry of Education master plan, as
was the case in previous years. The reason for this is that structural and percep-
tual reform will succeed only in the determining an orderly policy, over years,
based on interdisciplinary treatment of all government systems, with the in-
volvement of the business-industrial sector, and the third sector. The recom-
mendations address each of the four study variables.
2. Regarding strengthening the status of education in Israel, the researcher rec-
ommends adhering to the following sections:
2.1. Systemic treatment of excessive education — A reform is recommended
pertaining to higher education training processes, and to provide a series of
incentives directed towards of employment-adapted education. This will be
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2.2.

2.3.

24.

done by examining the average and median wage, as well as the acquired
profession's employment positioning. Additionally, a 'behavior-directed
policy' is recommended, pertaining to budgets and investments for popula-
tions that are known as less beneficial to the economy and society, such as
demographically and ethnically weakened populations.

Recommendation to change tertiary education institutions budgeting model —
The idea is to raise the value of relevant economy building education, rather
than pursue a policy by which the contribution of many of the educated
population are not productive, and thus the opposite step is taken.

Multiple repeated investment in the vocational training system. At the
same time as reducing subsidies for academic routes in professions at risk
of unemployment, increased budgets should be directed to the vocational
training system, in order to make it more attractive to relevant students.
Re-establishment and increased establishment of vocational education
within educational institutions in Israel while adapting it to the professions
and especially skills required in the 21* century. This will be part of the
required change also for updating and refreshing curricula.

These and further steps, will strengthen the status of education and voca-
tional training in Israel because they will create a new equation of socio-
economic status, whereby on the one hand investing in the educational as-
pect and on the other hand, enjoying well-being and family.

3. The obvious emerging recommendation regarding assessment policy and
methods of examination changes in educational institutions is aimed at varied,
adapted to ways of teaching, and accompanied by constant feedback and stu-
dent - teacher dialogue. This is most important for assessing achievements and
receiving ongoing feedback on both teaching and learning. The researcher rec-
ommends the following steps:

3.1.

3.2

3.3.

Assessment of achievements will be conducted throughout the learning pro-
cess and will be called formative assessment, taking place while providing
constant and detailed feedback to promote learning and improve teaching.
Recommendation is to apply an innovative 'assessment for learning' process
based on the following stages: (1) planning teaching and learning processes
(2) setting assessment goals, (3) designing tasks and setting assessment crite-
ria (4) assessing performance while producing formative feedback, (5) iden-
tifying strengths and weaknesses and replanning the process.

As an outline for execution policy, the researcher proposes structured cri-
teria for innovativeness in the world of content:

3.1.1. Maintaining the connection between teaching, learning and assessment

processes (throughout the school years, Kindergarten - University).

3.1.2. Assessment will address learners' comprehension performance with re-

gard to both the contents and in the area of thinking and learning skills

3.1.3. Assessment will take place in the framework of an ongoing teacher-student

dialogue to prove their ability and understanding of learnt material and the
learning processes (including self-assessment and peer assessment).
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4. The recommendation regarding innovativeness in curricula and preparing learners
for the 21* century includes updates and innovativeness in learning contents, and
here extra-educational factors are expressed, such as the Ministry of Economy and
Industry, the business sector, and the third-social sector. There is no doubt that in-
volvement of all stakeholders (government education - economy and employment
- production and service sector) will lead to up-to-date products in everything re-
garding training human capital in Israel. This requires content policy program
based on 3 main principles: (1) up-to-date and relevant literacy in knowledge areas
and content knowledge (2) personal cognition and socio-emotional skills (3) Em-
phasis on education and social, community and individual values. Innovativeness
is required in the following areas:

4.1. Up-to-date and relevant literacy in the fields of knowledge areas and content
knowledge: learning subjects will include innovations in the fields of arts, hu-
manities, and social sciences with an emphasis on languages; emphasis on
STEM subjects (technology, science, and mathematics); subjects in health and
welfare fields (physical education, health education, religion, and ethics); sub-
jects directed at the labor market. The researcher recommends interdisciplinary
learning: in the context of innovativeness, it is proposed that the fields of study
will base 21* century skills on integrative knowledge rather than on detached
fields of knowledge.

4.2. Skills in the field of personal cognition abilities, and in the socio-emotional
field: (1) Significant abilities in the development of critical, independent, and
creative thinking as well as on analysis and problem-solving skills. (2) Empha-
sizing different types of thinking. Imparting social and emotional skills con-
tributes to an individual's ability to shape his or her personality and cope with a
reality of uncertainty and frequent change.

4.3. Teaching value-based knowledge and skills - it is therefore recommended in-
tegrating academic innovativeness to develop value abilities such as curiosity,
initiative, determination, resolve and perseverance, both at the societal level
such as tolerance for others, socio-cultural awareness, and ethics

4.4. Project-based learning - Research programs - alternative grounds for the peda-
gogical process, which is more suitable for future challenges, is problem-based
learning and students performing projects, while 21* century skills are acquired
and practiced in the course of meeting project challenges.

5. Enhancing teachers' status in Israel is considered an urgent issue for change and
improvement. The researcher understands from the findings that teacher status is a
'developing product' of standardization of the three previously analyzed variables.
Recommendations for improvement include the following:

5.1. Conceptualizing "teacher development" as a comprehensive systemic pol-
icy — recommendation is taking a different approach to teachers' develop-
ment and creating policy that is orderly, binding, balanced and coordinat-
ed between recruiting quality candidates to the profession, training and
absorbing them, their professional development, assessing and developing
their professional path and ensuring they do not drop out of the system.
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5.2. Recommendation regarding building a profession in the field of teaching —
It is proposed that standards of taught subjects and contents be reformulat-
ed. Structural change in the structure of learning content in teaching
routes. The thought is that such standards, which guide and condition the
awarding a teaching certificate and teaching license, may guide teacher
learning and affect the entry into the profession and perseverance. This
policy will require budgetary commitment (teacher education institutions,
Ministry of Economy and Industry) before enabling the development of
such an innovation that shapes a new recruitment policy:

5.2.1 Increasing teachers' supply and recruitment - Strengthening the teach-
ing profession requires reciprocity between standards, training, and
support. The government must create a 'feasibility equation' regarding
applications of candidates for teaching professions. Therefore, signifi-
cant financial support is expected at the candidate selection stage. All
candidates will receive the same quality training program.

5.2.2 The training process - Teacher training will continue until a master's
degree is obtained prior to entering work. Furthermore, the process of
obtaining a teaching certificate and license will be extended and ac-
companied by a program to significantly expand practical experience
and deepens training for teaching heterogeneous student populations.

5.2.3 Accompaniment during ongoing professional development - The re-
searcher recommends overall and comprehensive support whereby
mentors who have received training at the training institution are rec-
ognized and rewarded on a promotion scale, and whose clear mission
to support beginner teachers in their first two years of work.

. The improvement of the situation in the educational system of the Republic of
Moldova can be ensured by the implementation of recommendations 1-5, by the
capitalization of the good practices presented in the thesis. For each variable, ana-
lyzed in the thesis, in the Republic of Moldova there are difficulties, which can be
overcome by achieving the objectives set out in the Education Code, in the Educa-
tion Law, in the basic documents of the initiated Reform. We recommend respect-
ing the continuity in promoting the values of each educational level.

SELECTIVE BIBLIOGRAPHY

In Hebrew:
ABU ASBAH, K. Arab Education in Israel: The Dilemmas of a National Minority. Jerusalem:
The Florsheim Institute for Policy Studies, 2007. 12 — 21 p.
ALMOG - BARKAT, G., DAN, I. Whose child, are you? Opening of registration areas in Jeru-
salem. In: Ichilov, Orit (editor) Privatization and Commercialization in Public Education in Is-
rael. Ramot Publishing, Tel Aviv University, 111-136 p, 2010.
BELIKOFF, M. Gaps between Jews and Arabs in the education system - physical infrastructure,
the Association for the Advancement of Civil Equality. Jerusalem: Sikkuy, 2014. 126 — 144 p.
BEN DAVID, D. State of the Nation Report 2014: Diagrams on the Company and the Economy
in Israel. The Taub Center for Social Policy Studies in Israel, 2015. 75 — 83 p.
BENTAL, B. LEVIV, S. The impact of the corona on the Israeli economy: an overview. State of the
State Report - 2020. Taub Institute, 2020. 4-29 p. Retrieved from: http s:/w ww.taubcenter.
org.il/wp-content/uploads/2021/01/impactcoronavirusoneconom yove rvie wheb.pdf .

27



10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

CARLITZ, T., KESHET, N. Factors driving student success in PISA tests. Results from Israel
prepared for the Knesset of Israel. The National Center for Examinations and Assessment, with
the Assistance of the Trump Foundation, 2018. 8-41 p. Available at: https:/ /trump. org.il/wp-
content/uploads /2018/10/%D 7%92%D7% 95%D 7%A 8%D 7%9 E%D 7%99 %D7%9D-.pdf
DAGAN — BUZAGLO, N. Aspects of Privatization in the Education System. Tel Aviv: Adva Center,
2010. 1-7 p. Available at: https://adva.org/wp-content/upl oads/ 2014/ 09/ha frataedu.pdf
EYAL, N. The Revolt Against Globalization. Tel Aviv: Yediot Ahronot Books, 2018. 89 — 111
p. ISBN-13: 978-9655645064.
FOX, H., YANALI C., & WEABLES, N. Technology-Vocational Education: Trends and Devel-
opments in the Years (2006-2017) Jerusalem: Taub Center for the Study of Social Policy in Is-
rael, 2018. 95— 114 p.
FRANK, A. Finland and Israel - two conflicting paradigms. Journal of Opinions, Education and
Culture. vol 12 (3), 2011. 16 p.
GILAT, Y. WENGROWITZ, The status of the teacher in today's Israeli society. Journal of Education,
vol 68, 2018. 27-11 p. Available at: http://libra ry.macam.ac.il/study /pdf files/d12899.pdf
Ministry of Education. The Educational Picture - Upper Division: National Data 2018 Jerusa-
lem: Ministry of Education. 28- 41 p.
NETA, M. Labor productivity in Israel and in developed countries and the factors that affect it.
Bank of Israel, Information and Research Center for the Knesset of Israel, 2021. 3-24 p. Availa-
ble at: https://fs.knesset.gov.il/globaldocs/MMM/32cc800a-0db6-eal 1-81 16-
00155d0af32a/2_32cc800a-0db6-eal 1-8116-00155d0af32a 11 _17914.pdf .
RESNIK, J. Globalization of education and building a managerial discourse in Israel. Macham,
Education in Israel, vol 34 (9), 2009. 82-110 p.
SALBERG P. Learning from Finland: Insights from a Successful Educational System. Ra-
hanana: The Kibbutz Hameuchad, 2011. 133 — 151 p.
SWIRISKI, S. Education in Israel: Separate Track District. Tel Aviv: Berotot. 2010. 232 — 248
p. ISBN: 9789652744548
TAMIR, J. Who is afraid of equality: on education and society in Israel? Tel Aviv: Yedioth
Books., 2016. 45 — 59 p.
The Knesset Research and Information Centre. The Issue of the Contents of the Palestinian
Textbooks: The Treatment of Jews, Israel and Peace, written by Yuval Vergen, 2015. Available
at: https://edu.gov.il/owlheb/Pages/default.aspx .
WEISBLAI A. The education system in the Corona crisis. Review submitted to the Education Commit-
tee, On the occasion of the beginning of the work of the committee in the 2nd Knesset. Research and In-
formation Center, 2021. 5-24 p. Available at: https:/fs.k nesset.gov.il/globaldocs/MMM/al32460f-7682-
eb11-810d-00155d0aee38/2 al132460f-7682-eb11-810d-00155d0aee38 11 17983.pdf.
ZOHAR, A., BOSHERIAN, O. Adapting curricula and learning materials to the 21st century.
Summary of the work of the Committee of Experts, situation and recommendations. The Initia-
tive - Center for Knowledge and Research in Education the Israeli National Academy of Sci-
ences' 2020. 68-160 p. Available at: http://educatio n.academy.a c.il/Syste mFi les/23399.pdf

In English
ADAM, N. School Empowerment and the Centralization Trap. In: Inbar, Dan (ed.) Towards an
Educational Revolution. The Van Leer Institute in Jerusalem. Kibbutz Hameuchad Publishing,
2006. 296-309 p. Available at: https://portal. macam.ac.il/article/
ADAMALLI A., CFFEV, J. O., & SAFDAR, Z. Trends in national e- strategies: A review of 40 coun-
tries In the International Bank for Reconstruction and Development (Eds). Information and communica-
tion for development: Global trends and policies, 2006. 87-124 p. Washington, DC: The World Bank.
AHO, E., PITKANEN, K., & SAHLBERG, P. Policy development and reform principles of
basic and secondary education in Finland since 1968. Washington, DC: World Bank. Education
Working Paper Series -2. ED493641 ISBN: N/A.
BRAUCH H.G. Introduction: Globalization and Environmental Challenges: Reconceptualizing
Security in the 21st Century. In: Brauch H.G. et al. (eds) Globalization and Environmental

28



25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

42.

43.

44,

Challenges. Hexagon Series on Human and Environmental Security and Peace, vol 3, 2008.
Springer, Berlin, Heidelberg. Available at: https://doi.org/10.1007/978-3-540-75977-5 1
BURBULES, N. C., TORRES, A., & CARLOS, A. Globalization and education: an introduc-
tion. In Burbules, N. C. and Torres, Carlos A.) Eds.) Globalization and education Critical per-
spectives. London: Routledge, 2006. 1-26 p. ISBN-13: 978-0415920476

CARMOY, M. Education policy in the face of globalization: Whither the national state. Hand-
book of global education policy, 27. 2016. 177 — 192 p. ISBN: 978-1-118-46805-0

Central Bureau of Statistics in Israel (2021). https://www.cbs.gov.il/he/pages/default.aspx (visit in 12.3.22).
DALE, R. Global Education Policy: creating Different Constituencies of Interest and Different
Modes of Valorization. In Global Educational Policy and International Development, edited by
A. Verger, M. Novelli, & Altinyelken, H.K, 2012. 287-293 p. ISBN:9781474296021.

DAUN, H. Educational Restructuring in the Context of Globalization and Local Demands. New York:
Routledge Falmer, 2002. 6- 11 p. Available at: https:/files.e ric.ed.gov /fullte xt/E D5 67143.pdf
DERVIN, F., PAATELA-NIEMINEN, M., KUOPPALA, K., & RIITAOIA, A.-L. Multicultural
education in Finland: Renewed intercultural competencies to the rescue? International Journal
of Multicultural Education, 14 (3), 2012. 1-13 p. ISSN 1934-5267.

FLOOD, A. Finland ranked world’s most literate nation Guardian. 2016 Retrieved from
https://www.theguardian.com/books/2016/mar/11/finland-ranked-worlds-most-literate-  nation
(Economic News Paper).

FULLAN, M. All systems go: The change imperative for whole system reform. Thousand Oaks,
CA: Corwin, SAGE Knowledge, 2010. 69 -75 p. ISBN-13: 978-1412978736.

HALINEN, I., JARVINEN, R. Towards inclusive education: the case of Finland. Prospects 38
(1), 2008. 77-97 p. Available at: https://doi.org/10.1007/s11125-008-9061-2

HANCOCK, L. Why Are Finland's Schools Successful? The Smithsonian, 2011. Available
at:https://www.smithsonianmag.com/innovation/why-are-finlands-schools-successful-49 859555/
HARJIU — LUUKKAINEN, H., MCELVANY, N. Immigrant Student Achievement and Educa-
tion Policy in Finland. In: Volante L., Klinger D., Bilgili O. (eds) Immigrant Student Achieve-
ment and Education Policy. Policy Implications of Research in Education, vol 9. Springer,
Cham, 2018. Print ISBN 978-3-319-74062-1

HAY, C. What's Globalization Got to Do with It? Economic Interdependence and the Future of
European Welfare States. Cambridge University Press 41 (1), 2006. 1-22 p. Available at:
https://doi.org/10.1111/j.1477-7053.2006.00168.x

HOGAN, A.J., SELLAR, S., & LINGARD, B. Commercializing Comparison: Pearson Puts the
TLC in Soft Capitalism. Journal of Education Policy, vol 31 (3): 2006. 243-258 p. Available at:
https://doi.org/10.1080/02680939.2015.1112922

GRIMALSCHI, Anatolii, Politici educationale. In : Nantoi O., Tovu A., Botan, 1. Cantarji, V.
Reabcinschi, V. Gremalschi. A. Integrarea grupurilor etnice si consolidarea natiunii civice in
Republica Moldova. Chisindu, 2012, 220 p.

KUMAPULAINEN, T. Opettajat Suomessa 2013 (Teachers in Finland 2013). Helsinki: Ope-
tushllitus. 176 — 180 p. ISBN 978-952-13-5761-9 (nid.)

LEIJOLA, L. The education system in Finland: Development and equality. ETLA Discussion
Papers, No. 909. The Research Institute of the Finnish Economy (ETLA), Helsinki, 2014. 7-19
p. Available at: https://www.econstor.eu/handle/10419/63630

LEWIS, R. Finland, cultural lone wolf. Yarmouth, ME: intercultural Press, 2005. 181-192 p.
ISBN-13: 978-1931930185

LIANG, X., KIDWAI, H., & ZHANG, M. How Shanghai Does It. Insights and Lessons from
the Highest-ranking Education System in the World. Washington, DC: World Bank, Directions
in Development, 2006. 133 — 142 p. ISBN-13: 978-1464807909

MERILAINEN, R., ISACSSON, A., & OLSON, S. Secondary Vocational Education in Fin-
land. Workforce Education Forum (WEF), Vol 39 (1). 2019. 43-51 p. ISSN 2378-1904 (Print)
Ministry of Education in Israel- Education policy, 2020 -https:/www.gov.il/en% 20/ de
%?20par%?20tments/ministryofeducation (visit in 18.7.21).

29



45.

46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

56.

57.

MORGAN, H. Review of Research: The Education System in Finland: A Success Story Other
Countries Can Emulate. Childhood Education, Vol 90 (6), 2014. 453-457 p. Available at:
https://doi.org/10.1080/00094056.2014.983013

MUNDY, K. Globalization and education change: new policy worlds. International handbook
of education policy, Springer, Dordrecht, 2005. 3-17 p. ISBN: 978-1-4020-3189-2
O’DONNELL, N.S. What we can’t learn from Finland Schools: Apples, oranges, and denial.
Huffington  Post, 2017. Retrieved from  http://www.huffingtonpost.com/nicole-
stellonodonnell/we-cant-learn-from-finlands-schools b _9513544.html

OCHS, K., PHILLIPS, D. Comparative Studies and Cross-national Attraction in Education: A Typol-
ogy for the Analysis of English Interest in Educational Policy and Provision in Germany. Educational
Studies, vol 28(4), 2002. 325-339 p. Available at: https://doi.org/10.1080/0305569022000042372
OECD - Education at Glance — 2020. 386- 403 p. https://read.oecd-
ilibraryorg/education/education-at-a-glance-2020 69096873-en#page3 (visit in 3.3.22)

Putind, N., Iatco M., Representation of ethnic minorities in Republic of Moldova: a framework for an
analysis of Gagauz ethnic minority representation. Editura Universitatii Oradea, nr. 22, 2016, pp. 75-86.
RAMIREZ, F. O., MEYER, J. W., & LERCH, J. World society and the globalization of education
policy. The handbook of global education policy, 2016. 43-63 p. Print ISBN:9781118468050
SALOVIITA, T. Attitudes of Teachers Towards Inclusive Education in Finland. Scandinavian
Journal of Educational Research, 64:2, 2020. 270-282 p. Available at: https
://doi.org/10.1080/00313831.2018.1541819

SCHRIEWER, J., C. MARTINEZ. Constructions of Internationality in Education. In the Global
Politics of Educational Borrowing and Lending, edited by G. Steiner-Khamsi, 29-52 p. New
York: Teachers College Press, 2004. ISBN-13: 978-0807744932

TAKAYAMA, K. A nation at risk crosses the Pacific: Transnational borrowing of the US crisis
discourse in the debate on education reform in Japan. Comparative Education Review, vol
51(4), 2007. 423-446 p. Available at: https://doi.org/10.1086/520864

TANNER, A. Overwhelmed by refugee flows: Scandinavia tempers its warm welcome. Migra-
tion Policy Institute, 2016. Available at:  https://www  .migratio  npolicy
.org/article/overwhelmed-refugee-flows-scandinavia-tempers-its-warm-welcome

YUAN, Z. Dual Priority Agenda: China’s Model for Modernizing Education. ECNU Review of
Education, vol 1(1), 2018. 5-33 p. Online ISSN: 2632-1742.

ZHU, Y. New National Initiatives of Modernizing Education in China. ECNU Review of Edu-
cation, vol 2(3), 2019. 353-362 p. ISSN: 2096-5311 Available at: https://doi.org /10.1 177/
2096531119868069

LIST OF THESIS PUBLICATIONS.

I.2. Collective monograph

. ROSCA, S. EL FAHEL, D. Sistemul educational din Finlanda: impact asupra dezvoltarii

durabile a societatii, in Interconexiunile integrarii sociale si consolidarearea sistemuluilui
national de securitate. Monografie colectivd. Coord. L. Rosca.- Chisinau: AAP (tipogr. ,,Print-
Caro”, 2022, - 436 pag. ISBN 978-9975-165-06-8, pp. 114-16.
I1. Articles in scientific journal
I1.2. In recognized foreign journals.

. EL. FAHEL, D., ROSCA, L. Caracteristicile sistemului educational din Finlanda: impactul

asupra vietii sociale, in Relatii internationale Plus, nr. 2(20), 2021. Pp. 9-22. ISSN 1857
440.10.52327/1857-4440.2021.2(20).01.

. EL FAHEL, D., ROSCA, L. Characteristics of the finnish education system: impact on social

life, in Relatii internationale Plus. nr. 2(20), 2021. Pp. 132-145. ISSN 1857-
4440.10.52327/1857-4440.2021.2(20).15.

. EL FAHEL, D. We will not leave a child behind." The Wounded on the Battlefield". The in-

tended meaning and concept, the response and the positive side in the comparison between the
Finnish educational system and the Israeli educational system, in ELARAB, economic — society

30



paper, February, 2021. Available at: https://www.alarab.com/Article/984445 . [Cited 26.2.2022].
" Yala, Dslalic Yt o slae sa e gemis ey "lla jaSA anali B, Ioapal - "0 A il Al s )
I owYlah o )il g U s 1aliliag kA g L g Walls A 85

5. EL — FAHEL, D., SIROTA, J. Teacher status in Israel, in Administrarea Publica, Nr. 2 (106),
2020. Pp. 132-138. Czu : 371.12(569.4). ISSN 1813-8489.10.5281/zenod0.3875074.

6. EL-FAHEL, D., SIROTA,J. Education policy in Finland, in JIJIE, IASI: Performantica, Sus-
tainable economic and social development of Euroregion's and cross — border areas, vol xxxvi,
2020. Pp.95-105. ISBN: 978-606-685-744-4.

7. EL FAHEL, D., SIROTA, J. Education policy in Finland, in Preocupéri contemporane ale sti-
intelor socio-umane. Editia 10, 5-6 decembrie 2019.Chisindu, "Print-Caro" SRL, 2020, Pp. 594-
606. ISBN 978-9975-3371-7-5.

8. EL-FAHEL, D. Teacher status in Finland, in EPH - International Journal of Educational Re-
search, vol  3(9), 2019. Pp. 27-34. ISSN:  2208-2204. Available at:
https://ephjournal.org/index.php/er/article/view/1566/929

I1.3. In magazines from the National Register of professional magazines,
indicating the category

9. EL FAHEL, D. Structuring the curriculum of the educational system in Israel for the 21st centu-
ry, in Scientific Annals of the Academy “Stefan cel Mare” of the Ministry of Internal Affairs of
the Republic of Moldova, Legal Sciences, nr. 15, Chisinau: DEPARTAMENTUL STIINIA,
Scientific Department 2022. Pp. 214-231. ISBN 978-9975-135-60-3 (Categorie B)

10. EL-FAHEL, D, SIROTA, J Equal opportunities in the educational sphere of Israel, in EcoSoEn,
Free International University of Moldova, nr 1-2, 2019. Pp. 73-79. UDC: 37.06 JEL Classifica-
tion: 121, 125. ISSN 2587--344X. Categorie B).

I1I. Articles in scientific collections.
II1.1. In the proceedings of international scientific conferences (abroad).

11. El FAHEL, D. Appreciation of the purposes and objectives of education in modern political the-
ory. In: The Security Strategy of the European Union in the context of the Metamorphoses of In-
ternational Relations. Vol.2, April 22, 2022, Chisinau. Chisinau: Typogr. "Print-Caro", 2022. Pp.
258-268. ISBN 978-9975-56-873-9.

12 . EL FAHEL, D. The comparative advantages of the internationalized education system, in
Strategia Securitdtii Uniunii Europene in contextul Metamorfozelor Relatiilor Internationale.
Vol.1 (23) aprilie 2021, Chisinau. Chisinau: Tipogr.,,Print-Caro”, 2021, pp.301-306. ISBN 978-
9975-56-873-9.

13 . EL FAHEL, D. Multiculturalism in Israel: educational policies, in Contributia tinerilor cer-
cetitori la dezvoltarea administratiei publice. Editia a VII-a, 26 februarie 2021, Chisindu.
Chisindu: Tipografia «Print-Caro», 2021. Pp. 98-101. ISBN 978-9975-3492-3-9.

14. EL-FAHEL, D. Incentives And Rewards for Teachers. The Case of Israeli Education System, in
Scientific Collection «InterConf», (47): with the Proceedings of the 2 nd International Scientific
and Practical Conference «Experimental and Theoretical Research in Modern Science» March
26-28, 2021. Chisinau, Moldova: Pp. 69-74. ISBN 978-5-368-01372-5.

15. EL FAHEL, D. A focused look at the characteristics of the finnish education system, in The
contemporary issues of the socio-humanistic sciences. XI, 3-4 decembrie 2020, Chisinau.
Chisinau: Tipografia "Print Caro", 2020. Pp. 81. ISBN 978-9975-3471-0-5.

16. EL-FAHEL, D., SIROTA, J. Psychological service — part of the educational system in Israel, in
Performanta in educatie: factor-cheie in asigurarea securitatii umane. 9-10 octombrie 2020,
Chisinau. Chisinau, Republica Moldova: Academia de Administrare Publica, 2020. Pp. 115-119.
ISBN 978-9975-3492-0-8.

17. EL-FAHEL,D., SIROTA, J., HAJAJRA, M. Forming relationships in a multiculturalism Israeli system in
order to resolve conflicts, in Competitivitatea si inovarea in economia cunoasterii. Editia a 21-a , 27-28

septembrie 2019, Chisindu, Republica Moldova: Centrul Editorial-Poligrafic al ASEM, 2019. Pp. 342-
345. ISBN 978-9975-75-968-7.

31



ADNOTARE
la teza de doctor in stiinte politice: ,,Finlanda si Israel: analiza comparata a
politicii educationale strategice”, autor - Dasman Al Fahel, Chisindu, 2021.

Structura tezei: introducere, trei capitole, concluzii si recomandari, bibliografie cu
275 de surse, 9 tabele, 24 figuri si 12 anexe; 173 pagini de text de baza.

Cuvinte cheie: calitatea in educate, politica educationald, control pedagogic,
dezvoltarea personalului didactic, strategie educationald, internationalizare, sisteme
educationale, serviciu educational, cooperare strategica.

Domeniul de cercetare: Teoria si metodologia relatiilor internationale si a diplomatiei.

Obiectivele cercetarii sunt: analiza ideologiei, a consideratiilor politice si a politicii
care stau la baza conduitei si prioritatii nationale in Finlanda si Israel; identificarea
componentelor politicii educationale in strategia de conducere, stilul de management,
nivelul de autonomie acordat functionarilor; interpretarea caracteristicilor conditiilor
prealabile pentru integrarea in domenii profesionale conform cerintelor secolului XXI.

Scopul cercetirii se concentreaza pe examinarea si analiza sistemului educational a
doua tari - Israel si Finlanda, pe evaluarea mecanismelor, avantajelor si dezavantajelor
fiecarui sistem, pe evaluarea semnificatiei succesului sistemului finlandez, impactul acestuia
asupra societatii si economiei si, mai ales, pentru adaptarea tinerei generatii la cerintele de
competente ale secolului XXI.

Noutatea stiintifica si originalitatea constd in faptul ca este pentru prima datd cand
se efectueaza cercetdri comparative intre doua sisteme nationale de invatdmant, unde intr-
unul, cel al Israelului, exista o dorinta reald si un angajament real pentru schimbarea imedia-
ta si internalizarea metodelor inovatoare si abordare in sistemul educational. In opinia auto-
rului, pe de o parte, punctele forte existente in sistemul de invatdmant israelian ar trebui
consolidate, dar, pe de alta parte, este nevoie de adaptarea unei paradigme de management
contemporane pentru a indeplini obiectivele acestui studiu.

Problema stiintifica este redata de analiza factorilor politicii educationale si a sinergi-
el lor in consolidarea aportului la dezvoltarea economiei locale. Studiul aprofundat al diver-
selor aspecte a sistemului educational, concluziile si recomandarile autorului sunt orientate
catre imbunatatirea politicii educationale din Israel.

Importanta teoreticd a tezei este justificatd de aplicarea metodologiei stiintifice,
bazatd pe analiza multidimensionald a politicii educationale israeliene si finlandeze in
vederea gasirii indicatorilor ce coreleazd politica educationald, accentul si procesele
strategice din sistem si contributia economico-ocupationala.

Valoarea aplicativi a lucririi. In baza cerintelor secolului XXI fati de educatie si
sistemul de invdtdmant, autorul subliniaza ca in ultimele doua decenii la nivel mondial sunt
atestate procese, care accentueaza tendinta globald in toate domeniile vietii social-politice.
Acestea influenteaza economia, societatea, administratia statului, cultura, obiceiurile si chiar
viata cotidiand a tuturor locuitorilor. Caracteristica, definirea unor notiuni, sintagme
precum globalizarea, corelatia dintre politica educationald si economie, prezentarea si eva-
luarea politicilor si strategiilor de dezvoltare a economiei si a educatiei etc. - constituie apor-
tul autorului la dezvoltarea teoriei politice contemporane.

Implementarea rezultatelor stiintifice si-au gasit reflectarea in 17 articole publicate
in reviste stiintifice din Republica Moldova, Isracl, Romania si Materialele conferintelor sti-
intifice, dar si in comunicarile din cadrul diverselor conferinte stiintifice nationale si inter-
nationale.
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ANNOTATION
on the doctoral thesis in political sciences: "Finland and Israel: comparative
analysis of strategic educational policy", author - Dasman Al Fahel, Chisinau, 2021.

Structure of the thesis: introduction, three chapters, conclusions and recommendations,
bibliography with 275 sources, 9 tables, 24 figures and 12 appendices; 173 pages of basic text.

Keywords: quality in education, educational policy, pedagogical control, teaching
staff development, educational strategy, internationalization, educational systems, educa-
tional service, strategic cooperation.

Research field: Theory and methodology of international relations and diplomacy.
The objectives of the research are: to analyze the ideology, political considerations and poli-
tics underlying the conduct and national priority in Finland and Israel identifying the com-
ponents of the educational policy in the management strategy, the management style, the
level of autonomy granted to officials; interpreting the characteristics of the prerequisites for
integration in professional fields according to the requirements of the 21st century.

The purpose of the research is to examine and analyze the educational system of two
countries - Israel and Finland, to evaluate the mechanisms, advantages and disadvantages of
each system, to evaluate the significance of the success of the Finnish system, its impact on
society and the economy, and especially for the adaptation of the young generation to the
skills requirements of the 21st century. The scientific novelty and originality lies in the fact
that it is the first time that comparative research is carried out between two national educa-
tion systems, where in one, that of Israel, there is a real desire and a real commitment to
immediate change and the internalization of innovative methods and approach in the educa-
tional system. In the author's opinion, on the one hand, the existing strengths in the Israeli
education system should be strengthened, but on the other hand, the adaptation of a contem-
porary management paradigm is needed to fulfill the objectives of this study.

The scientific problem is rendered by the analysis of educational policy factors and
their synergy in strengthening the contribution to the development of the local economy.
The in-depth study of various aspects of the educational system, the author's conclusions
and recommendations are aimed at improving the educational policy in Israel.

The theoretical importance of the thesis is justified by the application of the scien-
tific methodology, based on the multidimensional analysis of the Israeli and Finnish educa-
tional policy in order to find the indicators that correlate the educational policy, the empha-
sis and strategic processes in the system and the economic-occupational contribution.

The applicative value of the work. Based on the demands of the 21st century towards
education and the education system, the author points out that in the last two decades world-
wide processes are attested, which accentuate the global trend in all areas of social-political life.
They influence the economy, society, state administration, culture, customs and even the daily
life of all inhabitants. The characteristic, the definition of some notions, phrases such as globali-
zation, the correlation between educational policy and the economy, the presentation and evalu-
ation of policies and strategies for the development of the economy and education, etc. - consti-
tutes the author's contribution to the development of contemporary political theory.

The implementation of the scientific results found their reflection in 17 articles pub-
lished in scientific journals from the Republic of Moldova, Israel, Romania and the Materi-
als of scientific conferences, but also in the communications of various national and interna-
tional scientific conferences.
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AHHOTALIUA
K JIUCCEPTAIIMM HA COMCKAHWE YUYECHOW CTEIECHU KAaHAUJATa MOJUTHYECKUX HAYK
«DunasHaua 1 U3paniib: CpaBHUTENBHBIH AHAJIU3 CTPATErHYeCKOM
o0pa3oBaTe/IbHOI MOJIUTHKMWY, aBTOp - [acman Ajab Paxenb, Kumunnosy, 2023

CrpykTypa auccepTauuu: BBEJICHUE, TPU IJIaBbI, BBIBOJBI U PEKOMEHIALUK, Oubmrorpadus us
275 ucTouHMKOB, 9 Tabnwil, 24 pucyHka U 12 npunoxxeruid; 173 cTpaHHUIIBI OCHOBHOTO TEKCTA.

KoroueBble ciioBa: kadecTBO 00Opa3oBaHMs, 0Opa30BaTebHAs MOJWTHKA, NEJArOrMUECKUN KOH-
TpPOJIb, PA3BUTHE TEJATOTUYECKUX KaJpOB, 00pa3oBaTebHas CTpaTerus, MHTepHAIIMOHATN3ALHs, 00pa3o-
BaTeJIbHBIE CUCTEMBI, 00pa30BaTebHasl CIyk0a, CTPaTErMYeCKOe COTPYAHUYECTBO.

O0snacTb HAyYHBIX MHTEPECOB: Teopust U METOJ0IOTUS MEXKAYHAPOAHBIX OTHOILIEHUNA U JAUILIO-
Matun. Llesb uccaenoBaHusi: aHAIN3 UIEOJIOTUH, TOJUTHUECKUX COOOPaKEHUN U MOJIMTHKH, JEXKAIINX
B OCHOBE TOBEJICHHS U HAIIMOHAJIBHBIX MpropuTeToB B OunmsHIMU U VM3pane; 3HaHue CTPYKTYphbl 00pa-
30BaTENILHON CITyOBI B 00€HX CTpaHax; BBISBICHHE COCTAaBIISIONIMX 00pa30BaTENbHOM MOJIUTHKH B CTpa-
TETUH YIIPABJICHUS, CTWJIS YIIPABJICHUS, YPOBHS aBTOHOMUM, MPEAOCTABIAEMON JTOXKHOCTHBIM JIMIIAM;
MHTEpPIIpeTaIysi 0COOCHHOCTEH MPEANOChIIOK HHTErPaIi B MPOQeCCHOHAIBHBIE Cepbl B COOTBETCTBUI
¢ TpeboBanusiMu 21 Beka.

3agaun mccae0BaHMS - M3YUHUTh U MPOAHATM3UPOBATH 00pA30BaTEIbHYIO CHCTEMY JBYX CTpPaH -
W3panns n OunisiHANN, OUEHUTh MEXaHU3MBI, IPEUMYIIECTBA U HETOCTATKU KAXKI0M CUCTEMBI, OLICHUTh
3HAUYMMOCTh ycIiexa (PMHCKOM CHCTEMBI, €€ BIMSHUE Ha OOIIECTBO M SKOHOMHKH, M OCOOEHHO /ISl ajarl-
TallM¥ MOJIOJIOTO MOKOJICHUS! K TpeOOBaHMSAM HaBBIKOB 21-r0 Beka.

HayuyHasi HOBU3HA M OPUTHHAJIBHOCTD 33KIIOYAECTCS B TOM, UTO BIIEPBBIE MPOBOIAUTCS CPABHU-
TEJIbHOE MCCIICIOBAaHUE MEXIY JBYMs HAllMOHAJIBHBIMU CUCTEMaMH 00pa3oBaHMs, i€ B OJHOM, U3pa-
WIbCKOM, €CTh PEATBbHOE KEJIAaHUE U pealbHasl PUBEPKEHHOCTh HEMEUIEHHBIM U3MEHEHUSAM M UHTEp-
HaJIM3alliy. MHHOBALIMOHHBIX METOJIOB M IOJXO/0B B cucrteMe oOpa3zoBaHus. 1lo MHeHuto aBTOpa, C
OJTHOM CTOPOHBI, CYIIECTBYIOIINE CUJIbHBIE CTOPOHBI M3PaMJIbCKON CHUCTEMBbl OOpa3oBaHMS CIIEAyeT
YKpeIUIATh, & C APYrOil CTOPOHBI, JUIS BBINOJHEHUS 3a/lad HACTOSIIETO HCCIIENOBaHMUs HeoOXonmuma
aJianTanus COBPEMEHHOM MapajiurMbl yIIpaBJICHUS.

Hayunasi npo0;emMa npeicTaBieHa aHAIN30M (PaKTOPOB 0OpA30BATENbHON MOJIUTUKUA U UX
CUHEpPruy B YCUJICHHMU BKJIAJa B Pa3BUTHE MECTHON IKOHOMUKHU. YTIyOJIeHHOE M3ydYeHHE pa3iny-
HBIX aCIEKTOB CHUCTEMbI 0Opa30BaHUs, BBIBOABI U PEKOMEHJALMU aBTOpa HAIpaBJICHBI HA COBEp-
IIeHCTBOBaHUE 00pa3oBaTenbHOM nonutuku B M3pane.

Teopernyeckasi 3HAYUMOCTb JMCCEPTALIMM OOOCHOBBIBACTCS] IPUMEHEHHEM HAYYHON METOO0-
JIOTWH, OCHOBAaHHOM Ha MHOTOMEPHOM aHaJIN3€ M3PAMIbCKON U (PMHCKOI 00pa3oBaTebHON MOJUTUKH,
C LIEIbI0 HAXOXK/ICHUs MOoKa3aTeliel, COOTHOCAIIMX 00pa30BaTE/IbHYIO MOJIMTUKY, AKLIEHTHI U CTPATETU-
YECKHE MPOLIECCHI B CUCTEME U XO3sIHCTBEHHO-ITPOGECCUOHATIBHBIN BKIA].

IIpukiaagnoe 3HavyeHne npousBeaenus. Mcxons u3 tpeboBanuii 21 Beka k 00pa3oBaHUIO U
cucreme o0pa3oBaHUs, aBTOP YKA3bIBAET, YTO B MOCJICIHUE JIBA JECATHIETHS BO BCEM MHUPE OTMeE-
YaIOTCS MPOIECCHI, KOTOPHIE YCUIMBAIOT II100adbHYI0 TEHIEHIINIO BO BCeX c(epax oOIIeCTBEHHO-
MONUTUYEeCKON ku3HU. OHHM BIUSIOT HAa 3KOHOMHUKY, OOIIECTBO, TOCYJapCTBEHHOE YIIPABIICHUE,
KyJbTYpY, 0ObIYal U JakKe MOBCETHEBHYIO KH3Hb BCEX JKUTENEH. XapaKTepUCTUKA, ONpeeIeHre
HEKOTOPBIX MOHATHMA, CIIOBOCOYETAHUMN, TAKUX KaK II00au3aius, COOTHOIIIEHHE 00pa30oBaTeNbHOMI
MOJINTUKU M SKOHOMUKH, TIPEJICTABICHUE U OLIEHKA MOJIUTUKHU U CTPATErMH Pa3BUTHS S3KOHOMHKHU U
o0pa3oBaHMs U Jp. - MPEACTABIAET CO00M BKJIaJ aBTOpa B Pa3BUTHE COBPEMEHHOW MOJIUTUYECKOMN
TEOPHH.

NMnieMeHTanusi HAy4YHBIX pe3yJIbTATOB HAILUIO CBOE OTpakeHHe B 17 cTaThsx, omyOiu-
KOBaHHBIX B HAy4yHBIX XypHanax PecmyOnuku MomnmoBa, W3pauns, PympiHUM W B MaTepuanax
HAyYHBIX KOH(EpEHIUH, a TakKe B COOOIMICHUSX PA3TUYHBIX HAIIMOHAIBHBIX U MEXKIYHAPOIHBIX
Hay4YHBIX KOH(EPEHITUH.
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